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FROM THE EDITOR

To say that much has happened and 
much has changed since the last edition 
of Academy Magazine went to print is 
something of an understatement. 

Some of this change, although not all, 
has been triggered by the turbulent build 
up to and the eventual outcome of the 
referendum and its considerable fallout. 
In this edition of the magazine, Tom 
Clark, Chair of FASNA, captures some 
of the recent changes in key personnel 
in education and the challenge of having 
to start again in several cases with the 
process of building relationships and 
understanding respective policy positions. 

Our new Secretary of State seems to 
have so far been relatively quiet on her 
own position, with little comment other 
than her thoughts relating to grammar 
schools. This edition includes CEO of 
REAch2 Sir Steve Lancashire’s thoughts 
on the challenges that lie ahead for Justine 
Greening and what he feels her priorities 
should be. The forthcoming FASNA 
Autumn Conference on November 2nd 
will give delegates a chance to hear from 
her and indeed engage with her first hand.

Despite us being unclear about what 
now lies ahead for the UK and indeed the 
direction of education policy in the light 
of changes in key personnel, thankfully 
the teaching profession are a robust bunch 
that will persevere with their mission of 
making a difference to children’s lives in 
spite of the inevitable political frustrations 
along the way. 

So despite the unsettling state of 

flux that we find ourselves in both 
domestically and internationally, I hope 
that this edition offers some uplifting 
content giving examples of some of the 
excellent work that is going on in our 
schools that demonstrates the dedication 
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and optimism that characterises the 
profession.  

We know that the system relies 
upon us working together and sharing 
learning and this edition includes a strong 
emphasis on the vital role of collaboration 
and the huge benefits it can bring. Other 
content looks at improving the quality of 

governance particularly in MATs. We also 
consider school leadership from a number 
of angles, including the importance of the 
shared responsibility for building effective 
relationships between school leaders 
and government, exploring different 
leadership models and developing the 
school leaders of the future.  

My thanks, as ever, go to all our 
contributors who have taken the time 
to share their thoughts and examples of 
inspiring practice that others can learn 
from. 

I hope that you will enjoy this edition 
of Academy Magazine and find it both 
interesting and of value.

 We know that the system relies upon us working
 together and sharing learning and this edition includes a

 strong emphasis on the vital role of collaboration
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FROM FASNA

AT HIS FINAL PRIME 
MINISTER’S QUESTIONS 
David Cameron reminded MPs 

that there was a time when he was the 
future. No longer. 

In recent months education has had a 
new permanent secretary, a new secretary 
of state, a new schools commissioner, 
some new regional school commissioners 
and deputy regional school 
commissioners and soon a new HMCI. 
We have also lost the minister responsible 
for national funding, the head of the 
academies unit, and the head of strategy 
at the DfE. Steady as she goes then. The 
danger is that any sense of narrative may 
be lost with changes on this scale and that 
on key issues, even where there appeared 
to be progress, we have to start again. This 
adds to the multiple uncertainties which 
were already there and too often can be 
used to excuse inertia.

So before we are tempted to start 
again with everything, it might be wise to 
consider what matters most – what are the 
issues of immediacy? 

1. FAIRER NATIONAL FUNDING 
FOR SCHOOLS 
The present funding arrangements 
are indefensible. Schools in similar 
circumstances and size and experiencing 
the same deprivation factors may 
be differentially funded by millions 
of pounds per year. The funding of 
schools has never properly escaped 
the requirement under LMS in 1988 to 
preserve historic funding patterns though 
at the time, the question which was never 
asked was whether those patterns were 
right in the first place. You couldn’t make 
it up and I’m not.

A new NFF is difficult enough to do 
when there is money, and much harder 
when there isn’t any, when in essence it 
becomes an exercise in re-distribution. 
Of course there have to be proper 
arrangements for transition but the 
matter has to be addressed. Generations 
of children in too many parts of the 
country have been ‘losers’ for too long 
kept in their place by ‘winners’, some 
of whom  resist the change but what is 
their message?

‘What do we want?  Unfair funding
When do we want it?  Forever…’
It needs to be:
‘What do we want? Fairer funding
When do we want it? Now!’

2. ACADEMISATION
The move to academy status is not about 
structures, it is about standards and 
raising expectations as well as efficiency. 
The ‘bar’ and the ‘floor’ for standards 
have both been raised to meet the 
international benchmarks required by 
a global economy and workforce. Many 
oppose this but what is their slogan?
‘What do we want?  Mediocre standards...
When do we want them? Forever....’ 
Not a great platform! It needs to be:
What do we want? Educational excellence
When do we want it? Now 

3. HOW DOES IT WORK 
BETWEEN OFSTED AND 
REGIONAL SCHOOL 
COMMISSIONERS WHEN 
HOLDING MATS TO ACCOUNT?
Ofsted has assessed the performance of 
individual schools for some years. It is 

THE FUTURE  
IS NOT WHAT 
IT USED TO BE
Tom Clark, Chair of the FASNA 
Board, examines the pressing 
issues in this time of uncertainty



10 Academy magazine  |  Autumn 2016

Advertising Feature

Prevent fires from 
threatening your academy
It should come as no surprise that education leaders have long viewed 
fire incidents as a significant threat to their institutions and the wellbeing 
of students and staff.

Even a fire that does not pose a serious threat to staff and students can 
still destroy facilities and equipment, resulting in a long period of closure 
and forcing the institution to identify and use alternative premises.

This often results in disruption for students and there can be significant 
costs related to quickly trying to re-house schools in what are often less 
than ideal facilities.

Case Study: Magdalen College School, Oxford
The damage caused by fires was brought sharply into focus last summer 
following a fire at the historic Magdalen College School, founded in 1480.

The fire affected expensive sport and fitness equipment and resulted in 
significant damage to the sports hall and changing room block, with the 
covering to the domed sports hall roof needing to be stripped to replace 
smoke-contaminated insulation.

In addition to the damage from the flames, the sports hall and changing 
rooms also sustained significant smoke damage, and heating and 
electrical systems had to be replaced.

A dedicated team of major incident specialists from Zurich Insurance 
worked with the school to minimise the disruption to students as the 
necessary repair work was carried out.

“We have been extremely impressed with the broad range of expertise 
that has been brought to the table and the way in which everyone has 
pulled together on behalf of the school,” says Harold Caldwel, School 
Surveyor at Magdalen College.

Fire detection and safety
Whilst most institutions take the right precautions and are well prepared, 
building and maintenance professionals will be all too aware that the 
scale of the threat from fire means that schools should always be vigilant 
and go above and beyond to ‘put out’ the fire risk.

Key factors contributing to increased fire risk
There are a number of factors that put schools at heightened risk of fire.

Firstly, many of the UK’s educational institutions are housed in old or 
ageing buildings. All too often, the techniques and materials used 
to construct these buildings are not up to today’s stringent fire safety 
standards. This is especially true when it comes to old electrical systems, 
which may not have been kept up-to-date as standards improved.

Rooms and premises with dangerous or sensitive substances, for example 
science labs, can also put schools at risk if they are not properly managed. 
Behavioural factors such as smoking are also important to consider when 
it comes to assessing fire risk in schools. 

Moreover, schools should be alert to the risk of arson attacks, especially 
during quieter periods such as holidays and weekends. It is vital that 
schools understand such risks and take appropriate action now.

Fire risk assessments
The Regulatory Reform (Fire Safety) Order in England and Wales requires 
all schools to complete fire risk assessments to safeguard students and 
staff. It is also good practice to make sure assessments are carried out 
regularly, and that they are updated to reflect any changes made to the 
building.

Risk cannot be underestimated
Whilst the vast majority of institutions will have the right measures in 
place to protect students, staff and premises, instances such as the fire 
at Magdalen College School show that the true impact of a fire or arson 
attack cannot be underestimated, even at the best-managed schools.

If schools are to ‘put out’ the fire threat, it is crucial they keep risk 
assessments under constant review and spend time and effort plugging 
any gaps, bringing in specialist advice when needed.

How we can help?
For more information on how we can help you with risk assessment 
and management or for any insurance related questions contact Zurich 
Municipal at info@zurichmunicipal.com. You can also read further 
articles at  newsandviews.zurich.co.uk.

Zurich Municipal is a trading name of Zurich Insurance plc. Zurich Insurance plc, is authorised by the Central Bank of Ireland and subject to limited regulation by 
the Financial Conduct Authority.

Details about the extent of our regulation by the Financial Conduct Authority are available from us on request.
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FROM FASNA

OTHER MATTERS 
In lieu of boredom, other issues identified 
in the White Paper include the possible 
major overhaul of teacher training and 
the abolition of the current “qualified 
teacher status”; re-defining the role of Local 
Authorities; continuing the ‘northern power-
house’ concept to provide additional funding 
to address the under-performance of schools 
in the North of England; changes to the 
SATs, and to GCSEs and A-levels, including 
switching to grades nine to one rather 
than A* to U; and the future of grammar 
schools. One or two things to do then.

a well understood process with explicit 
structures recognised by parents, if not 
universally liked by schools.

Ofsted have as yet no corresponding 
framework and protocols for the 
assessment of MATs. The most recent 
framework states that ‘Inspectors will 
always seek to meet those responsible 
for governance… this is likely to include 
members of the …advisory board at 
school level as well as the multi-academy 
trust trustees.’ Ofsted is silent about 
what good leadership, management and 
governance looks like in this structure 
and needs to develop a clear strategy 
and framework in order to undertake an 
external objective assessment of a Board 
of Trustees of a MAT.  

The relationships between RSCs, 
Ofsted, and Headteacher Boards requires 
definition in order to establish an 
accountability framework of integrity.  
‘Ofsted-like’ visits from RSCs have created 
confusion and have sometimes produced 
contradictory ‘judgements’ to those of 
Ofsted itself.

The current practice of RSCs and 
the Headteacher Boards is idiosyncratic 
and lacks a publicly available written 
framework. The process lacks rigour. 
There is confusion in the overlap of roles 
between RSCs, Headteacher Boards 
and Ofsted that should be addressed. 
A distinction needs to be clearly drawn 
between a monitoring role, which is 
largely done in partnership with a MAT 
and an external objective assessment role, 
currently undertaken by both Ofsted and 
RSCs and in the case of the RSCs by data 
alone.

KEY QUESTION: HOW ARE 
HTBS AND RSCS HELD TO 
ACCOUNT?
It is said that RSCs are accountable to 
the Secretary of State but they are the 
Secretary of State in each region. It’s not 
clear how the HTBs are held to account 
for their decisions or the consistency of 
decision between regions.
What do we want? Definition of roles
When do we want it? Immediately!

Tom Clark is Chair of the 
FASNA board. He was formerly 
Chief Executive of George 
Spencer Foundation School 
and Technology College in 
Nottingham. George Spencer 
School received three consecutive 
‘outstanding’ Ofsted reports.
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POLICY

THE CHANGING RELATIONSHIP 
BETWEEN GOVERNMENT 
AND SCHOOL LEADERS
Sir Michael Barber discusses the need for confident, assertive 
leadership from both Government and the profession 
if we are to achieve real system improvement

THE ONGOING QUESTION OF  
the relationship between 
governments and the teaching 

profession, especially school leaders, is 
fundamental to the future of education. 
Often around the world this is tetchy, or 
downright dysfunctional. 

Acrimony between teachers and 
government is common across Africa as 
well as Canada, Australia and parts of the 
US. Doctors, nurses and other healthcare 
professionals too often find themselves at 
odds with government. Here in Britain 
the junior doctors have been on strike in 
2016 as have teachers. In the six years I 
have been working in Punjab, Pakistan 

there have been numerous strikes by 
both teachers and doctors, as well as a 
range of other public servants. Sometimes 
the issues at stake are pay, conditions, 
pensions or workload; sometimes they are 
about policy itself. 

Some tension is inevitable. Public 
servants will always want improved pay 
or conditions, while governments, unless 
they are irresponsible, will always face 
financial constraints. Public servants will 
always want a say on policy because it 
will be their job to implement it, and they 
are knowledgeable, while governments 
often have an electoral mandate and want 
to deliver their promises. Public service 
professionals will want to advance slowly 
and incrementally (and stay in control), 
while (some) governments will be in a 
hurry. 

DECAY CAN BE FATAL
Julio Frenk, former Mexican health 
minister, describes a process by 
which a strategy decays through the 
dialogue between government and key 
stakeholders. The vision is outlined; 
consultation with professionals and others 
blurs it; a proposal is made; its radical 
cutting edges are bevelled and rounded 
through further consultation; the 
legislation is introduced and legislators 
are lobbied; the legislation becomes still 
less radical, still more incremental; and 
up to this point, implementation has not 
even begun. And when it does, further 

compromise is quite possible (as is 
incompetent implementation).

This process of decay can be fatal. At 
this point it is sufficient to note how easy 
it is in this process for the relationship 
between government and professionals to 
decay too. The outcomes all too often are 
fractured relationships and unworkable 
ineffective policy.

‘A PLAGUE ON BOTH YOUR 
HOUSES’
Meanwhile, as the controversy about a set 
of proposals evolves, the watching public 
(whose taxes provide the funding) are 
wondering what on earth is happening 
to their public services – they begin to 
question what value they are likely to get 
for their money. Often they are thinking 
‘a plague on both your houses’. Those 
who can afford it begin to opt out into the 
private sector at which point they become 
less likely to want to pay taxes for a public 
service they now don’t use. (An incredible 
70 per cent of poor families in Delhi, 
Lahore and Accra have already chosen 
private education). 

Of course, it’s not always like this, 
but the scenario I’ve described is not 
uncommon, and it illustrates why it is 
an important function of government 
to think through how to build strong 
productive relationships with the 
public service professionals, such as 
school leaders and for school leaders to 
reciprocate. After all, government and 
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POLICY

circumstances if schools have substantial 
autonomy and parents have choice. 
Transparency about outcomes then 
informs decisions at school and system 
level. 

If school leaders in England step up 
to lead now, as I believe they will, the 
next decade could be a golden era for 
education. 

of professional skills. Unless teachers 
(or doctors or nurses) become steadily 
better at what they do all day, the system 
won’t improve. It is easy for government 
to neglect this obvious point, but it is 
fundamental to delivery of constantly 
improved outcomes. 

GREATNESS CANNOT BE 
MANDATED
For Awful to Adequate tasks, the 
government needs to be directive; why 
leave a failing system to solve its own 
problems? For Good to Great tasks – 
because greatness cannot be mandated 
– government needs to encourage 
professional leaders to rise to the 
challenge of continuous improvement 
and to take responsibility for solving 
system-wide problems. Government 
becomes an enabler and funder but not 
a driver. Innovation will occur in these 

school leaders have a shared interest 
in being able to raise taxes to fund the 
education system.

There is a tendency to believe that 
the way for government to buy peace in 
this relationship is to be soft or passive. 
However, the evidence suggests, this 
will not enable the service to succeed; 
nor in all likelihood will it buy peace. 
Much better is confident, assertive 
leadership, from both government 
and the professions. The strategic 
implications are set out in the table 
above, which is a summary of how these 
crucial relationships might evolve as the 
quality of a service moves from Awful to 
Adequate to Good to Great.

Bringing about this shift in 
performance requires, among other 
things, attention from both government 
and professions to the need for a 
constant refinement and development 

Sir Michael Barber is a leading 
authority on education systems 
and education reform. He joined 
Pearson as Chief Education 
Advisor in 2011. He is independent 
Chair of The Foundation for 
Leadership in Education author 
of ‘How to run a Government’ 
Penguin (2015) on which this 
article is based.

