Internat 1onal
IS School

Fducation beyond league tables

The value of performing arts | Generating trust in your team | Coping with teacher turnover



J OpenApply

The Paperless Admissions Office

f Openapply

Conversion Funnel

Conversion Funnel

(i‘ Henry Epelbaum .1
o

Latest Activity

Todar

a Sharon Aarase

Try the New OpenApply!

REDESIGNED, INTEGRATED WITH iSAMS AND BETTER THAN EVER

Discover why leading international schools use OpenApply

Over the past year, we have been working to better align and standardise our OpenApply interface. Our goal was to simplify navigation
and move to a responsive layout that better supports OpenApply on tablets (iPad + Android) and web. OpenApply helps to streamline and
organise your admissions process by eliminating paperwork, improving organisation and providing real-time insight into your applicant
pool. It simplifies the admissions process for the applicants and families from enquiries to enrolment.

Easy Setup

Simply send us your current applicatio

forms and admissions checklist and we

will create your personally designed,
online version within 48 hours!

\_\@) Track Applicants

Centralise applicant & family
information, transcripts & tests,
recommendations and interview notes

=) Simplify Payments
Easily invoice and accept application
fees online via credit card with easy
reconciliation and automated invoice
reminders.

n

Yy bl

= .

&,_} Customisable

Tailor your admissions experience with
highly customisable forms, use your
school logo & colours and more.

“OpenApply has made it easier for us
to process applicants and respond to
parents in a timely manner.”

Yoel Gordon
International School of London

“I wasn't used to working in such a paper-
based environment. One of my first goals
was to find a digital solution.”

James Teasdale

HSGR International School of the
Gothenburg Region

What OpenApply schools say...

?9 Integrated

Import and export information directly
to your student information system
with our customisable Excel & CSV
templates.

,@1 Secure & Reliable

OpenApply is hosted on our secure cloud
at the iWeb Montreal data center with
daily redundant backups.

“OpenApply is making my job easier every
day. It is straightforward to use and simple to
customise to your specific needs.”

Quacky Mayer
Aarhus Academy for Global
L] Education

Faria
Systems

EE +1 866297 7022 2= +44 208 133 7489

Email : sales@managebac.com

Integrated Information Systems for International Education

Ed +852 81758152 ol +61 28006 2335

Visit : http://managebac.com





































































































































































and damaging impact on the prerequisites of inclusion and the
prospects for students with disabilities.”

“Inclusion can and does work. Countries including the United
States, United Kingdom, Sweden, Ireland, Japan and many others
have numerous best practices we can all learn from. With a little
will power, ability and creativity, a lot can be done. But for now,
allow me to highlight only some of the successful and exemplary
strategies and techniques derived from these global practices:

1. An inclusive school helps promote acceptance and respect

for and of difference

2. An inclusive school reflects creativity and innovation

3.An inclusive school is an accessible and approachable

school for all

His Royal Highness concluded his speech with the following
statement:

“With an appreciation for the fact that every child - irrespective
of whether or not he or she has a disability — is entitled to quality
and dignified education and learning that is much more than
simply completing the curricula, we can collectively answer to the
needs of our children, enabling them to take their rightful place in
society — and ultimately making that long sought-after dream of
a national inclusive education system a reality for us all.”

HRH heartily thanked ICS for being the leading school in
Jordan in this area, for the work of the Principal John Bastable
and his team, and for the example the ICS is setting to other
schools in the country and the region.

Day one of the conference then took the format of brief,
informative talks about four topics: ADHD, Autism Spectrum
Disorder, Dyslexia, and Gifted and Talented identification.
Presentations were made in the main by members of ICS
staff, although the dyslexia presentation was given by Dr
Widad Akrouk, founder of Al-Masar Child Development
Services in Amman; an organisation with whom we have
a strong partnership. After each presentation, delegates
were invited to break off into either a Primary or Secondary
workshop led by our skilled classroom practitioners. Their
brief was to share strategies that they use successfully every
day in their classrooms to facilitate the learning of students
with particular difficulties. Our overall objective was to equip
delegates with ideas that would enhance their practice with
effect from their very next teaching day.

Day two was a normal school day in ICS as our weekend
is Friday and Saturday. It opened with a presentation about
the financial implications of inclusion, which was very well
received and gave rise to a lively question and answer
session. After this, delegates were split into groups of 10
and taken on a tour of the whole school, dropping into
classes with the opportunity to talk to students and teachers.
Delegates were encouraged to ask questions and look at the
displays whilst in each class.