Phase of development Awful to Adequate Adequate to Good Good to Great
Chief focus of system Tackling underperformance •	 Transparency

•	 Spreading best practice
•	 World class performance
•	 Continuous learning and innovation

Role of government Prescribing
Justifying

•	 Regulating
•	 Building capacity

•	 Enabling
•	 Incentivising

Role of professions Implementing
Accepting evidence
Adopting minimum standards

•	 Accomodationg
•	 Evidence -based
•	 Adopting best practice

•	 Leading
•	 Evidence-driven
•	 Achieving high reliability and innovation

Nature of relationship between 
government and professions

Top-down
Antagonistic

•	 Negotiated
•	 Pragmatic

•	 Principled
•	 Strategic partnership

Time horizon Immediate •	 Short and medium term •	 Continuous

Chief outcome Improvement in outcomes
Reduced public anxiety

•	 Growing public satisfaction •	 Consistent quality
•	 Public engagement and coproduction

What the public think “You should have done that years ago.” •	 “Maybe... we’ll believe it when we see it.” •	 “That’s what we wanted all along.”

 Unless teachers (or doctors or nurses) become
 steadily better at what they do all day, the system
 won’t improve. It is easy for government to neglect
 this obvious point, but it is fundamental to delivery

 of constantly improved outcomes. 
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At the time of writing, as teachers 
and children alike settle in to the 
long, lazy days of the summer 

holidays, things aren’t quite so languorous 
over at Sanctuary Buildings, home to the 
DfE and its newly appointed Secretary 
of State, Justine Greening. Whilst there 
have been few early smoke signals about 
forthcoming priorities, one thing we can 
be sure of is that a new broom means a 
new agenda.

One of the absolute truths of 
Westminster is that even the most 
reflective of politicians cannot resist the 
urge to put their imprimatur on their 
department’s priorities. And even though 
our sector is crying out for a period of 
stability and of ‘bedding in’ of the reforms 
of recent years, there are undoubtedly a 
number of challenges that would benefit 
from a fresh pair of eyes and are deserving 
of being right at the top of Ms Greening’s 
ministerial red box.

First and foremost, there is a real and 
pressing need to re-establish confidence 
in the Government’s programme of 
reform in education. After a really quite 
challenging year for her predecessor’s 
team – involving leaks, about turns and 
union strife – the Secretary of State needs 
to restate the case for the changes that 
have already been implemented, as well as 
redefining those that are on the horizon. 
This includes addressing head-on some of 
the more partial assertions that have been 
allowed to gain traction of late.

IMPROVED ATTAINMENT
The most inaccurate of these is that 
academies just aren’t cutting it when it 
comes to improved attainment. This 
simply isn’t true. Academies have, in the 
main, been a huge success story – not 
that you would necessarily know that 
from the press coverage and commentary 
that takes centre stage for much of the 
school year. Yes, it is fair to say that not 
all academies have performed well and 

some MATs have struggled to deliver 
on their promises to local families. But 
there are some inspirational stories 
out there that reach beyond the “usual 
suspects” typically cited by Ministers. In 
REAch2, for instance, 85% of our schools 
were below the floor standard measure 
before joining us, falling to only 4% since 
becoming an academy – and we are not 
an isolated case; other MATs are also 
performing extremely well, [Outwood 
Grange, LEAD, ASPIRE as well as the 
ubiquitous ARK and Harris – all of which 
regularly put in stellar performances.]

Another ‘myth’ that has become 
common currency amongst those who 
oppose the Government’s approach to 
academisation relates to accountability. 
As someone who has worked in both 
academies and maintained schools, the 
simple truth is that the accountability 

in academies far outstrips that ever 
experienced in schools that are still under 
council control: Ministers, DfE civil 
servants, Regional Schools Commissions, 
the Education Funding Agency, and 
Ofsted to name but a few. Creating their 
own version of ‘project fear’, the anti-
lobby will jump up and down and point 
to the isolated case of a rogue academy 
or maverick CEO with outrage and fury,  
but fail to acknowledge the multitude of 
maintained schools that have suffered 
more than their fair share of malpractice 
and misdemeanour.

THE CHALLENGES AHEAD
Sir Steve Lancashire reflects over the summer and shares his 
thoughts on the priorities for the new Secretary of State
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INTERNAL GRADINGS
To develop a greater understanding and 
appreciation of that accountability, the 
DfE should perhaps consider making 
public their own internal gradings of 
MATs and academies. Transparency 
should always go hand-in-hand with 
accountability and embracing such an 
approach would provide the nay-sayers 
with little refuge.

The fact that these misconceptions 
about academies have gained currency 
is, I’m afraid, a sign that the relationship 
between Government and schools has 
become too fractious. Bridges need 
to be rebuilt and schools reassured as 
to why changes are being introduced 
and the benefits to the profession. This 
should not feel like a punitive regime, 
but instead one which enables the best in 
the profession to grow and develop and 
work collaboratively to create world-class 
schools for every community.

Linked to this, is the relationship with 
Ofsted. If Government’s relationship with 
schools has had its low points, Ofsted’s is 
worse. Amanda Spielman will be a breath 
of fresh air as the new HMCI and she will 
undoubtedly take a pragmatic approach to 
how the regulator interacts with schools, 
so we can be hopeful that the ‘punishment 
beatings’ meted out by her predecessor 
are a thing of the past. It is, nonetheless, 
something that the new Secretary of State 
should keep a close and watchful eye over.

Another pressing priority is taking a 
close look at recruitment and retention 
in our schools. We do this incredibly 
badly in England, but there is no need for 

things to be this way. It is true that many 
schools do struggle to recruit, but more 
often than not they are the same schools 
that rather lazily rely on the same-old, 
rather uninspired approach of placing 
an ad and then wondering why there 
aren’t hundreds of candidates beating a 
pathway to their door. More successful 
routes are now relying heavily on social 
media and, in the case of MATs that 
have geographically coherent clusters of 
schools, holding careers days and open 
days to pitch to potential candidates. 
At REAch2, a similar approach in 
Staffordshire saw us attract over 200 
teachers to a Saturday open day, resulting 
in 60 posts being filled with exceptional 
practitioners.

Given the success of this approach 
in one MAT alone, Ms Greening’s 
department should perhaps consider 
hosting such sessions across the country, 
where for a fraction of the cost of multiple 
ads, schools and MATs could reach a far 
larger and relevant audience for their 
respective vacancies.

GRAMMAR SCHOOLS
And finally, the elephant in the room: 
the return of Grammar schools. Simply 
flashing the briefest of glimpse of 
ankle on this issue has attracted much 
opprobrium. But we need to take the 
emotion out of this debate and have a 
grown-up discussion about the merits 
and challenges of selection. If there is a 
way to ensure that talented young people 
from disadvantaged backgrounds can 
genuinely benefit from such a system 
then it deserves closer examination. I say 

this advisedly as the son of a miner, who 
attended the local comp and had, as a 
result, a pretty appalling education.

To my mind, the role of Secretary of 
State for Education is probably one of the 
toughest beats in Government: everyone 
has passionately held beliefs that they are 
unwilling to budge from, typically formed 
by their own personal experiences (myself 
included) and you can never please 
everyone. What is encouraging is that Ms 
Greening’s approach appears – initially 
at least – to be one of listening, and this is 
the most anyone can ask for at this point 
in time.

Editor’s note: This article 
was written in advance of the 
leaked Government report on 

grammar schools

Steve is the founder and Chief 
Executive of REAch2, one of the 
largest and most successful 
primary academy trusts in the 
country. He has been involved in 
primary education for thirty years 
and as a Headteacher for the past 
twenty years, most recently as 
Executive Headteacher of Hillyfield 
Primary Academy, a double 
outstanding school on whose 
success REAch2 was founded. 
Steve was Knighted for services 
to education in the Queen’s New 
Year’s Honours list in 2016.

 As someone who has worked in both 
 academies and maintained schools, the simple 

 truth is that the accountability in academies 
 far outstrips that ever experienced in schools 

 that are still under council control
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All of us who have been heads 
remember our first few terms in 
post. In particular the constant 

desire to keep every plate spinning, the 
fear and excitement of the unknown, the 
lessons learnt that appeared so obvious 
in hindsight. And the desire to get 
everything right, all the time; even when 
that was out of our hands. 

So, in the midst of a head teacher 
recruitment crisis, the question of how – 
once and for all – we provide high quality 
leadership training, remains pertinent for 
all of us in this sector.  

At the Harris Federation, 80% of the 
Principals at our secondary academies 
have been developed internally as have 
a growing proportion of our primary 
leaders. We are proud of having been 
able to give first headships to colleagues 
who have seized the opportunity that this 
represents and made the most of it. 

Being a head teacher is an intensely 
practical job and, if our nation is to have any 
hope of resolving the current recruitment 
crisis, we need to give aspiring leaders the 
training to match. But historically, training 
has been far too remote from the realities of 
what the job requires. 

GRITTY ISSUES
When we train our aspiring leaders at 
Harris, we focus on the gritty issues 
they will need to grapple with once they 
become head teachers. Over the years, 
we have seen what new heads struggle 
with the most and we make sure that 
incoming leaders are prepared for these 
issues. Questions like, how do you use 
data to actually improve your school, as 
opposed to just accumulating it? How do 
you manage budget retrenchment whilst 
preserving your curriculum offer? How 
do you forecast five years ahead to create 
a sustainable budget for your school? And 

how to you make sure your aspirations are 
high enough for your own school?

ACTIVE SITUATION
With each of these questions, it is very 
difficult to imagine how the path to 
discovery solely lies in the lecture halls or 
textbooks traditionally associated with the 
NPQH. And I say that as someone who has 
held the qualification for the past twenty 
years. There is of course a place for taught 
learning. But ask any experienced head 
what has been most helpful and they will tell 
you that it’s the reality of an active situation 
rather than a textbook or course notes.

Staff demand for our course, which 
lasts two years for Assistant Principals 
and a year for Vice Principals, is high. 
And the feedback from those who have 
already done the course is overwhelming. 
I am delighted that, this year, we have 
around 40 colleagues training for 
headship. 

Although we also offer the NPQH, 
colleagues are choosing the Harris course 
because they know that it will provide 
them with the stretch and contextualised 
challenge they need to become confident 
and effective leaders. They know it will 
be delivered by frontline, practicing 
leaders with the credibility of having run 
successful schools. And they know we 
have the flexibility to tailor the training 
for each individual who participates.

Our training begins with a residential 
weekend where participants are given 
the opportunity to really think about 
what they aspire to achieve as head 
teachers and to reflect on what their 
vision is. Alongside input from a number 
of experienced Principals from within 
the Harris Federation, we bring in 
psychometric assessors who provide 
insight for participants on where their 
particular challenges lie. 

Over the course of the weekend, we 
develop a shared understanding with 
participants of their aims and aspirations 
but also their strengths and weaknesses. 
This is the first stage in their training 
and a core element of the programme as 
a whole because it is what we base all of 
their future training on. 

But learning the tools of the trade 
cannot be purely theoretical. After 
that initial weekend, a large part of the 
training involves getting participants out 
of the comfort zone of their own school 
and into a variety of other schools. 

We have more than 40 schools in our 
federation and teaching and learning in 
each of these is reviewed by an internal 
team of people on an annual basis. Each 
aspirant head teacher is given a place on a 
review team. We deliberately place them 
in a school that is relevant to the issues 
they say they find most challenging or 
interesting. Over the course of the review, 
they see first-hand how another school 
works and operates and assess the efficacy 
of this with me and other senior colleagues. 

A NEW BLUEPRINT FOR 
LEADERSHIP TRAINING
Sir Dan Moynihan, CEO of the Harris Federation, explains how 
they are training the next generation of headteachers 
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This process is, in itself, a learning curve for 
everyone who takes part. 

And, at the end of the review, they are 
asked to identify an issue that interests 
them and solve it. An example of this 
might be to look at how the school can act 
to close the gap between Pupil Premium 
children and the others in their cohort. 

EXPERT WITNESS SESSIONS
Another example of the kind of practical 
training participants get is their 
attendance at ‘expert witness sessions’ 
run by existing Principals on key issues 
facing leaders. The types of issues covered 
might range from student leadership to 
managing challenging staff. These sessions 
are followed up with a task for participants 
to ensure they have the opportunity to 
implement what they have learned. 

Whenever there is a written 
assessment, it is always topical and 
current. Recent essays I have marked 
include  analysis of strategies to overcome 
disadvantage, whether gaps in attainment 
can and should be removed, and lessons 
learned from American Charter Schools. 

Every head teacher today also realises 

just how important it is to understand 
the landscape of public policy. We always 
incorporate this into the course and are 
pleased that this year’s cohort will be 
meeting Sir David Carter so they can get 
a deeper understanding of the role of the 
Schools Commissioner. 

It has taken us three years to develop 
our model for training, but we are 
delighted with the outcome. When they 
take on their first school, our leaders are 
supported for the first couple of years by 
an Executive Principal – but some of our 
most effective and innovative leaders have 
come through this system and are now 
training others to do the same. 

Financially, the course has real benefits 
too because it costs less than the NPQH 
to deliver. It requires Principals to free 
up members of their senior team to get 
out and about within the Federation to 
do their training, but given the current 
recruitment crisis this is an inconvenience 
worth bearing. 

It’s in all of our interests that the next 
generation of head teachers have the 
greatest opportunity to succeed in post. 
Training them to tackle the realities of 

headship in advance of this promotion 
and supporting them throughout their 
first years in post provides the ideal way 
to do so. 

Surviving your first few years as a 
head requires courage, perseverance and 
talent.  But it also requires preparation, 
so the very least we can do is ensure that 
any one taking up post has been given the 
opportunity to understand the realities 
and tactics for succeeding in the role.

Sir Dan Moynihan is CEO of 
the Harris Federation. All of its 
inspected academies have been 
rated ‘Outstanding’ or ‘Good’ 
by Ofsted.  In the words of Lord 
Adonis, ‘Harris academies…are a 
byword for quality and excellence’. 
He was knighted in 2012 in 
recognition of his services to 
education.
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A few weeks ago Education 
Development Trust produced 
a research report called: Rapid 

School Improvement. We identified all 
the schools in England that had made 
the move from special measures to good 
or outstanding in one go. There are 
about 300 such schools in England at the 
moment. We talked to a hundred of these 
head teachers and heard their leadership 
stories. The leaders were completely 
preoccupied with teaching quality 
and its impact on learning outcomes. 
They ensured that consistent systems 
were in place. They built coalitions 
for transformation, inviting teachers, 
parents and students to support the 
transformation. They operated at a macro 
level with a relentless focus on the schools 
vision and at the micro level with personal 
engagement with specific problems. They 
were good at the analysis of data. They 
were equally good at spotting talent, using 
the best to help the rest. They talked a lot 
about morale and motivation.

Interestingly, we asked these head 
teachers: “Having taken the school from 
inadequate to good or better what are the 
priorities for the future?” For a few the 
reply was some version of more of the 
same. But the majority of these leaders 
took a different view. They knew that 
sustaining good or achieving outstanding 
required new thinking. There was a sense 
that there was a need to inject energy and 
new ideas into their schools. Where would 
this energy come from? 

The head teachers gave different 
answers –for some it was about 
strengthening their governing body, for 
some it was about robust peer review and 
for others it was about looking for best 
practice in other schools and learning 
from the evidence. Collectively they 

identified a willingness to be challenged 
by other schools and a determination to 
learn. 

RESEARCH
This year Education Development Trust 
also published some research called 
Interesting Cities: five approaches to urban 
school reform. We looked at cities where 
there had been significant improvement 
in student outcomes during the period 
2002 and 2012 and chose five to consider 
in depth: Rio de Janeiro, Dubai, Ho Chi 
Minh City, New York City and London. 
Of course each of these cities is very 
different but there were some common 
themes in their approach to education 
reform. One of these themes was a focus 
on developing effective collaboration 
between schools. This collaboration had 
many different forms but in each case 
there was a coherent and compelling 
narrative for collaboration across the 
whole system.

So both of these pieces of research 
highlight the importance of school to 
school collaboration and challenge.

Michael Fullan and I recently wrote 
a think-piece called Upside Down and 
Down Side Up – how leading from the 
middle has the power to transform 
education systems. In this paper we argue 
that top down change from government is 
often over-simplistic and fails to take into 
account the different contexts experienced 
by different schools. However, we also 
argue that if governments just step 
back and allow schools to do their own 
thing, then what usually happens is 
pockets of great practice – as talented 
and autonomous school leaders make a 
real difference in their own school and 
community. But this does not necessarily 
improve the system as a whole. Rather, 

it leads to increased variability, as some 
schools flourish and others lack the 
capacity or the expertise to improve. 

ISOLATION
Moreover, some good schools then isolate 
themselves and start sliding backwards 
due to a lack of external challenge. The 
way forward, we argue, is leading from 
the middle. This involves school leaders 
proactively taking responsibility for 
leading the system; leading within their 
sphere of direct control in their own 
schools, but also leading “outwards” 
across schools and also trying to lead 
“upwards” to influence government 

BUILDING COALITIONS 
FOR TRANSFORMATION
Steve Munby considers how we can make collaboration 
between schools worth the effort
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policies in a professional way. This 
kind of leadership, developed through 
collaboration between schools, has, we 
argue, potential to help the whole system 
to improve.

But there are also barriers that prevent 
school to school collaboration from 
working effectively. Developing a sense 
of shared accountability, trust and the 
right balance between autonomy and 
connectedness is hard in any single 
organisation, but with insightful and 
skilled leadership, over time, it can 
be achieved. But it is much harder to 
achieve this across a group of schools 
that may have different cultures and 
priorities and where they might even be 
competing for school places. To be blunt, 
the effort involved and skill required to 
develop effective collaboration between 
schools means that hard-pressed and 
time-poor leaders and teachers may not 
believe that such commitment is worth 
it. School leaders have enough challenge 
addressing within-school variation and 
ensuring collective teacher efficacy within 
their own organisation, without trying 
to achieve collective efficacy between 
schools.

WORTH THE EFFORT?
So collaboration between schools is a 
good thing in principle but it is hard to 
do and takes up a lot of time. So what 
makes it worth the effort? Most schools 
will engage with collaboration if they 
think it will improve outcomes for 
young people. The good news is that we 
are learning from examples in several 
different countries and systems about 
what works. Apart from a common 
moral purpose and schools voluntarily 
committing to work together in a serious 
way (rather than being forced to do so), 
there are two other key aspects. First of 
all there needs to be a focus on achieving 
collective outcomes for students that 
all schools involved agree upon and for 
which they are prepared to be held jointly 
accountable. The key here is being up-
front about what the schools are going 
to achieve together, having clear success 
criteria, committing to it publicly and 
being prepared to be held collectively 
to account for achieving them. These 
outcomes then need to be focused on 
relentlessly – in the face of the inevitable 
distractions – and should lead to tightly 
focused joint work. Without such a focus, 

school to school collaboration can just 
drift and lose its way.

PEER REVIEW
The second aspect of effective school 

to school collaboration is engagement 
in robust peer review. Peer review is the 
glue that develops trust between schools. 
It moves the collaboration onto a whole 
new level. It provides great professional 
development for teachers and leaders. 
It builds in challenge and counteracts 
complacency. It encourages us to ask the 
hard questions that we may have been 
avoiding. It also develops coaching skills, 
analytical skills and observational skills. 
But most of all, it moves the partnership 
from superficial to deep.

Without collective accountability for 
outcomes, transparently communicated 
and without robust, ongoing peer review, 
school collaboration can be a waste of 
time – a “nice to have” but not an essential 
ingredient for improvement. But once we 
take that step of personally committing to 
colleagues from other schools to achieve 
something together, it binds us in to doing 
something serious for students. Once 
we open ourselves and our schools up to 
challenge and external review from our 
peers, we build in a cycle of improvement 
that moves away from generalities to real 
and specific change. 

In schools it is leaders who “make the 
weather” and establish the culture. The 
challenge now is for leaders working 
together to “create the climate” that goes 
beyond just networks sharing practice 
but, in a deep way, leads to collective 
efficacy between schools and helps to 
create improvement across the whole 
system.

Steve Munby is CEO of Education 
Development Trust (formerly 
CfBT Education Trust), a charity 
that works at home and abroad 
in pursuit of its commitment to 
sustainable, high quality self-
improving education systems. 
Steve was chief executive of 
the National College for School 
Leadership from March 2005 to 
November 2012.
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As plans for whole system structural 
reform have developed, much of 
the government’s education reform 

strategy has come to turn on its being able 
to capitalise a leadership premium.

Yet despite a massive literature that has 
built up around the subject, our general 
confidence about what makes for effective 
leadership and how it contributes to 
school improvement is not well-grounded. 

A key assumption – prevalent in the 
literature, and implicit in much talk of the 
importance of leadership in education – is 
of leadership’s direct impact on academic 
outcomes. This idea has obvious appeal 
– we want to believe that turning things 
around is really just about finding the 
right person for the job, but of course it’s 
much more complicated than that. 

Few studies have tried to actually 
quantify the direct contribution of 
leadership, but those that have, find 
leadership variables are only modestly to 
weakly related to pupil outcomes. This 
shouldn’t surprise us – it stands to reason 
that whatever influence a leader may have 
is mediated through a number of variables. 
Unfortunately, this doesn’t appear to 
have checked enthusiasm for theories of 
leadership that big up the leader as the 

sole cause of change in organisational 
performance. This has diverted attention 
from a much more important set of 
questions relating to precisely how leaders 
exercise their influence – by shaping the 
conditions under which teachers work, 
for example; how their influence might 
be enabled or compromised by contextual 
factors; and the ways in which stakeholder 
responses – even pupil outcomes 
themselves – might in turn influence 
leadership decisions and behaviour. 

Nevertheless, an increasing minority 
of quantitative studies now provide 
some direction with respect to the 
most important means by which school 
leaders bring their influence to bear on 
organisation effectiveness. These include 
mission and goal setting, variables related 
to the setting of the curriculum, and the 
provision of instructional guidance for 
teachers. 

SCHOOL AUTONOMY
The importance of these mediators is 
corroborated in the economic literature 
by a number of studies of ‘school 
autonomy’ – the result of reforms to 
governance often alternatively referred 
to as ‘decentralised decision-making’ or 
‘school-based management’. In addition 
to changes to leadership and management 
structure, this research indicates that 
the scope to shape curriculum and 
instructional method, and the motivation 
of staff (specifically through the use 
of appropriate pay and conditions 
incentives), are important for raising 
academic achievement too. 

These are useful, if broad, pointers – 
but they only take us so far. The leading 
question for social scientists is after all not 
‘what works?’ but ‘what works for whom, 
how, and under what circumstances?’ To 
get at these questions we need a model, 

and methods, that do justice to the 
complexities of heads’ relationships and 
interactions with staff, pupils, parents, 
and others, in context.  Unfortunately 
work to this end has barely begun: there’s 
been progress with modelling these 
relationships, but prevalent research 
strategies in the field are simply not up to 
the job of testing them.

So what do we do? We cannot wait on 
research that may never materialise: we 
have schools to run. A number of policy 
implications follow. 

HERO HEADS
First, we need to stop looking to ‘hero 
heads’ for all the answers and desist 
from building policy and national school 
improvement strategy on the basis of 
exceptions to the rule. There are too many 
leadership ‘types’ that feed this kind of 
thinking, and it doesn’t help us.

The reality is that we know little about 
what particular practices are impactful, 
learnable and transferrable. This being 
the case we should not assume, for 
example, that independent school heads 
have all the answers for turning around 
under-performing state schools, or that 
leadership of school starts should be taken 
forward by leaders whose experience lies 
in established schools. 

Second, and for the same reason, it’s 
right that participation in leadership 
development programmes should no 
longer be required for service. Leaving 
aside that we do not have even a vaguely 
meaningful proxy for quality of headship, 
there is no robust evidence to support 
claims that professional qualifications 
make a difference. This was unsurprising 
during the period when, in effect, 
everybody took the qualification and 
everyone passed – but given the varying 
degrees of usefulness of courses provided 

WE NEED TO THINK DIFFERENTLY 
ABOUT LEADERSHIP 
James Croft explores how our understanding of leadership 
needs to change if school autonomy reform is to deliver 
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under the present regime, it’s unlikely 
that we’ll see much discernible effect from 
raising the bar of entry.

POP PSYCHOLOGY
This is not to say that many elements – 
financial management, understanding 
Ofsted inspection requirements, setting 
pay and conditions, and performance 
management, to name but a few (‘how to’ 
aspects of qualification for headship in 
the English context) – are not important – 
but these may already have been learned, 
and can equally well be learned on the 
job, or acquired by less formal means 
– on-line, or in modular fashion, for 
example. And they still sit alongside too 
much pop psychology, and discredited 
(though nonetheless persistent) theory on 
‘leadership style’. 

Strangely, there’s little appraisal of the 
evidence base for the specifics of what is 
typically required for such qualifications; 
debate about their value is typically ended 
with the assertion that (merely having) 
a national, professional qualification 
for headship (in and of itself) raises the 
profile and status of school leadership.

Given the contingent and evolving 
nature of leader emergence, and the 
individual and contextual nature of 
factors impinging on recruitment and 
retention decisions, it follows that the 
locus of leadership identification and 
development should be shifted to the 
schools level. If school leaders themselves 
cannot identify potential leaders, and 
design and develop opportunities for 

leadership development in school, 
there is certainly no basis for believing 
this to be within the skill set of central 
government. There are capacity issues 
to consider with this approach, to be 
sure. It seems likely that federations and 
academy chains may be better able to 
support career progression on this model. 
But leadership development should be 
provided by leaders of similar schools, in 
situ. Supporting potential and emerging 
leaders should be a regular and routinized 
whole-school activity. 

Likewise, peer-to-peer support for 
already practising leaders should be 
supplied according to demand from those 
in need of advice, strategy, and support, in 
the leader’s context. This gets around the 
misleading sense that an intervening ‘hero 
head’ is in some way taking responsibility 
for the outcomes of the advice he/she has 
given – at present a significant grey area 
for advocates of collaborative approaches 
to system improvement.

Ultimately what’s needed policy-wise 
– the framework within which we should 
be discussing what being qualified for 
headship looks like – is a clear commitment 
to research literacy. Including an elective 
module in the present NPQH on ‘using 
data and evidence to improve performance’ 
is not nearly adequate. Those being trained 
into, or developed in leadership need to 
be continually building and refreshing 
knowledge of what has been shown to work 
generally, in specific relevant contexts, and 
for different profiles of student. This should 
be incentivised through bolder support for 

performance-related pay progression. 
The government, however, seems 

at present to be set on re-investing in 
hero-heads and a suite of leadership 
development qualifications to be provided 
by the National College of Teaching and 
Leadership. This is in accord with the 
government’s general counter-veiling 
tendency to override incentives-based 
strategy and take decision-making back 
to the centre – as witnessed by its ongoing 
control of the recruitment of academy 
sponsors, and increasing centralisation 
of decision-making in respect of national 
educational standards and assessments, 
regulation, and accountability. 

Such reforms threaten to stymie the 
potential of its school-based management 
reforms by taking over leadership 
recruitment at the top tier and reducing 
leaders’ scope to take decisions and effect 
strategies in the areas identified to have 
bearing on academic improvement. In that 
the potential impact leaders can have on 
organisational effectiveness increases with 
the degree of decision-making autonomy 
afforded them, the government would do 
well to be more modest in its ambitions.

James Croft is the Executive 
Director of The Centre for the 
Study of Market Reform of 
Education and author of its 
recently published report ‘Taking 
a lead: how to access the 
leadership premium’.

 The leading question for social scientists is after
 all not ‘what works?’ but ‘what works for whom,

 how, and under what circumstances?’ To get at
 these questions we need a model, and methods,

 that do justice to the complexities of heads’
 relationships and interactions with staff, pupils,

 parents, and others, in context
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Poor governance in some multi-
academy trusts (MATs) risks 
undermining public confidence in 

the move towards greater academisation. 
Some trust boards have failed to exercise 
proper due diligence and allowed their 
trust to grow at an unsustainable rate. 
In others, board members have failed to 
declare conflicts of interest and awarded 
contracts inappropriately. The Education 
Funding Agency has issued over 40 
Financial Notices to Improve. There 
are concerns that the salaries of some 
CEOs are excessive and some MATs have 
struggled with the relationship between 
the trust board and the governing bodies 
of individual academies.

But it would be wrong to write off the 
value of the new governance models being 
developed by MATs. They are:

•	 bringing a long overdue refresh to 
school governance, separating the 
strategic from the operational;

•	 introducing new people, skills and 
perspectives into school governance;

•	 freeing governing bodies and heads 
from spending a disproportionate 
amount of time on policy, 
management and business issues, 
enabling them to focus on standards 
and teaching and learning;

•	 streamlining school governance 
and reducing the need for so many 
committees;

•	 helping to embed the use of smart 
data in exercising accountability.

The task, therefore, is to increase 
the legitimacy of MATs through 
strengthening the design and operation 
of their governance. Here are 12 building 
blocks for effective MAT governance.

1.  Take the role of trust members 
seriously. 

Too many trusts see the role of members 
as a mere formality rather than thinking 
seriously about the role, how many 
members they might have and who might 
best fill the role. The Academies Financial 
Handbook 2015 emphasises the need for 
some distinction between those serving 
as members and those acting as trustees/
directors. Members, like shareholders, 
only have limited functions: they appoint, 
can sack directors and they approve the 
annual report and accounts. Members can 
also amend the articles of association and 
may do so to support stronger governance 
arrangements. A good MAT will use 
members to act as the guardian of the 
mission and values of the MAT and will 
encourage them to be involved in the life 
of the trust’s academies, so that they can 
discharge their legal obligations on an 
informed basis.

2. Rethink the governance model. 
Some MATs have mistakenly transferred 
both the governance arrangements and 
the personnel from maintained schools 
into a MAT context. This doesn’t work 
because MATs operate on the basis 
of layered governance with strategic 
governance, accountability and oversight 
being exercised by the MAT board 

and local governing bodies (LGBs), 
or academy councils (ACs), having a 
narrower, more local remit. This in turn 
leads to many MATs operating with fewer 
committees – reinforced by many of the 
business and operational functions being 
exercised centrally based on policies 
and procedures approved by the board. 
Another reason for rethinking the model 
is that traditional school governance 
is built round a broadly representative 
mandate, while in MATs the emphasis 
is on having the right blend of skills 
and expertise to discharge their roles 
as company directors as well as charity 
trustees. Most MATs have also taken 
the opportunity to move to much more 
manageable numbers with MAT boards 
comprising typically 7-11 directors and 
with the number on LGBs/ACs also being 
in single figures. 

3. Get the right people round the table. 
Securing high calibre directors for the 
MAT board with the right range of 
expertise brings a huge amount of value 
to a MAT. Another key role is the chair of 
the LGB/AC. Ideally this will be someone 
with a strong link to the academy with 
well-developed people and analytical 
skills, who understands how the role 
sits within the broader accountability 
structure.

STRENGTHENING THE 
DESIGN AND OPERATION 
OF MAT GOVERNANCE
Robert Hill outlines his 12 building blocks 
for effective MAT governance 

 Some trust boards have failed to 
 exercise proper due diligence and 
 allowed their trust to grow at an 

 unsustainable rate 
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4. Involve stakeholders. 
Educational Excellence Everywhere stated 
the government’s intention to remove the 
requirement for MAT boards to include 
parental representation as an automatic 
right. However, if MATs are to build 
legitimacy and win the confidence of local 
people they need to engage with parents, 
staff and local people. The government 
has said it will introduce a requirement 
to listen to the needs and views of parents 
and has signaled an expectation for 
academies to set up parents’ councils and 
some MATs have already established such 
bodies.

5.  Be clear about what is being decided 
at what level – and whether to 
differentiate the model for different 
academies. 

With governance and decision-making 
being distributed between members, 
the MAT board, senior leaders within 
the MAT and LGBs/ACs, it is essential 
that everyone is clear about who is 
responsible for what. The MAT board is 
accountable to the Secretary of State for 
the performance of all academies in the 
trust and for meeting the legal obligation 
of being a registered company but will 
delegate some of its responsibilities. For 
example, the board will have overall 
responsibility for the finances but will 
usually delegate to LGBs/ACs and 
principals the responsibility for managing 
the school budget. Similarly the board will 
track the education and organisational 
performance but will usually leave 
detailed scrutiny and challenge to LGBs/
ACs and/or the central MAT leadership 
team. 