The afternoon was spent in the 'ICS Marketplace’, which
meant that members of staff responsible for such areas
as differentiation, alternative curricular pathways, access
arrangements, intervention programmes, provision for EAL
and Community Service had the opportunity to display their
work on a stall and speak briefly about it.

Whilst we had shared our vision of inclusion with
delegates and they had the opportunity to see it in action
during their tours, the most important people in all of this
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are the students and their parents. Thus, a cross-section of
seven students were invited to address the conference and
share their experiences in an inclusive community. They
were followed by sharings from a group of parents, again
representing our community in terms of nationality, age
of child and needs that they face. These last two sessions
were possibly the most powerful of the whole event, and
yes, a few tears were shed. ICS staff realised how immense
is the positive impact that inclusion has for families, and felt
privileged to be in a position to make this difference. Several
delegates spoke movingly about their desire to return to their
schools and begin the move towards inclusion immediately.

Throughout the conference we had a Question Box
available, and any queries that had not been addressed
in the Marketplace were then brought to the floor and
answered by either the students, parents or members of
the Learning Support and Senior Leadership Teams. One
particularly searching question was ‘How long does it take
to make a school inclusive?’. Our emphatic answer was two-
fold; a school will constantly strive to improve inclusion as
it is not a finite place, and unless there is total commitment
from the Board of Governors and the Senior Leadership
Team, it is an aspiration that is difficult to achieve. Inclusion
is an institutional state of mind, not the remit of one or two
individuals within a school.

Did our conference make a difference to the wider
community in Jordan? Feedback suggests that delegates left
us inspired and enthused. Already, within two weeks after the
event, we were asked to visit a college to advise on disabled
access and to deliver further training in several schools.

Although the conference took a lot of preparation,
everyone at ICS was proud of what we achieved in such a
short period of time. Having inclusion as a normal part of
a school’s life takes time to develop, but hopefully we have
given the delegates some ideas on where to start and on
what can be achieved with open, accepting and creative
minds.

Further Information

Al-Masar Child Development Services, Amman: almasar.edu.jo

Next Frontier Inclusion: www.nextfrontierinclusion.org/
John Bastable has recently retired as Principal of the
International Community School in Amman, Jordan,

where Sheena Nolan is the Director of Special Needs.
Email: s.nolan@ics.edu.jo
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IB continues to
grow in Turkey

Jale Onur outlines activities aimed at
improving awareness of the IB

The first International Baccalaureate (IB) programme in Turkey
was launched by a private school with the IB Diploma
Programme (DP) program in 1994. Another school followed
it the next year, adding first the Middle Years Programme
(MYP), then the Primary Years Programme (PYP). Slowly,
other schools started following suit, including one state
school which emphasises the social sciences. Now, some
private science high schools are working on the possibility of
offering the IBDP, which may boost the number of programs
— already at sixty, with over 800 Diploma candidates in Turkey
in 2014 according to IB statistics.

IB statistics also show that the average success of the
Turkish IB students is a little over the world average. This
is important because, unlike many international schools
or some state schools around the world that offer the
IB Diploma, implementation of the program in Turkey is
permitted only as an ‘add-on’ to the existing national
program. Therefore, Turkish students have to satisfy the
requirements of the two programs, those of the national
Ministry of Education and those of the IB. There are some
overlaps in the requirements, including similar content in a
couple of courses such as mathematics and the sciences,
but other subjects, including literature and social sciences,
are vastly different as highlighted in research conducted by
Bilkent University for the IB in 2014. Satisfying both sets of
requirements as well as preparing for the university entrance
examinations brings quite a lot of extra load and requires
additional effort for the Diploma students.

In spite of the extra burden, with the influence of
globalization and increasing difficulty of attaining secure
jobs, the desire of parents to prepare their children better
for the future enhances the popularity of the IB programs
arising from their international recognition for high standards
and preparing students well for tertiary education and life.
The hard work required of IB students in a way is paid back
as their life is easier after high school. Those who choose to
study abroad enjoy the benefits of such a rigorous education
with quite easy acceptances by universities and extra credits
earned at university that shorten the duration of their studies,
help them with scholarships and ensure easier adaptation
to higher education resulting in higher achievement. IB
graduates choosing to attend Turkish universities cannot
use their IB Diploma for direct entry, but they are awarded
more scholarships than others and inter-university transfers
are made easier for them at private, foundation universities.
The recent IB-Bilkent University research also showed that the
timely graduation rate of DP graduates is forty percent higher
than for the non-IB group.
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The Head of Development and Recognition of the IB
Africa, Europe, Middle East (IBAEM) region announced during
his speech at the most recent ‘IB Day’ for Turkish schools
on 28 March 2015 that Turkey has become the second
largest market for IB in the region. Maybe for this reason,
IB has been paying growing attention to developments in
Turkey and is increasing support to IB schools in different
ways. The IB has funded two successive research projects
led by Bilkent University, Ankara: one completed in 2014 to
explore IBDP alignment with the Turkish curriculum and its
impact on the university achievement of the IB graduates,
and the other exploring the implementation of the Middle
Years Programme, which is still in progress. The goal of these
projects is to raise awareness of all the stakeholders involved
about dimensions of the program quality. | anticipate that
they will be followed by a third research project, about the
PYP, so that discussion about the range of IB programs will be
informed by research data.

Other activities aimed at increasing awareness of IB
programs in Turkey have been undertaken during this
past academic year. For example, the IBAEM initiated
a Higher Education Event on 4 November, which took
place immediately after the annual Theory of Knowledge

IB graduates choosing
to attend Turkish
universities cannot
use their IB Diploma
for direct entry, but
they are awarded
more scholarships
than others and
inter-university
transfers are made
easier for them at
private, foundation
universities.
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Conference. The goal of the Event was to inform Turkish
universities of the DP program in particular, which prepares
students for university education with academic and life skills
including critical thinking, time management, language skills
and international mindedness.

Another activity was the workshop on 27 March 2015 for
interested schools. This was a very necessary development,
given that helping candidate schools on a voluntary basis was
becoming too much of an additional burden for experienced
IB schools due to the enormous increase in numbers of new IB
schools. The popularity of this workshop clearly demonstrated
the need. Some schools complained that they had not been
able to take part in the IB Day because it was overbooked in
spite of capacity for 1200 participants. A number of experts
from the IB organization participated in the IB Day, including
James Monk for the DP, Robert Harrison for the MYP, Terri
Walker for the PYP, Richard Henry as Head of Development,
Shannon de Groot, Head of Professional Development and
Anna Lourdes Herrera as Online Professional Development
Manager. Also present were representatives from universities
that offer the IB Educator Certificates, including Professor Jeff
Thompson and Dr Mary Hayden of the University of Bath —
who have published extensively on all aspects of international
education, Dr Robin Martin and Armadan Ateskan from
Bilkent University of Ankara, as well as practising IB teachers
from Turkish IB schools, shared their best practices with the
participants.

People and places

The popularity of professional development opportunities
such as the IB conferences and workshops points to the
great need teachers feel for training because their own
formal education has generally not included an international
dimension. IB tries to provide professional development
workshops all around the world, but that is quite an
overwhelming commitment for school budgets. On-line
opportunities are thus becoming more popular, although
there will always be the need for face-to-face training and
networking. As a result, the number of universities that
offer the IB Educator Certificates is increasing rapidly around
the world. University and IB partnerships for research and
professional development needs of teachers are increasing;
at present the number is 28, including Bilkent University
in Ankara. A second Turkish university, in Istanbul, is in
the preparation phase. After all, the IB views both the
student and the teacher as learners, and teachers who feel
responsible for their own learning are those who seek and
value the professional development opportunities that will
support them in doing their jobs well.

Dr Jale Onur is a member of Maltepe University Faculty
of Education, English Language Education Department.
She also acts as an academic consultant to a number

of educational foundations in Turkey and the Turkish
Private Schools Association.

Email: jaleonur@maltepe.edu.tr
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Education and sport
— an international
partnership

Wendy Nuttall explains how a football club
and a UK boarding school joined forces

International aspects of education can take many forms,
whether in international schools of different types around the
world, or in nationally-based schools that recruit international
students and engage in activities that bring an international
dimension to the school experience — for students from both
international and home backgrounds.

Ratcliffe College is an example of the latter: a UK boarding
school with a global outlook and 813 students on roll, around
10% of whom are boarders from overseas. In January 2015,
an exciting and unusual international initiative was launched
in the form of a partnership between Ratcliffe College and
Premier League Leicester City Football Club (LCFC), which
saw 16 students from Thailand brought to the UK by LCFC.
Aged between 15 and 17, the students are spending two
years as full-time boarders at Ratcliffe, and when not studying
are training with LCFC Academy players, benefiting from the

Students brought to the
UK by Leicester City settle
into life at Ratcliffe College
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fantastic sports training facilities at Leicester City's state of the
art training complex.