6.  Formalise the model of delegation 
and governance. 

Some see the layered governance model 
inherent in MATs as being complex but 
provided that arrangements are clearly 
communicated, it need not cause a 
problem. The best MATs may compile a 
spreadsheet of functions and indicate who 
the role is to be fulfilled by. Other MATs 
may produce a governance handbook 
explaining not only the delegation 
arrangements but also describing the 
respective governance roles of members, 
directors and those serving on LGBs/ACs.

 7. Future proof the governance model. 
Some MATs set out to be inclusive and 
so agree for the chair of each LGB/AC 
to have a place on the main board. That 
may work for a while but will become a 
problem if and when the MAT grows to 
seven, eight or more schools. Some MATs 
only have a chair from each local cluster 
within the MAT and some reserve a fixed 
number of places for local chairs and 
appoint on a rotating basis. Other MATs 
have dispensed with having local chairs 
on the main board and use other channels 
for LGBs/ACs to influence the direction of 
the MAT.

8.  Build strong channels of 
communication between LGBs/ACs 
and the trust board. 

Whatever the arrangements for academies 
to be represented on or linked to the MAT 
board, it’s vital that there is regular and 
effective two-way communication. This 
can be achieved through the chair and 
vice-chair of the board meeting with the 
chairs of LGBs/ACs three or four times a 
year. MAT newsletters, email bulletins, 
intranets and shared training sessions can 
also all help with communication.

9.  Use smart data to inform 
accountability. 

The school system in England is data 
rich. MATs need to develop standardised 
systems so that information is only 
entered once but can be captured and 
analysed at different levels and in different 
ways within academies and across the 
organisation. Both MAT boards and 
LGBs/ACs will find data dashboards 
indispensable in understanding, without 
being swamped by detail, what is 
happening in real-time within academies 
and across the MAT. MAT boards will 
need a dashboard that presents and 
compares information for all academies 
and benchmarks it against similar schools 
and MATs. LGB/ACs will need data that 
focuses more on their particular academy.

10.   Avoid conflicts of interest. 
Directors on MAT boards must be clear 
about their legal duties as company 
directors under the Companies Act 
2006 . CEOs need to be familiar with 
their duties as the designated accounting 

officer for the organisation. MATs should 
keep a clear register of interests, establish 
a transparent procurement framework 
and, when a MAT reaches a certain 
size, consider creating an internal audit 
function.

11.  Invest in the development of strong 
governance. 

This starts with ensuring the MAT has 
a clerk to the main board who is well 
trained and equipped to undertake the 
role. Investing in strong governance will 
also involve training and development 
and succession planning; particularly in 
respect of those undertake key roles in the 
trust.
 
12.  Practise thorough due diligence and 

risk management. 
Due diligence is generally understood as 
a process for checking all the potential 
implications of a new school joining 
the trust but it is also about creating the 
right culture of risk management. A risk 
register, describing the arrangements for 
managing the main operational risks, 
should therefore be a standard agenda 
item for board meetings. MATs are more 
likely to develop strongly and sustainably 
if they adopt a strategic plan that reflects 
their mission, builds on their strengths, 
faces up to their weaknesses, builds 
capacity and sets success measures linked 
to interim milestones that will help to 
track progress. Such a strategy may well 
include plans for the MAT to grow in 
terms of the number of academies, but 
growth will be rooted in preparation and 
planning rather than undertaken as an ad 
hoc opportunistic enterprise.

Robert Hill is an independent 
education consultant. He is a 
former Ministerial adviser on 
education. Robert has researched 
and written extensively on school 
leadership and education policy 
issues and works regularly with 
school leaders.
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I am a beneficiary of the 2003 National 
Workforce Agreement, so in a 
sense, this is my story.  I’ve worked 

at Tuxford Academy for twenty years.  
When the Agreement came into force I 
was a Faculty Support Assistant (FSA) in 
the Design and Technology department 
at Tuxford.  I am now one of four 
Associate Leaders.  I manage 28 support 
staff including a first aider, college 
receptionists, mid-day supervisors and 
more. I have whole school responsibilities 
such as Investors in Pupils and Healthy 
Schools. My career has mirrored the 
changes in expectations of support staff 
over the years.

In this article I hope to explain the 
current role of support staff at Tuxford 
Academy and unpack their impact. I’ll 
end with some thoughts about what might 
be next for support staff, but first, how did 
this all begin?

HOW IT ALL BEGAN
At the time I was an FSA, schools 
throughout England were asked to unlock 
the full potential of their workforce.  
The intention was to enable teachers to 
concentrate on teaching and student 
progress by employing others to take on 
administrative  and management roles.  

The strategic aim of workforce 
remodelling was to make teachers 
more effective. Not only did we see the 
introduction to the expansion of the 
service, support staff members were 
encouraged to use their initiative, to 
take on more responsibility, to develop 
confidence and to aspire to leadership.  A 
genuine partnership developed between 
teachers and support staff.

Tuxford Academy is part of a MAT, the 
Diverse Academies Learning Partnership 
(DALP). This is a group of academies 
whose core focus is the “achievement and 
development of each individual student.” 
Tuxford has 1550 pupils, 205 staff of 
which 101 are support staff.

A 2010 Ofsted review, “Workforce 
reform in schools: has it made a 
difference?” stated…

“Where the impact of workforce reform 
was outstanding, the head teachers shared 
a strong commitment to the underlying 
principles of the national agreement and 
understood that the ultimate aim was 
for the whole school workforce to work 
together to raise pupils’ achievement.” 

As long as I can remember, Tuxford 
has had a high level of engagement from 
support staff and they embraced the 
change.

SUPPORT SERVICES AT 
TUXFORD
Four Associate Leaders covering Corporate 
Services, Capital Services, Student Services 
and Academic Services lead the 101 
members of support staff.    The Associate 
Leaders believe the services at Tuxford 
are successful because they lead a unified 
workforce entrusted with a large measure of 
autonomy. The vision for support services is 
displayed around the school:

Why are Support Services imperative to 
the success of Tuxford Academy?
•	 To provide high quality support in 

order that teaching remains of a 
high standard and learning in school 
remains outstanding

•	 To act as positive, supportive role 
models to students

•	 To enable all staff to reach their full 
potential

In line with ‘Workforce Remodelling’ 
•	 To allow individuals to specialise and 

take initiative 
•	 To allow time for individuals to focus 

on strengths e.g. Teachers to teach not 
administration

•	 To promote opportunities, leadership 
professionalism

We know this is embedded because 
we check this through staff surveys, 
performance management, parent 
feedback and by a recent Full Academy 
Review (FAR) carried out by DALP.

We believe Support Services at Tuxford 
are there to ensure the smooth-running of 
the academy. This is only made possible 
through effective strategic planning 
and teamwork; which in consequence, 
results in the high level of the academy’s 
educational offer. 

THE IMPACT OF SUPPORT STAFF
As a result of all staff being engaged in 
the core purpose of the academy, in May 
2012, Tuxford became the first secondary 
school in Nottinghamshire to be judged 
by Ofsted to be outstanding for the second 
time. It remains one of the top performing 
schools nationally.  

“Students thrive academically and 
develop personal qualities and attitudes 
that prepare them very well for adult life. 
The academy’s very high expectations 
and exceptional support and guidance 
ensure that students, including those facing 
barriers to engagement and achievement, 
are given every opportunity to succeed.” 
(Ofsted report)

THE IMPACT OF EMPOWERMENT
Sandy Dodd, Associate Leader, Tuxford Academy, explains how 
they have unlocked the full potential of their workforce
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2015 saw another change in Ofsted 
requirements.  Inspectors now make a 
judgment on the personal development, 
behavior and welfare (PDBW) of our 
students.  There is a whole school 
approach to PDBW at Tuxford.  During a 
recent FAR conducted by DALP, we were 
awarded ‘Outstanding’ in this area.

We believe at Tuxford that the 
students’ personal development and 
wellbeing is of equal importance to 
students as their academic attainment. 
With that in mind, let me share with you 
examples of how support staff are having 
an impact on PDBW.  

‘How to use your Teaching Assistant 
effectively’, is part of our teachers’ 
induction. TA’s are seen as professionals 
and are faculty based with specialist 
subject knowledge.  Good subject 
knowledge, effective planning, an 
understanding of differentiation, detailed 
recording and routine collaboration with 
teachers on planning and progress data 
result in our students having the best 
possible chance.

A noticeable change for our support 
staff happened when vertical tutoring was 
introduced in 2007. Support staff were 
encouraged to become tutors or co-tutors. 
Our students benefit from daily, increased 
support from members of the wider 

workforce. Adults with different skills and 
a different perspective on life, allowed us to 
improve care and guidance for our students. 

Faculty Support Assistants (FSAs) 
are in every department and are valued 
members of the team. They take a lead 
role in organising events and extra-
curricular activities and also work as co-
tutors. This means teachers can be freed 
to concentrate on teaching and learning.

Whole school activities have increased 
because support staff organise foreign 
trips, Duke of Edinburgh expeditions, ski 
trips, the school garden and more.  They 
are literacy buddies, mentors, counsellors 
and informal advisors.  Our Student 
Welfare Manager has made a massive 
improvement to attendance by supporting 
individuals where necessary to achieve 
their full potential.  

Smart Day is an annual event when all 
Year 11 students come into school dressed 
in smart attire. One of our TAs noticed a 
SEN student was upset because they did 
not have anything suitable to wear for this 
important event.  Using money from our 
welfare fund she helped this student buy a 
dress and so feel included.

WHAT NEXT?
Even in times of austerity and financial 
change, I believe there are exciting times 

ahead. Support staff continue to be 
important as the academy and DALP 
expands.

“There will be an expectation that 
support staff will lead many initiatives 
and they will have equality of opportunity.  
Therefore, a characteristic of our academy 
will be high performing teams of staff 
and enhanced professional development.” 
(DALP Vision)

Whatever challenges we have, the 
whole staff, including support staff, are 
engaged. This means they are more likely 
to embrace the changes we are required to 
make. The ethos and culture is embedded 
and we will continue to live by our 
academy motto.

“Excellence through Teamwork”
As support staff and support staff 

leaders, we understand that our job is to 
enhance the performance of our students 
and to support teaching staff to that end.

TUXFORD ACADEMY / DALP
Tuxford is one of nine academies which form 
the Diverse Academies Learning Partnership 
(DALP), a multi-phase, multi-academy trust 
committed to development and improvement 
through collaboration and partnership.
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Over the last two years, Ormiston 
Academies Trust (OAT) has 
seen a significant increase in the 

number of students applying for and 
securing places at some of the country’s 
top universities including Oxford and 
Cambridge, and leading medical schools. 
This year a record number of OAT 
students won places at top universities 
with a 200% increase in students going on 
to study at Oxbridge and medical schools. 
At the time of writing 54% of OAT’s Sixth 
Form students have accepted places at 
university, which places the trust well 
above last year’s national average of 48%. 

This has not happened by chance, 
but is part of a determined effort by the 
trust to combat the inequality which 
damages life chances of young people 
throughout the UK and means only 2% 
of state educated children who come from 
disadvantaged backgrounds gain a place 
at top universities.

OAT sponsors schools in some of the 
most deprived areas of the country.  55% 
of students come from disadvantaged 
backgrounds – well above the national 
average of 25% – but the trust refuses 
to accept this should be barrier to 
achievement.  

It has introduced a number of 
trailblazing initiatives to address such 
persisting inequalities, and ensure OAT 
students have the same opportunities as 
those attending fee-paying schools.

OAT ACCESS CHAMPION
One of these initiatives was to appoint 
former Oxford University graduate 
Simon Pedley (right) to the role of OAT 
Access Champion. The position is the 
first of its kind to be introduced by an 

academy trust and seeks to emulate the 
expertise of private and grammar schools 
when advising students on university 
applications. 

Simon works with students across the 
trust from a young age to develop the 
skills that will be needed when applying 
to top universities. He encourages 
students to broaden their skillset through 
wider reading, discussion and debating 
and also encourages teachers to develop 
these with children. As students progress 
through school, Simon advises on the 
subject and exam choices most likely 
to lead to Oxbridge and Russell Group 
universities. 

In preparation for applications, he is 
on hand to give students across the trust 

mock interviews, help with personal 
statements, and suggest wider reading.  
This is aimed at levelling the playing 
field and giving the best possible chance 
of securing a place at more selective 
institutions. 

Simon also oversees OAT’s annual 
Oxbridge conferences, held for the 
students who will be applying to the 
universities and the staff who are 
supporting them. The conferences offer 
students guidance on personal statements, 
advice on additional testing, and 
subject specific interview practice. The 
conference is just one way of ensuring that 
students who have their sights set on the 
universities are prepared well in advance.

Simon spoke of his experiences: 
“Ensuring equality of access to the best 
possible advice, guidance and support is 
crucial to closing the gap in access to elite 
universities. By working strategically with 
key partners we have been able to improve 
the skills and understanding of students, 
and the capacity of teachers, across the 
OAT network. 

“This year I have had the privilege of 
working with some fantastic students, 
who have secured offers from Oxford or 
Cambridge. In some cases, being the first 
from their academy to do so. Through 
developing the work we have started, 
I would be confident of an increasing 
number of students progressing to the most 
selective institutions in the coming years.”

LEVELLING THE PLAYING FIELD
How one trust is making the most of collaboration to ensure 
its students have equal access to top universities
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Case Study
One of these students is George Penfold 
(above)  at Ormiston Bushfield Academy 
in Peterborough, who worked closely 
with Simon over two years to realise his 
ambitions of going to Cambridge. 

Simon worked with George to develop 
and hone the skills needed to get through 
the rigorous Cambridge application 
process. Ahead of the application stage, 
Simon provided advice on subject choice, 
wider reading and helped develop 
George’s discussion and debating skills. 
As George progressed to the application 
stage, Simon was on hand to give advice 
on how to write a stand-out personal 
statement and ahead of the critical 
interview, facilitated mock interviews and 
shared top tips on how to succeed.

George and Simon’s hard work paid 
off and after achieving a fantastic A*A*AB 
in his A Levels, George accepted a 
place at Cambridge University to study 
Economics. 

This is an amazing achievement 
for Ormiston Bushfield Academy in 

Peterborough where participation rates 
in Higher Education are 32%, well below 
the national average of 48%. George is the 
first student from the academy to go on 
to Oxbridge and is testament to the hard 
work OAT is doing to ensure its students 
have equal access to top universities.

In addition to the appointment of 
Simon, OAT also works with three 
Oxbridge colleges, organising a series of 
outreach events to advise its students on 
university applications. Christ Church 
College has also worked with OAT staff 
to help develop policy for its most able 
students.

While Oxbridge colleges already have 
contacts with state schools in specific UK 
regions these are the first made directly 
with a group of academy schools that have 
a broader geographic spread. 

BRILLIANT CLUB 
COLLABORATION 
Complementing Simon’s work, OAT has 
formed strong links with The Brilliant 
Club, a charity that works to increase 
students’ access to highly selective 
universities. The charity places expert 
tutors, made up of PhD candidates in 
OAT academies, to deliver university-
style courses which help students develop 
the knowledge and skills needed for 
successful university applications.

Like OAT, The Brilliant Club seeks to 
break down barriers in access to higher 
education such as geographical location. 

This was a key theme of the Brilliant 
Club’s annual conference, which this 
year focused on ‘Exploring geography 
and access to Higher Education’ and took 
place at Ormiston Sir Stanley Matthews 
Academy in Stoke, which is among the 
areas of the country with the lowest rates 
of participation in higher education.

OAT and The Brilliant Club have 
further embedded their partnership with 
the charity’s Midlands team now based at 
OAT’s HQ in Birmingham. This will see 

the charity provide additional support to 
students across the trust. 

The Co-CEO of The Brilliant Club, Dr 
Chris Wilson, spoke of the charity’s work 
and its partnership with OAT: “Every 
child should have the opportunity to reach 
their full potential and to attend university 
if they choose to do so. Low access to higher 
education is a big issue across the UK.