Gareth Lloyd, Headmaster of Ratcliffe College, said “We are
very excited to be partnering Leicester City Football Club in
this pioneering educational initiative. The sixteen students
from Thailand are benefiting from two years’ exposure to the
best of the British educational system. International initiatives,
such as this, can add a great deal to the education of our UK
students as we attempt to ensure that they have the ability to
take their part in what is becoming a ‘global village’. We hope
and expect that the education which we shall provide for
these students from Thailand will make a significant difference
to their lives, whatever they may do in the future.”

Susan Whelan, Leicester City's Chief Executive Officer,
said “We chose Ratcliffe College because it is committed
to delivering an all-inclusive education to extremely high

\|
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standards, which is consistent with our objectives for the
pioneering Leicester City International Academy project.
As well as aiding the development of talented young
footballers, it is vital that we help them develop as students
and as people. | am sure that the sixteen young people will
benefit enormously from their Ratcliffe experience.”

Theinitiative had its roots, three years ago, in the enrolment
as boarders at Ratcliffe College of two brothers from Thailand.
They had a passion for football, which was enhanced by the
fact that LCFC was owned by King Power International of
Thailand and was fighting at the top of the Championship
League to earn a place in the Premiership. Coincidentally,
one year earlier Ratcliffe had appointed ex-Leicester City
professional footballer Phil Gilchrist as Director of Sport.

That summer, Gareth Lloyd was running an ultra-marathon
in the Grand Canyon, which provided him with plenty of
thinking time about how to strengthen the link between
LCFC and Ratcliffe College. The emphasis had to be on
the College’s global outlook and international community,
within what was already a thriving and productive learning
environment. On returning to Ratcliffe, he contacted Susan
Whelan, Chief Executive Officer of LCFC, finding that she had
been having similar thoughts about how the club could work
in partnership with the community in the wider sense, both
in Leicester and in Thailand.

The objective of this exciting educational and sporting
project is not necessarily to find the next Pele, but rather to help
sixteen young men to experience a British boarding education
before returning home to Thailand and, in time, to influence the
infrastructure of tourism, sport, education and business within
their own country. After much planning, LCFC's Jon Rudkin,
Academy Director, travelled to Thailand in October 2014. In an
X-Factor-style football contest that involved recommendations
from schools and youth clubs as well as practical football
elements, Jon selected and assessed young people across five
regions of Thailand. Thirty students were selected to sit entrance
examinations, out of whom sixteen arrived at Ratcliffe College
on 12 January 2015. The morning after they arrived, the new
Thai students joined some of our other international boarders in
taking photos of the first snow they had ever seen.

The Leicester City Academy was awarded the Premier
League’s coveted Category 1 status in 2013 as part of its Elite
Player Performance Plan, placing the Foxes’ Academy set-up
among the very best in English football. Academic sessions
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(left to right) Gareth Lloyd, Headmaster, Ratcliffe College; Susan
Whelan, Chief Executive, Leicester City FC; and Jon Rudkin,
Academy Director and Director of Football, Leicester City FC

at Ratcliffe are complemented by a footballing education
delivered by the Club’s outstanding youth coaches.

The Thai students have a busy week, with a carefully
devised schedule designed to see them develop strong
written and spoken English by full engagement in the day
and boarding programme. Initially, the boys started an
‘English as an Additional Language’ course which combined
daily lessons with a rigorous football training schedule at
the Leicester City Academy. In September 2015 they started
a BTEC in Sports Science and are combining this course
with further English lessons to support their studies. During
the evenings and at weekends the boys complete their
preps like any other student, but they also benefit from the
exciting and busy cultural and sporting options available to
them after their work is complete. Progress thus far is very
encouraging indeed. The boys have integrated well with
our growing boarding community — where they are simply
seen as Ratcliffe College students who go about their daily
business with happy smiles on their faces!