“The Brilliant Club works together with 
schools, colleges and universities to address 
educational disadvantage by training 
university researchers to deliver academic 
tutorials and work as full-time teachers in 
schools across the country.

“Our Midlands team being based at 
OAT’s HQ in Central Birmingham is a 
great opportunity to work closely with the 
trust and to see how the work we are doing 
can have a real impact on the confidence, 
skills and ambition of young people to 
attend a highly-selective university.”

Toby Salt, CEO of Ormiston 
Academies Trust said of this year’s 
achievements: 

“OAT is leading the way in increasing 
students’ access to university and we 
are committed to ensuring that we level 
the playing field and make university 
education accessible to students from all 
backgrounds. 

“We are determined that our students, 
many of whom come from some of the most 
disadvantaged areas in the country, have 
access to the same support as their more 
economically advantaged peers.  Whilst we 
are making excellent progress with a record 
number of our students now being the first 
generation to go into higher education, we 
also recognise that there is still more to do. 

“Our vision is for all young people to 
have the highest academic, social and 
practical skills to allow them to lead a 
fulfilling life. At OAT our ethos is to ensure 
we are aspirational and committed to 
academic excellence and supportive yet 
courageous in our approach to help every 
one of our students within our network.”

 OAT has formed strong links with The Brilliant Club, 
 a charity that works to increase students’ access to 

 highly selective universities.  
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In 2017 the Institute of Education 
Advisers (IEA) will be launched. The 
IEA is inspired by the simple belief 

that those who advise, either on behalf of 
National and Local Government, Trusts, 
Federations or individual schools, should 
be accredited, developed and trained with 
the same rigour that our schools leaders 
and inspectors are subject to. Essentially 
the IEA establishes national quality 
standards for education specialists who 
support and challenge schools.

The IEA is a membership and 
accreditation organisation that intends 
to provide a gateway for the thousands of 
education advisers throughout the UK 
and for the thousands of schools, academy 
trusts and national local government 
organisations that wish to have access to 
high quality education advice.

The thinking behind the concept of an 
Institute of Education Advisers has been 
developing since the late 1990s.

In 1996 I took on the role of Director 
of Education within a Metropolitan 
Authority. During this period, the 
Local Authority received Beacon Status 
for ‘tackling school failure’. Following 
a request from the DfE to lead an 
intervention into a failing Local Authority 
and after developing the concept of 
involving head-teachers as advisers, we 
established Northern Education. 

Since 2000 Northern Education 
advisers have been brought in to address 

ESTABLISHING A NATIONAL 
QUALITY STANDARD FOR 
THOSE SUPPORTING AND 
CHALLENGING SCHOOLS
Les Walton CBE on why it is critical that advisers working with schools 
are working to a quality standard which is recognised by all parties 

some of the most intractable issues 
in education, including supporting 
significant structural change within Local 
Authorities, FE Colleges and schools. Our 
organisation has been the single biggest 
UK provider for national contracts in 
relation to School Improvement Partners 
and National Challenge Advisers and 
continues to be involved in innovating 
and challenging education initiatives. 
Since 2015 the thinking behind the 
IEA has benefited from our extensive 
experience in assessing and recruiting 
experienced improvement specialists 
and matching them to schools to achieve 
significant improvement. The concept 
has been refined and developed to the 
point when we now wish to pilot the 
programme in autumn 2016 

RESEARCH AND DEVELOPMENT
During the last twelve months, a 
significant amount of research and 
development has been taking place with 
regard to the Institute. Importantly the 
IEA concept has been tested out with a 
number of national stakeholder leaders, 
local authorities, multi academy trusts 

and individual academies schools – all 
of which have enthusiastically supported 
the need for such an organisation. Key 
national stakeholder groups, such as 
the Association of School and College 
Leaders, the National Association of 
Head-teachers, Freedom and Autonomy 
for Schools and the National Governors 
Association are also supportive of the 
need for such an organisation. 

Education Advisers play a critical 
role within the education system and 
are increasingly deployed using a variety 
of job titles. An education adviser 
can work in a number of ways  such 
as supporting the school’s ability to 
plan, review and implement strategies; 
advising on governance and financial 
oversight; providing support and 
challenge to the principal, chief executive 
and the governing board; advising on 
interim leadership change management 
programmes and organisational 
development and quality improvement. 
Increasingly they are also supporting 
the establishment of new education 
organisations.

The traditional ‘supply chain’ of school 
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advisers, which was previously accredited 
by National and Local Government, is 
now reducing as a result of the removal of 
national strategies, sub- contracted Ofsted 
Inspectors and the reduction in Local 
Authority capacity.  Even when the supply 
of advisers was strong, most advisers used 
different titles, guidelines, standards and 
approaches and often focused on different 
priorities.

FRAGMENTED
In a now fragmented education system, 
where is the quality assurance of the 
skills, experience and depth of knowledge 
of those providing education advice?  
Ofsted, the Schools Commissioners 
Group and the EFA make their own 
judgements with regard to the strengths 
and weaknesses of individual schools.  
Multi Academy Trusts and individual 
schools, quite properly, will need to 
ensure their self-evaluation is robust and 
provides a secure basis for improvement 
acknowledged by those who wish to 
make judgements. Those who provide 
school-to-school support should be basing 
their involvement on a well-understood 
evaluation of a school’s needs backed by a 
well regarded quality standard.

The establishment of a sector led 
Institute addresses the undoubted 
need for consistent high quality advice. 
All parties would benefit from an 
accreditation process which ensures 
schools have the capacity to self-review 
using high quality advice and support. 
Quality assurance has tended to focus on 
data analysis and the key aspects of school 
improvement as identified by Ofsted. 
We also want it to centre on advisory 
skills and the full range of corporate 
governance responsibilities. 

It is important that present and future 
advisers have access to a high quality 
programme that operates to a consistent 
standard and provides development 
support. We know education advisers 
would wish to gain nationally recognised 
accreditations, develop their skills, have 
access to peer support and networks 
from outstanding practitioners, as well as 
gaining exposure to potential clients.

Those who commission advisers at a 
national, regional, local or school level 
also need assurance that the advice and 

support that they receive is of high quality 
and working to consistent standards. 
The IEA standards will underpin and 
reinforce the present model of national, 
regional and local organisations and self-
managing schools working together as 
part of a national system of education. A 
consistent quality standard will achieve 
cohesion across the system and ensure 
that those who support our schools are 
properly equipped and qualified to do so.

PILOT PROGRAMMES
Between September and December 
this year, the development and pilot 
programmes will take place. These 
programmes will involve advisers who 
are presently working within national 
and regional agencies as well as within 
Multi Academy Trusts, Teaching School 
Alliances and individual schools. In 
addition to the national stakeholder 
organisations, the accreditation process 
is also being facilitated and supported by 
Sheffield Hallam Institute of Education.

There will be two levels of 
accreditation – Associate and Senior 
Associate of the Institute.

There are four core themes that 
underpin the assessment.  In order to 
achieve Associate status, candidates must 
provide evidence and expertise in the 
following areas and how they impact on 
school performance:
•	 Professional competency
•	 Advisory skills
•	 School improvement skills
•	 Corporate governance skills

We would expect the Associate to have:
•	 Professional credibility 
•	 Personal attributes necessary for such 

a role
•	 Capacity to enable the delivery 

of organisational change and 
improvement

Following accreditation as an associate, an 
adviser may wish to apply to be accredited 
as a Senior Associate. The successful 
candidate will be required to provide 
evidence of knowledge and expertise in 
the following areas:
•	 Management of change 
•	 Organisational development
•	 Total quality management  

We would expect the Senior 
Associate to have:

•	 demonstrated a transformational 
impact on schools with intractable 
long term failure

•	 transformed governing bodies with 
regard to corporate governance and 
effective financial management

•	 demonstrated transforming schools 
through the use of the eight areas of 
organisational development

•	 demonstrated outstanding 
competency in the five school 
improvement technical skills and 
knowledge key areas 

•	 applied total quality approaches to 
improvement 

A critical element in delivering high 
quality advice to schools is to ensure 
that all advisers will have access to a 
support and development programme 
including coaching and mentoring 
and on line support for self-assessment 
and development. The Institute will 
provide access to a full range of training 
and development programmes. Our 
key partners, both within the public 
and private sector, will also provide 
programmes necessary to support the 
Institute for Education Advisers.

Les currently chairs the Advisory 
Group for the Education 
Funding Agency.  He is also a 
member of the Regional Schools 
Commissioner Board. Les primarily 
focuses on his role as Chair of the 
Northern Education Trust, a large 
and influential academy sponsor 
based in the North of England.  
 
If you wish to receive updates 
or provide feedback on the 
development of the Institute 
of Education Advisers please 
contact Christine Hopkins on 0191 
5945239 or christine.hopkins@
northerneducation.com
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As the number of academy trusts 
has grown and those which have 
been established for a number of 

years increase in size, the issue of looking 
at estate management in the long term 
becomes increasingly critical. 

Making the wrong decision can 
be costly, as well as reputationally 
challenging. Making an ‘informed 
decision’ at the start of a project in theory 
is the best way to avoid such pitfalls but 
this can be very difficult to achieve in 
practice. An informed decision relies 
upon good data and information, but 
where does that come from, how do you 
use it and what are your benchmarks for 
comparison? 

As the maxim goes, there’s no need 
to ‘reinvent the wheel’ when it comes to 
estate management decisions. Starting 
afresh is rarely the best use of time or 
money. The idea of ‘redesigning the 
wheel’ however, is very valid and in Estate 
Management can mean making systems 
efficient, workable and relevant to the 
requirements of Academies. That’s where 
collaboration starts to come in. Working 
together is always more efficient. It means 
sharing experiences, knowledge and data. 
It also enables joint use of systems. 

Over the last 18 months four academy 
Trusts (Academies Enterprise Trust, 
Brooke Weston Trust, Leigh Academies 
Trust and Ormiston Academies Trust) 
have been exploring ways to achieve 
better estate management – including 
both statutory compliance and building 
condition – in very similar ways, using the 
same software and reporting solutions.

SPECIALIST CONSULTANTS
Ormiston Academies Trust (OAT) 
was one of the first Trusts to work 
with  specialist consultants to deploy a 
technology driven mobile solution to 
managing statutory compliance and 

building condition across the trust as 
a whole. The project started with a five 
academy pilot prior to being deployed 
across all of its academies over an 
eighteen-month programme  

This mobile solution enables easy 
data collection for estate management 
information on the move and across any 
site.  No more scribbled notes or emails – 
precise and specific data is simply entered 
through iPad apps; which means real-
time information, keeping office and site 
teams constantly up-to-date.

Data is then collated centrally 
to provide the estates team with a 
comprehensive overview of work required 
through easy to use business intelligence 
reporting and analytics tools.  

This system ensured statutory 
obligations for condition, compliance 
and energy efficiency were being met 
across all sites. Crucially, it also provided 
evidence of academies meeting these 
obligations.

Going forward, the use of the IT 
enabled reporting solution enables 
lifecycle planning and costing with 
continuous visibility of the estate’s 
condition. This will lead to efficiencies in 
planning and contracting maintenance 

work and batching procurement, 
achieving welcome cost savings whilst 
also assisting the demonstration of how a 
Trust has secured value for money from 
its School Condition Award.

COMMERCIAL PARTNER
As Academies Enterprise Trust, Leigh 
Academies Trust and Brooke Weston 
Trust began to work with commercial 
partner EO Consulting, it became 
clear that there would be real benefit 
to collaborating to ensure that the 
investment and learning made by one 
trust was shared with the others. 

Our collaboration has led us to realise 
that sharing and standardising the same 
data collection and reporting structures 
allows us to take data analysis to the 
next level by sharing experiences and 
providing each other with benchmarks 
to enable realistic targets to be created.  It 
also provides us with the ability to use a 
portfolio approach to push for enhanced 
product specifications from suppliers to 
drive best value.  

The important aspect is that the 
investment made by one or a group 
of Trusts into the data and reporting 
structure is treated as sunk so any 

‘DON’T REINVENT THE WHEEL… 
BUT DO REDESIGN IT!’
How academy trusts are effectively collaborating on estate management
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joining Trust benefits from any 
product development without any price 
differentiation.  So the more Trusts are 
involved, the greater the overall sector 
value and the lower the marginal cost per 
academy can be achieved.   

The early informal collaboration 
has opened the doors to ongoing 
communication, which has now been 
formalised through a quarterly meeting 
programme, the first of which was held 
at Brooke Weston Trust’s Corby Business 
Academy in June 2016.

NEW TERRITORY
Whilst the use of technology to capture 
estates data is common place in the 
commercial sector it is relatively new 
territory for the education sector. As 
such, if a single Trust were to develop 
the bespoke sector software in isolation, 
development costs could quickly mount 
up rendering the vision unaffordable. 
However, the adoption of a common 
and coherent approach between the four 
Trusts working collaboratively has seen 
the development costs reduce by 75% 
for each particular Trust. This instantly 
provides value for money and risk-share 
reduction. Clearly, should more Trusts 
wish to join then further individual 

benefits can be realised.
Equally, joint procurement between 

Trusts will also see benefit to the 
individual Trusts. Brooke Weston Trust 
and Ormiston Academies Trust have 
recently submitted a joint application to 
EFA for investment funding to support a 
large scale energy efficiency programme. 
This collaborative project will share the 
cost of procurement and other non-capital 
costs, thus reducing these outlays by 50% 
for each Trust.

Alongside their collaboration on 
estates strategy, the four academy Trusts 
are active members of The Trust Network. 
This group, which offers support ‘to help 
maintain safe, warm & dry buildings’ 
is open to all academy trusts and helps 
to facilitates broader collaboration on 
estates related matters. The purpose of the 
network is to provide members with an 
opportunity to:
•	 share best practice, exchange 

knowledge and, where needed, 
form a single voice to discuss issues 
or concerns with the Education 
Funding Agency and Department for 
Education.

•	 explore how to develop effective, 
efficient and economically 
sustainable systems that maintain 

and develop building estates that 
enhance teaching and learning. 

The team leading the Trust Network believe 
it represents a breakthrough in the way 
Estate Management can be supported for 
all independently run, state-funded schools 
by providing them with access to support, 
knowledge and systems to help them: 
•	 Have a clear vision of building 

liability and responsibility.
•	 Embed a strategy for estates 

management and life cycling.
•	 Have sight of national/regional 

procurement opportunities.
•	 Have opportunities to share and 

embrace best practice.

Matt Isherwood, Estates Director 
Brooke Weston Trust, and 

James Miller, National Director of 
Estates and Technology Ormiston 

Academies Trust 

The next meetings of the Trust 
Network are on the 18 October in 
Birmingham and 2 November in 
Kent. If you would like to join the 
conversation, please email info@
thetrustnetwork.org.uk
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IS YOUR BOARD READY 
FOR GROWTH?
By Kirsty Watt, of Academy Ambassadors 

As the education system in England 
changes, governance is evolving. 
The core board functions of 

strategy, performance and financial 
management remain, but the scale and 
type of challenge are new. Boards need 
to be ready. How does a board respond 
to problems and opportunities they have 
never experienced? 

Academy Ambassadors helped over 
100 trusts recruit to their boards in the 
last year, drawing a rich seam of talent 
from business, the professions, charity 
and industry. Working with independent 
consultants Populus, we have been 
looking in greater depth to find out more 
about the work being undertaken by 
academy trust boards – and in sharing 
some of their stories we hope to encourage 
forward-thinking trusts to refresh their 
board ready for what is ahead.

A heartening change over the last 
year has been an increase in the trusts 
seeking to professionalise their board 
recruitment – away from a tap on the 
shoulder of a local contact and towards 
an external search for talent. As one 
Chair reported to us: “initially you have 
good local governors who then set up the 
multi-academy trust …. [but] the size of 
the organisation rapidly outruns people’s 
skills and you have to adapt to that.”

SKILLED BOARD MEMBERS
Finding skilled board members to help 
manage growth is top of the agenda 
for many of the boards we recruit to at 
Academy Ambassadors. Two thirds of 
academies are part of a multi-academy 
trust (MAT) and the average size of 
MATs is increasing. However, growth 
management requires a surprisingly 
diverse range of talents around the board 
table.

The first challenge on the board’s 
agenda of a growing MAT is often 
strategic: is this a trust that wants to 

grow? What’s the ethos and vision of the 
trust – to be local to a series of hamlets 
and villages, to be local across a town, 
to manage growth across a region or a 
series of clusters? A good board can help 
turn this discussion from a hypothetical 
question into clear decision and a strategic 
plan. For example, the new trusts we work 
with have increasingly been looking at 
people with business start-up experience 
who know what it means to shape a 
fledgling organisation from vision to 
structure and plan.

FINANCIAL QUESTIONS
The strategic growth questions are 
quickly followed by financial questions: 
‘can we afford to grow’ and ‘is this a trust 
that needs to grow to critical mass to be 
viable?’ Nearly all the trusts we meet have 
someone with a financial background 
on the board, however boards now need 
members who can take a strategic view 
of financial planning over three and five 
years plus. One trust we worked with 
described their board as moving from 
financial box-checking to helping the 
trust make strategic investment decisions. 

To go beyond sound financial 
management and into financial strategy, 
the board needs a diverse mix of financial 
experience round the table. With every 
trust we work with, we ask them to 
estimate their size in three to five years 
and we ask if anyone on the board has 
experience with that size of organisation 
and scale of budget. If the answer is no 
it’s time to recruit. The type of financial 
backgrounds we now recruit from include 
not just accountants but investors, private 
equity, forensic accountants, contract 
and procurement experts, compliance 
specialists  and business start-up advisers. 
Each board member should bring a 
different perspective – one accountant 
alone does not build a balanced board for 
growth.

Also increasingly in demand by 
growing trusts are board members with 
marketing and reputation management 
skills. When a trust takes on schools with 
falling pupil numbers it is a risk, however 
they don’t just need improvement and 
financial experts round the table to 
manage the risk. The trust often needs 
to rebuild confidence amongst parents, 
increase pupils on roll and reach 
financial stability to invest in further 
improvements. Marketeers bring these 
skills in abundance and can often provide 
a different perspective to sound financial 
management.

A stalwart of the governing body has 
always been the HR professional – and 
most school governing bodies will have 
frequently had someone with a personnel 
background providing independent and 
external scrutiny, overseeing complex 
cases and chairing tribunals. With 
growth, the type of HR professional 
in demand by boards tends to focus 
less on recruiting those with ‘case’ 
experience and more on finding experts 
in organisational design and change 
management who have led structural re-
design and significant role change across 
medium to large organisations. 

The risk in the diversification of the 
board is of course that the experts in the 
room are used as semi-consultants or 
confined to their area of expertise. That 
would miss the point and most good 
Chairs use the expertise judiciously for 
oversight not delivery.

MERGERS
The challenge of growth is increasingly 
about mergers of small trusts. Bringing 
together two small but complex and 
distinctive organisations can be fraught. 
The good news is there is a huge wealth 
of experience from business and charity 
that can steer merger strategy to retain 
the best of both organisations, whilst 



“I came to RM because 
I wanted to work in 
partnership with an 

organisation that 
would understand the 

challenges and then 
create and implement, 
with us, an innovative 

and exciting plan.”

Maxine Evans, CEO,
NET Academies Trust

When you’re looking for a partner to help support your ICT vision, we 
recognise that what matters most to you is trust, expertise, simplicity, 
responsiveness and value for money. 
 
RM Education have been delivering ICT solutions to educational 
establishments for over 40 years, during this time we have gained 
a unique understanding of the educational community. With 
this experience and our passionate personnel, we work with you 
understanding your challenges and issues to create outstanding 
tailored ICT solutions - turning your ICT vision into a reality. 

The leading 
ICT partner for 
Multi-Academy 
Trusts

Find out more at



39Academy magazine  |  Autumn 2016

GOVERNANCE

“I came to RM because 
I wanted to work in 
partnership with an 

organisation that 
would understand the 

challenges and then 
create and implement, 
with us, an innovative 

and exciting plan.”

Maxine Evans, CEO,
NET Academies Trust

When you’re looking for a partner to help support your ICT vision, we 
recognise that what matters most to you is trust, expertise, simplicity, 
responsiveness and value for money. 
 
RM Education have been delivering ICT solutions to educational 
establishments for over 40 years, during this time we have gained 
a unique understanding of the educational community. With 
this experience and our passionate personnel, we work with you 
understanding your challenges and issues to create outstanding 
tailored ICT solutions - turning your ICT vision into a reality. 

The leading 
ICT partner for 
Multi-Academy 
Trusts

Find out more at

bringing about efficiencies for each. We 
have seen increasing demand for people 
with mergers and acquisitions (M&A) 
experience who can anticipate the 
challenges ahead – not just financial and 
organisational but cultural too.

If the idea of forensic accountants, 
M&A experts, change managers and 
marketing specialists sounds a little cold 
to educationalists, take heart. When 
Populus interviewed board members 
from business they were surprised to 
hear an overwhelming sense of vocation. 
Two main factors drive business leaders’ 
desire to become MAT board members: 
a desire to ‘give back’ to education and 
society – often triggered by their own 
experiences, whether positive or negative, 
of education – and a desire to improve the 
employability skills of school-leavers. 

FRUSTRATIONS
Some board members do report 
frustrations, particularly the quantity of 
‘jargon’ to master and some boards risk 
under using their board members if they 
don’t provide comprehensive induction 

and help board members overcome the 
language barrier. Academy Ambassadors 
is launching a new induction pack in 
September complete with glossary to help 
overcome these problems, and help new 
board members have impact quickly.

Get the right people round the 
board table and the potential to take 
the trust from good to great is huge – a 
fact recognised by Regional Schools 
Commissioners, as one said in our research: 
“[when trusts] get these brilliant Non-Execs 
from Academy Ambassadors the feedback 
is genuinely fantastic and people suddenly 
realise what they’ve been missing”.

Academy Ambassadors provides 
a free board recruitment 
service to all multi-academy 
trusts. To find out more visit 
academyambassadors.org/trusts 
or contact academyambassadors@
newschoolsnetwork.org or 0207 
952 8556.
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My role as editor occasionally 
affords me the chance to 
visit schools that otherwise I 

wouldn’t get to see. My recent trip to Ark 
Kings was just such an opportunity. The 
first thing I notice as I arrive in the car 
park is the banner proudly displayed on 
the building ‘We are the most improved 
academy in the country’. It was the 
journey to achieve this accolade that I was 
here to learn about.

Principal Roger Punton told me the 
story of their journey, all of which he had 
experienced and indeed more recently 
presided over. His passion and his huge 
personal investment in this school were 
palpable.

The predecessor school was Kings 
Norton High, located in an area of 
considerable deprivation in South West 
Birmingham. The school catchment 
is made up of three primarily white 
working class council estates built in the 
1950s and is characterised by a number 
of significant challenges such as second 
and third generation unemployed, low 
levels of parental involvement in FE, and 
high levels of violent crime and child 
protection issues. 46% of the current 
cohort are entitled to free school meals 
and the Pupil Premium figure is 76% 
– both significantly above the national 
average. 

POOR BEHAVIOUR
Before becoming Ark Kings Academy the 
school was experiencing poor standards 
of behaviour, increasing numbers of 
exclusions, inadequate quality of teaching 
and learning, and very low attendance. 
The school had been threatened with 
mergers and closure and it was during 
this very turbulent time in 2011 that an 
approach was made to Ark.

Joining the Ark family of schools 
in 2012 brought the help, support and 

challenge that the school badly needed. 
Early changes included a lengthening of 
the school day and a complete curriculum 
redesign to address the very low levels 
of literacy. English, maths and science 
started to feature in the timetable every 
day, plus extra literacy lessons. The most 
important change was the consistent 
message about raising expectations. 
Students at Ark schools are 40% more 
likely to have entered secondary school at 
least one level behind their peers so high 
expectations and systems that ensure that 
students make more progress and more 
quickly than students in other schools is a 
constant across the network. 

SIGNIFICANT PROGRESS
In 2015 student progress at Ark Kings 
was significantly above the national 
average with 87% of students making 
expected or better than expected progress 
in English, and 74% in maths – with 52% 

of students achieving five A*-C grades 
including English and maths. Although 
results dipped slightly in 2016, as they did 
nationally, the new Progress 8 measure 
is likely to see Ark Kings in the top 5% in 
the country with an estimated figure of 
+0.5.

Roger, who had been at the predecessor 
school for a number of years, was 
appointed as acting Principal in 2014. He 
talked warmly of how blessed he has been 
with his staff team. He acknowledged that 
the initial transitional period saw some 
churn, but that a pleasing proportion of 
staff members came on board quickly 
and aligned themselves with the new 
culture and still continue to ‘go above 
and beyond’. Central to this new culture 
is Roger’s consistent mantra of ‘if it’s not 
good enough for our own children – it’s 
not good enough’. A rigorous recruitment 
process in which both he and the pupils 
are actively involved, has seen the staff 

THE ROAD TO 
EXCELLENCE
Caroline Whitty tells the story of Ark Kings’ 
school improvement journey so far
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team continue to grow and develop. The 
current team, of which Roger is clearly 
proud, has a rich blend of young blood 
achieved through routes such as Teach 
First and Ark’s own highly respected 
Teacher Training programme and the 
more experienced team members who 
have successfully made the transition, 
with the benefit of a strong understanding 
of the school and its history. 

DISCERNING CLIENTELE
Roger described the children at Kings as 
a ‘very discerning clientele’. He remarked 
on how positively they have responded 
to the new structures that have been put 
in place including significantly increased 
expectations and a rigorously applied 
behaviour policy. A good example of this 
is the calm and organised ‘line-up’ which 
I witnessed, which routinely happens 
twice a day to get everyone ready for 
learning. This is also an opportunity 
for staff to check and reinforce the strict 
uniform standards. Consistency is 
absolutely critical to maintaining these 
new standards and to help in the effective 

delivery of this – there is a policy of not 
using supply teachers. 

Central to the approach to behaviour 
management is the principle of reciprocal 
respect for children, staff and the 
community alike and the need for 
compassion. There is an open door policy 
for parents, many of whom have not 
had a positive experience of education 
themselves. The school also demonstrates 
a preparedness to push back and have 
difficult conversations with parents where 
necessary. The results speak for themselves 
– despite never shying away from the basic 
premise that actions have consequences 
and clearly holding pupils to account, 
there are now very few exclusions. 

The community is a vulnerable one 
and the school provides a much needed 
safe sanctuary. Everyday language 
includes words like love, guidance and 
support. Although the staff team are 
highly skilled at managing behaviour and 
day to day challenges, the charity ‘Place 
to be’ is also on site three times a week 
providing specialist counselling for those 
young people that need it. Roger explains 

that although the cost can sometimes 
be hard to justify, ‘it feels right’ and 
improved metrics relating to attendance 
and exclusions of some of their most 
vulnerable pupils, support this decision.

Roger talks of his pride in being part 
of the ‘noble profession’ and having the 
opportunity to serve this community 
and transform lives. Roger describes Ark 
Kings as a ‘small school but a big family. 
One of Ark’s central pillars is ‘knowing 
every child’ and this is very apparent in 
this school where staff know each child 
and their families and tailor interventions 
and support according to individual 
circumstances.

CELEBRATING SUCCESS
Celebrating success at formal 
Achievement Assemblies is important 
as well as staff recognising positive 
behaviour and outcomes ‘in the moment’ 
so that children feel valued. Enrichment 
days provide a physical manifestation of 
the commitment to allowing students 
to access some of the opportunities that 
life has to offer. There are five ‘drop 
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ABOUT FASNA

ABOUT FASNA
FASNA is the only national, independent, not-for-profit 
school membership network for self-governing primary, 
secondary and special schools, academies and multi-
academy trusts. It expressly represents the interests and 
views of all self-governing schools. 

FASNA promotes autonomy for schools enabling them to 
raise standards for students, believing that autonomous 
schools are the best vehicle to support creative leadership 
and school strategies that respond to the needs of the 
local community. It believes that this is the best way to 
raise standards.  

FASNA represents the interests of members to Government 
Ministers, as well as to the Department for Education, 
and other educational groups and organisations. FASNA 
also makes contact with all the political parties to ensure 
that FASNA’s views are understood as party policy is 
developed. FASNA is a-political.

Following feedback from 
our members, FASNA’s key 
priorities for the current 
Parliament are:

1. Supporting schools in dealing with rising budget 
pressures

2. Supporting schools in the formation and effectiveness 
of MATs

3. Supporting schools in developing effective governance
4. Campaigning for National Fair Funding

We have in place bespoke support programmes for schools 
on each of these issues.

Whole School Membership
When your school becomes a FASNA member all your 
leaders benefit. FASNA provides support, training and 
resources for the whole of your Leadership Team - your 
Chief Executive Officer, Headteacher, School Business 
Manager, Governors, Clerk & Company Secretary

Join FASnA now!
Membership benefits include:

• FASNA Voice – make your views 
heard in national debates and 
through FASNA conversations 
with Ministers, campaigns and 
consultation activity

• A private on-line forum for MAT 
Leaders to network with peers, 
share effective strategies and 
pro-actively navigate the new and 
emerging educational landscape 
(supported by PS Financials and 
Browne Jacobson)

• Free Academy Magazine each term 
worth £30 pa

• Clear, practical legal and HR 
support from legal partners Browne 
Jacobson, at competitive rates

• Free legal advice & resources from 
Stone King

• Free one-day consultation from 
DKMY Architects Ltd

• Free resources: ‘Effective 
Governance’ (including new 
update) and ‘Effective Financial 
Management’worth £23

• FASNA Website – with members’ 
only section

• Member networks through online 

forums and personal contacts

• National conferences with 
distinguished speakers 

• Professional NIPT (National 
Induction Panel for Teachers) 
support for the induction of NQTs 

• Quality school-led support from 
FASNA experts

• Quality training for all your leaders, 
that you can trust

• Regular education news and policy 
updates

• Trusted Academy conversion and 
MAT information and support

Membership fees:
Primary & Special Schools £125 + VAT (£150) Direct Debit or £175 + VAT (£210) BACS or cheque 

Secondary Schools £250 + VAT (£300) Direct Debit or £300 + VAT (£360) BACS or cheque
For MAT membership, please contact our office for details on admin@fasna.org.uk
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down days’ offering trips to the theatre, 
Russell Group universities and to London, 
among others – with additional extra-
curricular activity taking place in the 
form of ‘electives’ at the end of each week. 
Another important aspect of school life is 
character education which they refer to as 
‘virtue in school’. The focus is to prepare 
children for the challenges ahead in life 
and in the world of work, for example, 
having confidence in interviews which 
may well include behaviour not modelled 
at home such as shaking hands. 

Ark’s significant contribution to this 
journey includes its ‘no excuses’ culture, 
the sharing of best practice and providing 
resource in key areas such as HR, Finance 
and Teaching and Learning. The robust 
support and challenge that comes as part 
of being part of this successful group of 
schools, features half-termly one-day 
Ark monitoring visits by three serving 
principals. There is also a huge emphasis 

on CPD with ten training days being 
delivered for all staff either locally, within 
the regional hub or centrally in London. 
Fundamental to the culture of all Ark 
schools are the six underpinning Ark 
Pillars: High expectations; Knowing 
every child; Exemplary behaviour; 
Excellent teaching; More time for 
Leaning; and Depth before breadth. This 
gives consistent elements to the culture 
across the group but also allows for local 
interpretation to reflect the particular 
context and personality of each school.

BRIGHT FUTURE
Key to Ark Kings’ very bright future is the 
£15m rebuild which is in progress right 
next door. This puts education right at the 
heart of the much needed regeneration 
of this community which has historically 
been let down by numerous undelivered 
promises. The state of the art new school 
building is only part of the story with 

other positive regenerative developments 
planned such as new housing, a new park 
and talk of new retail outlets. 