Wendy Nuttall is Marketing Manager at Ratcliffe
College
Email: wnuttall@ratcliffe.leics.sch.uk
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Book review

Second Language

Students in

nglish-

Medium Classrooms

A Guide for Teachers in

International Schools

By Coreen Sears
Multilingual Matters (2015)
Reviewed by Jane Fox

If I were planning a professional book discussion group
this year, | would include this most recent book by Coreen
Sears, published by Multilingual Matters in their series of
Parents’ and Teachers' Guides, and edited by Colin Baker. A
description of the series states that “No prior knowledge is
assumed: a thorough understanding of the topic is promised
after reading the appropriate book.” This book does not
disappoint.

The emergent bilingual (a recent term used to describe
learners of the school language) has never been closer to
centre stage in the education arena. Sears emphasises the
value of making multilingual and multicultural connections,
and so relates development of additive outcomes for
emergent bilinguals to the discussion surrounding
‘international mindedness, now trending in international
education.

Theviewthatlinguisticand cultural diversity ininternational
schools is a rich resource, that home language should be an
integral part of the learning process for bilingual students,
that language awareness should be taught in mainstream
classrooms and that all teachers are language teachers,
continues to spread. This timely new book equips readers
with the knowledge and practical guidance to carry this view
into practice. It goes a significant distance to answering the
question: How?

Coreen Sears draws on a lifetime of extensive experience
in international schools. She has synthesised evidence from
her research, recent qualitative studies and dialogue with an
extensive network of leading researchers and practitioners,
to produce a remarkably accessible ‘go-to’ guide. Diverse
references are listed at the end of each well-supported
chapter. Readers will likely recognize the names of validating
sources from the collective fields of language learning and
acquisition, cognitive science, applied linguistics, technology-
based learning and international education, including
Frances Bekhechi, Ellen Bialystok, Colin Baker, Maurice Carder,
Jim Cummins, Eithne Gallagher, Mary Langford, Stephen
Krashen, Patricia Mertin, Edna Murphy, Jeff Thompson and
Lev Vygotsky.

The book incorporates discussion of specifically designed
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Coreen Sears

Second Language
Students in English-
Medium Classrooms

A Guide for Teachers in
International Schools

international programmes (International Baccalaureate and
the International Primary Curriculum/International Middle
Years Curriculum), which are explained clearly, devoid of
cluttered jargon. Opportunities for enhanced learning in
linguistically and culturally diverse classrooms through
technology-based practice are becoming widely embedded
in international schools and are referenced throughout the
book.

The publication is endowed with a high degree of
‘readability’. Sears practises what she preaches and makes
input comprehensible for her readers, as is evident in the
book’s structure. Reading it as a whole is recommended,
although delving into it at a point of interest affords the
reader succinctly presented information on the topic of focus.
Each of the thirteen chapters begins with a brief introduction
and sets out in bullet form the sequence of the chapter sub-
topics ahead. The addition of shaded text boxes, containing
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Book review

This book is a ‘must read’ for teachers new to the
international circuit, and experienced teachers who
want to become more effective in the multicultural
classroom, in becoming ‘culture learners’
themselves, or understanding why a bilingual child
in their class might be making slow progress.

bulleted summaries of underpinning concepts and excerpts
from real classroom experience, makes for an engaging read
and powerful illumination of content. Helpfully, each chapter
ends with a summary of key points and extremely useful
annotated lists of text- and technology-based resources
including, but not limited to, links to further information and
research evidence, practical examples of best practice, and
links to content-based and some classroom-ready resources.

The book comprises five distinct parts. In parts
1 and 2, teachers and parents alike will recognise their
own circumstances in the comprehensive overview of
characteristics, varieties, origins and purposes of international
schools. Sears places in context the needs of emergent and
elective bilingual students, their families and new teachers,
and prepares the ground for more detailed information
regarding school-wide and classroom best practice in
parts 3 to 5. Understanding bilingualism and the theories
of language learning and acquisition is key to teacher
effectiveness in international schools, and this book outlines
them in accessible detail. In so doing, and perhaps most
importantly for the propagation of the educationally sound
evidence-based views put forward in this book, it empowers
practitioners to advocate for best practice within their
schools.

Working on the premise that every teacher is a
language teacher, from the primary years through to upper
school, across content and specialist teaching areas to
extracurricular programmes, Sears outlines best practice in
scaffolding, integrated content and language instruction and
differentiation for ALL teachers. The book clearly outlines ways
in which the uninitiated may phase these approaches into
their teaching, and makes the task less daunting by walking
the reader through the steps from planning and delivery to
assessment. The chapters discussing these approaches bristle
with examples of best practice, links to resources and further
information. Underlining the necessity for equal access to
all parts of the curriculum by emergent bilinguals, the book
brings the role of students’ home languages to the fore. It
illuminates the relatively recent concepts of translanguaging
(student use of the home language as an integral part of
the learning process) and the interlingual classroom (placing
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home language at the centre of a student’s learning in the
daily work of the classroom, hence including and validating
the languages of the classroom for all students).