Roger’s pride in what has been 
achieved is clear but there is no sense of 
any complacency. There is a recognition 
that there is still much for he and his 
team to do. When I walked into the 
reception area at the start of my visit, my 
first impression was that Ark Kings was 
a calm, well run school. As I leave after 
a very inspiring visit, everything I have 
seen and heard, reinforced by the smiling 
faces, supports that first impression. 
Ark has brought some certainty and 
some real optimism to this community 
and the team’s relentless commitment, 
care and dedication is making a real 
difference and has begun the long process 
of reducing the legacy of historical 
educational inequality.

CASE STUDY
Lauren was Deputy Head Girl at Ark 
Kings Academy. She achieved one A*, 
five As and four Bs. She is going on to 
study BTEC Level 3 Art at Bournville 
College before going to university.  
“I’m over the moon with my results 
– it’s a big weight off my shoulders. 
I feel like I’ve done my family proud. 
After College I’m planning to go to 
university. My big dream option 
is going over to California to the 
California Institute of the Arts (CalArts) 
to do an animation degree. I’d like to 
be an animator, and one day pitch my 
own show.
“I’ve grown with the school – and the 
school has also grown with me. I was 
here before it became an academy and 
it wasn’t in the best place. Back when 
I was in Year 7 I wasn’t confident, 
I wouldn’t speak to many people, 
especially in a crowd. I refused to go 
to many classes because I felt there 
were too many children there. The 
school has helped me boost up my 
confidence to the point that I decided 
to go for a position on the Student 

Leadership Team and was elected 
Deputy Head Girl. I’m much more 
confident speaking to crowds, and I’ve 
had a lot of different opportunities 
such as debating in front of other 

schools. School definitely helps – it 
gives you the individual support you 
need. They went all out with resources 
helping us to prepare for our GCSEs 
and it paid off.”
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ITN Productions will be filming on the day for their programme 
‘Using Autonomy’, which showcases FASNA’s contribution 

towards effective best practice in schools, over the last 24 years 
Cost – £150 + VAT for FASNA members for the 1st delegate, with a reduced charge of £125 
+ VAT for any additional delegates from the same school; £200 + VAT for non-members

FASNA Autumn Conference
Wednesday 2 November 2016

The Grand Connaught Rooms, London
BOOK YOUR PLACE NOW!

The Rt Hon 
Justine Greening MP

The Secretary of 
State for Education

Sir Michael Wilshaw
Her Majesty’s 

Chief Inspector of 
Education, Children’s 
Services and Skills

Sir David Carter
National Schools 

Commissioner

David Laws
Executive Chairman 
of CentreForum and 
former Minister of 
State for Schools
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Academy Conversion and  
Multi-Academy Trusts

29 September 2016 (North West) – 
sponsored by 

Westbridge Teaching School Alliance
18 October 2016 (North East) – 

sponsored by SAGE

Find out how to convert to academy status and how to 
form and grow a MAT with this excellent introductory 
seminar which includes a review of different MAT 
models, an overview of the legal processes, changes 
in roles and responsibilities for governors and 
opportunities for discussion and networking. 

The Role and Responsibilities of the  
Clerk to Governors  

12 October 2016 (Central London)

This seminar will assist recently appointed clerks 
or clerks who wish to update their knowledge and 
practice.
It will also assist heads or governors who are 
considering the appointment of a clerk.

Supporting schools through academy 
conversion and into MATs –  

Moving forward 
16 November 2016 (Central London)

This programme provides a series of four workshops on:
•	 The emerging landscape and governance 

responsibilities
•	 Effective MAT structures
•	 Effective and accountable governance in a MAT
•	 Financial and other challenges in running a MAT  
Each workshop, led by one of our consultants, will 
provide opportunities to discuss and explore the issues 
in more detail and relate them to your particular 
circumstances.

Supporting schools in dealing with 
rising budget pressures – Curriculum-led 

financial planning

Designed to give you the means to effectively analyse 
your school budget in the face of funding challenges, 
we will enable you to better understand the impact 
of staffing reductions on the curriculum, and the 
management structure.  We will also explore the 
wider options available to you to save money by 
benchmarking schools’ comparative spending on 
energy, maintenance, consumables etc.  Dates – tbc

Supporting schools in developing  
effective governance 

Reviews of Governance –  
bespoke for your school

FASNA offers school-based reviews of governance for 
two different situations:  
•	 Self-determined reviews will help you evidence 

that your governing body has appropriately skilled 
members, a suitable structure of activity and is 
engaging in self-evaluation and impact analysis.  

•	 A post-Ofsted recommended review is a more bespoke  
and in-depth analysis to support your governing 
body in undertaking effective governance and 
planning for continuing professional development.

Supporting schools in the formation  
and effectiveness of MATs –  

Academy Conversion and MATs

An interactive and informative 2 hour session, this 
seminar will cover the different aspects expanding 
your MAT. Sessions will cover the different aspects of 
governance, sponsorship, changes to staffing, finance 
and central capacity, the speed and sequencing of 
growth, critical mass and constraints on growth. This 
seminar is offered as a ‘bespoke’ service

FASNA also runs seminars on Induction/Refresher Seminar for Governors, Admissions Appeals and 
School Admissions – The Law, the Code and the Good Practice

 
Additionally, FASNA offers bespoke training for Schools and Governing Bodies on a wide range of issues

 
To book your places visit www.fasna.org.uk   email admin@fasna.org.uk    Call 0115 917 0142
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Located in the Midlands, the Tudor Grange Academies 
Trust is a family of academies with a shared ethos, common 
values and collective goals. As a group of schools it provides 
a high quality educational experience for each and every 
child, while ensuring that every teacher strives to be an 
excellent practitioner.  Excellence and ‘striving to be the 
best it can be’ is a major theme running throughout the 
Trust.

In total, there are six schools in the Trust, which is 
made up of two primary and four secondary academies, 
one of which includes a sixth form – this works out to 
approximately 6,000 students and staff across all combined 
sites.

In 2009, a new Catering Director, Jim Mealings, joined 
the Trust and formed the Catering Service Department, 
which is an ‘In House’ department that is not driven by 
profit margins or constrained by purchasing restrictions, 
but instead focuses on providing good quality meals using 
quality fresh produce for a reasonable price.

When Jim started his role, the Tudor Grange Trust only 
consisted of two schools, however plans were in place to 
expand the Trust and so a priority for Jim was to establish 
cohesive systems to centralise the catering procurement 
function.

Procurement and Financial Management 
Systems
Explains Jim Mealings: “When I took over in 2009, there 
were some key priorities for me to manage.  The first was 
to bring the catering operation back in-house to gain full 
control, as at the time, it was being managed by a contract 
caterer. 

Then I had to integrate a formal, centralised financial 
system that would provide the Trust with a clear picture 
on the performance of each of the catering departments, 
remove much of the manual processing and ultimately 

support us as the Trust expands.”
Jim started to assess the market for catering 

management software packages that would be appropriate 
for the Trust’s current and future needs.  Confirms Jim: “I 
contacted several firms however, I found their solutions to 
be cost prohibitive.  Justifying costs internally wasn’t really 
an option and so it wasn’t until I started talking to Pelican, 
who was recommended to me by one of my chefs, that I 
could see many of my requirements were being answered, 
and their system would really work for our organisation.”

“Once I saw the Pi system and what it can do, I could 
really see the benefits for our Trust,” explains Jim. “I had 
other companies pitching to us but I just couldn’t see the 
value in their offerings. With the Pi tool, what sold it to me 
was the fact that it would take a massive amount of work 
away from the school’s finance department.   They literally 
receive hundreds of inbound invoices each week, which 
have to be manually added onto our system. It’s an entire 
job in itself! Accuracy is always an issue, invoices would go 
missing, and simply the whole process takes so much time.  
With Pi, it would remove this burden, improve accuracy 
and ultimately put us in better control.”

Apart from helping our finance team to manage supplier 
invoice payments the Pi system also enables users to have 
access to monthly statements and supplier invoices, review 
category spend, track detailed product purchasing data 
and trends, analyse and monitor budgets and produce 
management reports.  Other Pi modules also include stock 
management, online product ordering and menu & recipe 
analysis. 

Jim confirms: “With the Pi system, we now have a 
centralised view of exactly what is being ordered by each 
catering department across the Trust.  The chefs and 
catering managers within each of the schools use the 
tool and have adopted the system without an issue.  An 
important point is that any tool that we adopt must be easy 

Procurement case study: Tudor Grange Academies Trust

ESTABLISHING A 
COHESIVE SYSTEM
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realise savings that can be fed back into the operations here 
at our schools.”

The Trust has recently embarked on a project to now 
review its nutritional standards and allergen information 
and so is working alongside Pelican to review this across all 
school sites.

“There are some real added-value benefits of working 
with Pelican,” comments Jim. “One example is that one 
of our schools has a requirement to serve Halal food.  I 
worked with Shabaz Mohammed at Pelican, who came and 
saw me and was really helpful; he was able to give me some 
very good advice and it’s great to have professionals on 
hand to support us with all areas of our catering function.”

Since working with Pelican and implementing Pi, we 
now have a completely transparent financial framework 
that supports the Trust in managing both the operations 
and budgets associated with running multiple catering 
departments.

The Pi monthly reporting can go into great depth, if 
needed, and this gives real confidence to everyone here at 
the Trust on what is being produced.  It really has delivered 
a consistent, centralised approach, which can expand and 
adapt in line with our organisation’s growth.”

to use, or the chefs and catering managers wouldn’t have 
used it. They couldn’t have a system that adds a burden to 
their working day.”

“On top of this,” continues Jim, “I have received very 
good feedback from the team regarding Pi – it’s easy to find 
your way around the system and doesn’t scare chefs away 
from using it.  In previous jobs, I’ve used systems that have 
been extremely arduous.  This is a breath of fresh air.  I have 
a complete view on day to day operations and can pull off 
reports to monitor and track spend, which the management 
team really values.”  

EU Tender & Supply Chain Management 
Jim continues: “While my primary goal was to integrate 
a centralised catering management tool, it’s been great to 
be able to receive Pelican’s expertise in other areas.  They 
supported us with the EU Tender and were able to realise 
cost savings of 13% across frozen, chilled and grocery 
product lines, which equates to almost £40,000 in savings. 
Furthermore, they have also delivered further savings of 9% 
on the fruit and vegetable purchases, which for the Trust 
is a great advantage.  Pelican fully managed the process 
for us, which meant there was no additional work-load on 
our side, and their professionalism meant we were able to 
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STUDENT COLLABORATION

It shows no great insight to remark 
that we are living in an increasingly 
digitally-connected world that is 

changing the nature of our personal and 
working lives. It’s now commonplace 
for widely distributed families to use 
Facetime or Skype to keep in touch – or for 
employees to use their home broadband to 
work from home. In education, academies 
and multi-academy trusts have similar 
opportunities to take advantage of these 
new paradigms for communication 
and collaboration. The improved (and 
improving) resilience and speed of network 
connections now make it a realistic and 
value-for-money possibility for academies 
to work together more effectively.

Many schools and academies are 
exploiting the potential of services such 
as Google for Education for students 
to work together in academies. For 
example, students in AET academies 
use Gmail, Google Apps for Education 
and Google Classroom to communicate 
and collaborate on a variety of tasks and 
projects, while teachers use it to deliver 
personalised learning, allocate tasks and 
provide tailored feedback on homework. 
Using Google Drive, a web-hosted storage 
service, students and staff can access files 
online from wherever they are and on 
any device with an internet connection, 
allowing teaching and learning to extend 
far beyond the traditional school gates.

SCALABILITY
These services offer scalability. They 
enable the principles of school-centered 
communication and collaboration to be 
extended across academies. In this way, 
students can work together and learn 
from each other, sharing documents 
and ideas, even if they are in different 
academies many miles apart. For 

example, academies within a trust might 
choose to partner on research projects 
using Google tools to build a shared 
Google Site, meet online with Google 
Hangouts and collaborate on Google 
Docs via a shared Google Drive. 

Of course, this collaboration extends 
to teachers too. Google reports that AET 
academies are now “working together 
more effectively to share knowledge and 
best practice through using Google’s 
social networking service, Google+, which 
is also embedded in the Google Apps 
suite. The academies’ “eLearning Leaders” 
post to Google Groups, encouraging 
discussion about winning techniques and 
sharing their ideas on digital learning to 
benefit other teachers.

These principles of trust-centered 
collaboration extend to curriculum and 
course content. High-achieving academies 
can bring their expertise to create their own 
online e-text books and courses and make 
these freely (or commercially) available to 
partner academies in the trust or, indeed, 
any other school. One means to provide 
this is by using Apple’s iBooks Author, a 
free Mac OS app to create e-books with 
pictures, videos, interactive diagrams, 3D 
objects, and mathematical expressions. 

While there is strength in independence, 
there can be limitations. Often an academy 
is not able to offer a specialist course, or 
provide extra courses to meet the needs 
of smaller groups of students. In shortage 
subjects or where subject teaching needs 
strengthening, the academy might also 
wish to benefit from a teacher in another 
academy who is a teacher of excellence in 
that field. Communications technology 
is now reaching a point where a single 
academy can join up with trust partners 
in providing curriculum resources or 
specialist teaching. It is even increasingly 

feasible for students to access GCSE and A 
Level courses run by another academy from 
the one they’re sitting in.

LIVE LESSONS
One example of this has been piloted by the 
United Learning Trust’s GCSE Astronomy 
course. Using a variety of Google for 
Education tools and a proprietary video 
recording service, the trust was able 
to provide weekly live lessons, course 
materials, written and shared tasks, teacher 
feedback, and student access to recorded 
videos of lessons. The project report makes 
for interesting reading and is recommended 
should this type of course provision be of 
interest to you.

In their pursuit of engagement with 
education, the big three technology 
companies of Apple, Google and Microsoft 
each offer high value-for-money services 
that enable student communication and 
collaboration across the wider-trust. There 
are now some wonderful tools available but 
bringing schools together will present both 
technical and non-technical challenges. 
So, as a final thought, do take the time 
to seek advice from a properly qualified 
ICT partner before implementing any of 
these collaborative technologies. A partner 
should be able to provide you with the 
knowledge, scalability and support that 
you need to successfully implement your 
ICT strategy across your academy or trust. 

STUDENT COLLABORATION 
SUPPORTING LEARNING
RM Education’s Andy Hutt discusses some of the online tools which 
can support trust-centered student collaboration and ultimately make 
a difference to teaching and learning across multi-academy trusts

For more information on how 
collaboration could support your 
multi-academy trust and which 
tools might be right for you, 
visit www.rm.com/academies or 
call RM Education’s multi-academy 
trust specialists on 0800 172 9527.
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NQT INDUCTION
Is your Local Authority provision good enough?

Are you ready for Ofsted looking at your NQT Induction programme?

Do you have to pay for extras such as training or support?  

Why not consider a sector led alternative which gives you cost certainty?

What is NIPT?
NIPT was established in 2013, at the request of the DfE, as a sector led 

alternative to the LA provided NQT accreditation service. Operated by FASNA, 
it provides robust, high quality assessment and support for the induction of 
NQTs.  The use of on-line resources means that academies and MATs have a 
more cost effective alternative to traditional training, avoiding the expense 

and disruption of staff being out of school. The bank of online resources can be 
integrated into bespoke training schedules. The cost paid for each NQT is an 

inclusive cost with no hidden extras.

To find out more please visit www.nqtinduction.co.uk or 
 contact the NIPT office admin@nqtinduction.co.u
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KEEPING THE 
PRESS AT BAY 

Graham Burns of Stone King looks at the 
legal aspects of dealing with the media

Academy trusts have been feeling the sharp brunt of 
media scrutiny since their inception. More recently 
there seems to have been a never ending cycle of bad 

news stories.  The academy policy certainly divides opinion, 
and parts of the media appear intent on promoting adverse 
coverage. Those maintained schools that took the plunge 
and voluntarily converted are only too aware that academies 
face far more regulation and greater press scrutiny than ever 
applied in the local authority sector.