Coreen Sears has drawn on answers to common questions
posed to her over the years by experienced educators,
who will find here much food for thought. The book offers
a one-stop opportunity for busy leaders, administrators
and practitioners to validate held beliefs and develop
their professional knowledge. The book's many tabulated
summaries have potential for use as checklists for schools,
providing a comprehensive reflection tool in regard to their
effective commitment to best practice.

This book is a ‘must read’ for teachers new to the
international circuit, and experienced teachers who want
to become more effective in the multicultural classroom, in
becoming ‘culture learners’ themselves, or understanding
why a bilingual child in their class might be making slow
progress. It is for anyone planning a teacher in-service
training programme or presenting information to parents,
or looking for a comprehensive set of practical suggestions
for starting the year with emergent bilinguals. If your school
is developing a pastoral programme for bilingual students
and their families, or improving international mindedness,
then administrators, EAL specialists, admissions departments,
parent associations and diversity teams should read this
book. Parents who wonder about the importance of home
language, or who just need an overview of international
schools and their programmes, should read it too. | have
even recommended sections to an IB student researching
language acquisition for her extended essay. This book's
usefulness is limited only by the needs, and the imagination,
of the reader.

Jane Fox is a home language enrichment coordinator
and action research project leader at ACS Egham
International School, UK

Email: jfox@acs-schools.com

A preview of the book’s table of contents can be found
on the publisher’s website at www.multilingual-
matters.com/display.asp?isb=9781783093274
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Leiden University,
The Netherlands!

Study in The Netherlands

The Netherlands is the perfect place to study abroad: English is widely spoken, Daniel Scharwies

it provides a safe environment and offers a great cultural experience for first-vear student from German
students. Y Y
Why Leiden University? ‘Leiden University has a great worldwide

D> Has been one of Europe’s leading universities since 1575

> Is consistently among the highest-ranking universities in the world reputation. I chose Leiden University because

> Offers wonderful locations for an amazing student experience: Leiden and of its incredible diverse international en-
The Hague .

> Offers affordable tuition fees: approx. EUR 1,951.- for EU students. vironment. You get to know people from all
Non-EU students approx. EUR 11,200.- over the world and make friends with them.

> Enjoys a diverse classroom — 110 nationalities and growing!
Furthermore, Leiden and The Hague are won-

>
Bachelor’s programmes derful cities to live in as students’
Leiden University currently offers 6 bachelor’s programmes taught 100% in

English and invites your students to consider Leiden or The Hague as their study
destination.

> Archaeology (BA)

> Dutch Studies (BA)

> International Studies (BA)

D> Liberal Arts & Sciences: Global Challenges (BA/BSc)

> Psychology (BSc)

> South and Southeast Asian Studies (BA)

Not sure yet?

Your students can have an online experience for those who are thinking about
taking the bachelor of International Studies or the bachelor of Archaeology at
Leiden University, and would like to find out if it is right for them. Or students
can join any of our programmes in person at our Experience Days and Student
for a Day events this year. For more information, see www.bachelors.leiden.edu.

Ready to apply?
Are your students ready to apply? Check out our deadlines and requirements at
www.bachelors.leiden.edu/apply.

Universiteit

<)) Leiden
The Netherlands

Discover the world at Leiden University




Is Your Website Working to
Increase Your Enrolment?

"The first 15 seconds of any site visit is crucial, and not many
schools can claim to display their distinguishing factors in that
short time frame. Thanks to our new site, we can.”

Mercedes Maskalik,
Director of Marketing at TASIS England

TASIS THE AMERICAN SCHOOL IN Ex
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Engage site visitors
with Finalsite.

Boost inquiries and streamline ARE YOU THINKING
workflow with our all-new, g;wﬁgﬁhf:mg;mk
intuitive CMS, seamless “The Website Redesign
integration with providers like Playbook” and learn how
WCBS, and SEO and PPC 7R o
services to help you get found sets you apart.

in search. Finalsite is the choice
of schools in more than 70
countries.

www.finalsite.com/ISmag
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