The most dramatic example of how academy failings have 
hit the headlines was in the Trojan Horse scandal – with the 
national press and TV propelling a few small academy trusts 
on to the world stage. There were EFA, local authority and 
independent investigations and many Ofsted visits which 
followed, and there was a mountain of press criticism.  The 
trusts collapsed under the weight of the pressure.  More 
recently, the expenses investigations by Channel 4 Dispatches 
and the Observer have placed a few trust CEOs and their 
expense claims in sharp focus, with highly critical reporting. 
The modern trend is for a press story to appear across all of 

the original outlet’s different websites and to then cascade 
down to the local and trade press, often accompanied by 
extensive social media coverage. The exposure has never been 
greater.  One of the key challenges for trusts is to minimise 
the risk of being criticised in this way and, should it happen, 
make sure they have a good plan in place to manage the media 
coverage. Trustees should develop a strategy to promote the 
more positive side of their trusts’ charitable activities and form 
good relationships with journalists and broadcasters so they 
will be given a fair hearing if any negative stories appear.

The starting point is for trusts to be fully aware of the 
range of regulatory risks they face and to ensure they act 
properly at all times, with due regard to all the obligations 
and guidance which apply to them. The most sensitive aspects 
of academy expenditure relate to senior staff and trustees, as 
well as payments to connected parties. Any such expenditure 
requires very careful consideration and must comply with 
the demanding requirements of the Academies Financial 
Handbook. My experience is that there are many trusts who 
bury their heads in the sand and don’t invest in the resources 
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and expertise they need to navigate this treacherous terrain. 
Having very sound and expert legal advice is one important 
aspect of that. Paying close attention to published guidance is 
also essential, yet too many trusts ignore or sidestep the rules, 
often with disastrous consequences.

The approach the trust takes to media interest in its 
academies is crucial.  Recent changes to the law of defamation 
have tipped the balance in favour of press freedom, especially 
as the media can use the defence of ‘public interest’ to justify 
what would otherwise be defamatory coverage. There is an 
additional hurdle in that a statement is not defamatory unless 
its publication has caused or is likely to cause serious harm to 
the reputation of the claimant.

In theory, an academy trust, as a company, can bring a 
defamation claim, unlike a local authority, but there is a 
further hurdle in that the trust would need to show serious 
financial loss. In practice, if there are to be defamation 
claims, then it is more likely that the individuals who work 
for the trust, or indeed the trustees themselves, rather than 
the trust itself, who would bring such a claim. But the bar is 
so high, and the barriers so great, that such claims are likely 
to be rare.

Academy trusts have therefore got to accept that 
unfavourable comments about them in the press are generally 
permitted. Whilst individuals within the trust (whether 
senior executives or trustees) may in some circumstances use 
the law of defamation to protect their personal reputation, 
they are vulnerable to intrusive press interest, with highly 
paid senior executives being especially at risk. They need to 
understand those risks and act accordingly.

Many trusts are adapting to this brave new world and have 
adopted a pro-active media management strategy, forming 
more positive relationships with journalists and broadcasters. 
They know that if they fail to comply with the guidance the 
consequences could be severe. News stories can go viral very 
quickly and social media can be used as a platform to spread 
the story far and wide. 

Maxine Evans of the National Education Trust has 
recently had first-hand experience of the challenges faced 
by trusts. “Our particular experience is that you need a very 
clear plan and protocols in place when dealing with the 
national media, especially where, allegations relate to senior 
executives and/or trustees. How you respond in those first 
few hours is crucial, in order to mitigate reputational risk 
as well as develop a positive relationship and co-operation 
with the media. In our particular case where unjustified 
allegations in connection with our expenses policy were 
made, we took swift action and made strong representations 
to all the media organisations. We were fortunately successful 
in getting allegations withdrawn from the news websites 
within 24 hours, with an appropriate apology obtained.”

In understanding how Trusts can best handle the media, 
there is no better commentator than Toby Young, a veteran 
media insider who has led the West London Academy Trust 
(now a MAT with four schools) since it set up one of the first 
free schools.

In his view, the critical thing when dealing with a negative 
story is to know when to respond and when to stay silent.

“On several occasions, chief executives of other trusts 
have contacted me when an allegation about one of their 
schools has been put to them by a journalist, wanting to 
know how they should respond,” he says. “If the allegation is 
potentially defamatory, I usually advise them not to respond. 
Why? Because reputable media outlets will be reluctant 
to run the story if the trust in question hasn’t responded. 
Often, the newspaper or broadcaster won’t have nailed down 
the allegation and are hoping that when the trust responds 
to put its side of the story, it will inadvertently confirm 
the allegation, thereby giving them the legal cover they 
need to run it. In these situations, it’s hard not to respond, 
particularly when journalists are calling every 15 minutes, 
telling the chief executive’s PA that they’re going to run 
something by such-and-such a time, whether the trust 
responds or not. But if you stay silent, you’ll often find the 
story doesn’t appear. Even if it does, it’s likely to be given less 
prominence because without a quote from the trust it will 
be shorter and have less weight. And, of course, if something 
does appear, it’s usually sensible not to follow up with your 
side of the story the next day in the form of a letter or article, 
or agree to go on the radio or television to talk about it, 
because that just extends the story’s life and increases the 
chance that people will hear about it.”

In conclusion, academy trusts will need to ensure they 
stay on the right side of the rules, to steer clear of anything 
controversial, but to always be prepared for the worse. 
Prevention, after all, is always better than cure.

Graham Burns is head of the Education Team at 
Stone King, and has acted for a range of academy 
trusts caught up in high profile investigations, to 
help protect their reputations. 
 
For more information: 
Please contact Graham Burns at email:  
GrahamBurns@stoneking.co.uk or tel. 020 7796 1007. 
Media enquiries: 
Please contact Léonie Spencer at email:  
LCS@stoneking.co.uk or tel. 01225 337599.
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Whether your school, college or 
university is planning to add new 
buildings, considering refurbishing 
existing buildings or carrying out ongoing 
maintenance work, Education Estates is 
here to help you source the information, 
solutions, and ideas that you need.

The two day conference programme 
will provide you with advice, inspiration 
and guidance, while the exhibition will 
help you to source the organisations, 
products, and services that can help you 
achieve your objectives.

Education Estates is the only event of its 
kind in the UK, covering the primary, 
secondary, further, and higher education 
sectors (the entire education sector under 
one roof for two days).

Why should you attend?
•	 To source organisations in the 

exhibition, that can help you achieve 
your development, refurbishment, or 
buildings maintenance objectives

•	 To take advantage of the FREE* 
TWO DAY CONFERENCE 

PROGRAMME and benefit from 
the advice and expert opinions from 
industry leaders

•	 To receive tailored advice and 
guidance for education projects

•	 To listen, network and share best 
practice with your industry peers

•	 To receive CPD points/hours, as all 
content is CPD accredited

*The Conference is free for those directly 
employed in schools, colleges, universities 
and local authorities (includes governors & 
independent schools). 

EDUCATION ESTATES 
18-19 OCTOBER, 
MANCHESTER CENTRAL
Exhibition, Conference, Dinner & Awards
Join your peers at the UK’s leading Education 
Buildings Exhibition & Conference
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Those responsible for designing, building, 
maintaining and funding our schools, 
academies, colleges and universities face 
huge challenges. But wherever they are 
in the project lifecycle, they’ll find the 
solutions at Education Estates 2016.

The Conference features over 
90 speakers, with specialist content 
streams for Schools and Colleges & 
Universities. Lively and authoritative, 
it’s THE professional gathering for 
everyone concerned with education’s 
built environment. New for 2016 will 
be a dedicated conference stream 
for maintenance & FM professionals 
supported by the Education Funding 
Agency.

Hear from leading industry speakers 
including:
•	 Mike Green, Director of Capital, 

Education Funding Agency
•	 Lindsay Harris, Deputy Director 

of Strategy and Intelligence, EFA 
Capital

•	 Trevor Payne, Estates and Facilities 
Director, Birmingham University

•	 Rachel Stephenson, Programme 

Director for Priority School Building 
Programme, Education Funding 
Agency

•	 Sarah Musgrove, Director Estates 
and Projects, Harris Federation

•	 Will Wareing, Deputy Director, 
Education, The Girls’ Day School 
Trust

•	 Professor Colin Bailey, Deputy 
President & Deputy Vice-Chancellor, 
University of Manchester

•	 Hilary Moon, Headteacher, 
Brentwood School

•	 Marcus Fagent, Education Sector 
Lead, Arcadis LLP

•	 Oliver Milton, Partner, Hawkins 
Brown

•	 Stuart Eatock, Managing Director 
and Head of Education, ECE 
Architecture

•	 Chris Fenner, Director of Property 
Services, University of West London

•	 Matt Isherwood, Director of Estates, 
Brooke Western Trust

To view the programme and the complete 
speaker list go to www.educationestates.
com. 

Exhibitors that can help you achieve 
your development, refurbishment, or 
buildings maintenance objectives include; 
Carillion, Sports Facilities Group, 
Faithful+Gould, Hamworthy Heating, 
Pegasus Group, Galliford Try, Built 
Offsite, Collinson, The McAvoy Group, 
Saint Gobain Ecophon, Novus Property 
Solutions, Forbo Flooring, Legrand, 
AECOM, Playforce, Elliott Group, Salix 
Finance, Fordingbridge, Learnstor® and 
many more. 

The annual Education Estates 
Awards Dinner is a fantastic networking 
opportunity for exhibitors, speakers, 
visitors and delegates – and a great night 
out, too! This year, it will be held in 
Manchester’s prestigious Hilton Hotel. 

For further information about the 
event and to register go to www.
educationestates.com. 
We look forward to seeing you 
in Manchester, 18-19 October, 
Manchester Central.
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IN DECEMBER 2015 THE  
Education Secretary, Nicky 
Morgan, announced that all 

schools will be required to put in place 
strengthened measures to protect 
children from harm online, including 
cyber bullying, pornography and 
the risk of radicalisation. Although 
schools have always provided filtered 
internet access, the key word here was 
‘strengthened.’  Further to this, in May 
2016 the Department for Education 
published revised statutory guidance, 
Keeping Children Safe in Education (Ref 
1) after an initial consultation period 
which comes into effect 5th Sept 2016.  

Alan Mackenzie, the independent 
e-safety adviser to Schools Broadband 
looks at some of the significant changes in 
the new KCSIE guidance. The guidance 
goes into great depth; to keep the article 
short and within context it will focus on 
four elements that are relevant to online 
safety: safeguarding, training, appropriate 
filters and monitors and curriculum. 

SAFEGUARDING:
Online safety (also termed e-safety) is 
predominantly a safeguarding matter 
and therefore requires a whole school 
approach. It stands to reason that a child 
or young person can make a disclosure 
to any member of staff, therefore central 
to this is that every member of staff is 
responsible whether teaching, support 
or volunteer staff. After all these years 
online safety is still viewed by some as 
a ‘technology’ issue, but this isn’t and 
never has been the case. Often, negative 
behaviour will have an online element, 
but it’s still behaviour.  

As a safeguarding matter, online safety 
incidents (of a child protection nature) 
are the ultimate responsibility of the 
designated safeguarding lead who can 
delegate some of the day to day activities 
regarding online safety to other members 
of staff, and this is highly recommended, 
e.g. technical filtering and monitoring 
aspects could be the responsibility of the 
IT support, curriculum aspects delegated 

to heads of year or PSHE/Computing 
coordinator (dependent on your own 
school setting).  Importantly, one single 
person in school cannot be expected to 
have sufficient, in-depth knowledge and 
experience in all aspects. 

TRAINING:
All staff should receive appropriate 
safeguarding and child protection 
training which is regularly updated. 
In addition, all staff should receive 
safeguarding and child protection 
updates as required, but at least annually, 
to provide them with relevant skills 
and knowledge to safeguard children 
effectively. 

Annual research identifies that staff 
e-safety training continues to be one of 
the weakest aspects in school. 

Staff tend to know a lot more than they 
think they do. What is lacking is formal, 
standardised training where all staff 
meet a particular benchmark, which can 
then be built upon relatively easily. It’s 

Alan Mackenzie, the independent 
e-safety adviser to Schools 
Broadband, looks at some 
of the significant changes in 
the new KCSIE guidance

STAFF 
E-TRAINING: 
ADDRESSING 
WEAKNESSES
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important that you have a plan in place. 
Use something simple like questionnaires 
to identify gaps in knowledge or 
particular concerns and use this to 
develop a plan for moving forward. 

APPROPRIATE FILTERS AND 
MONITORS:
It is essential that children are 
safeguarded from potentially harmful 
and inappropriate online material. As 
such governing bodies should ensure 
appropriate filters and appropriate 
monitoring systems are in place. 

Note that a filter and/or monitor is a 
single tool in a bigger toolbox. In the past, 
over-blocking has been a frustrating issue 
for staff and students alike. It’s important 
that any filter is appropriate and that it 
is ‘managed’ effectively responding to 
the needs of staff and learners alike, for 
example differentiated filtering levels for 
staff and ages (or key stages) of students. 

In regards to monitoring, a risk 
assessment will provide you with the 
knowledge as to which approach is best 
for you, for example it could be physical 
monitoring (staff can see all the screens 
and it is a low risk environment) or pro-
active monitoring technology.

The UK Safer Internet Centre has 
produced two good guides in relation to 

filtering and monitoring which should 
provide you with further clarity as to what 
is expected (Refs 2 and 3). 

CURRICULUM:
Governing bodies should ensure children 
are taught about safeguarding, including 
online, through teaching and learning 
opportunities, as part of providing a 
broad and balanced curriculum. 

Although e-safety is a statutory 
element of the Computing curriculum, 
the document makes clear that more 
relevant issues can be targeted through 
PSHE or SRE, and personally I feel this 
is a really good statement; Computing is 
such a tiny element of online safety as the 
vast majority of issues are more relevant 
to PSHE. Teaching online safety isn’t 
optional, it must be taught in all schools 
and at all ages.  There are such a wide 
and varied range of topics and risks that 
planning and a whole-school approach 
is key once again; that means involving 
key members of teaching and pastoral 
staff, parents and vitally important, the 
students themselves. 

The jury is out as to whether the 
document provides sufficient clarity 
in some areas, for example the term 
‘risk assessing’ is used, yet there is no 
accepted, standardised risk assessment 

to give schools a good starting point. The 
assumption that all schools will know 
how to risk assess, particularly against 
some of the bigger safeguarding issues 
such as radicalisation, sexting etc. is not a 
good assumption to make. 

The recent changes in government 
and appointment of the new education 
secretary beg the question whether any 
significant changes will be made in 
the near future. The issues, awareness 
etc. are only getting bigger. It’s good to 
see DfE include online safety within 
KCSIE, but what schools need now 
is a period of stability where changes 
can be implemented and time given to 
understand what is working and where 
improvements need to be made.

Reference documents are available on 
the Schools Broadband website: www.
schoolsbroadband.co.uk/online-safety

Ref 1 – KCSIE Statutory Guidance
Ref 2 – Appropriate Filtering and 
monitoring 
Ref 3 – UKSIC – Appropriate Monitoring 

Schools Broadband is a leading 
ISPN to the education sector 
providing over a thousand schools 
with one of the most advanced 
filtering systems available. With 
all the features to help schools 
achieve outstanding from Ofsted 
in your e-safety audit, the Schools 
Boradband, Lightspeed System 
is fast and easy to use, provides 
proactive suspicious searches and 
reporting, and allows you to tailor 
access by year, group and by 
individual. For more information 
visit www.schoolsbroadband.co.uk 
or call 01133 222 333
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Technology in the classroom is here 
to stay. In fact, by the end of 2016, 
the number of tablet computers 

in UK schools alone is expected to 
reach over 900,000. And combined with 
computers, e-readers, and mobile devices, 
those numbers will continue to rise.

Throughout my 17 years working in 
the education technology sector, I have 
participated in a number of conversations 
on whether technology is in fact making 
an impact in the classroom. 

In September of last year, OECD 
Director for Education and Skills, 
Andreas Schleicher highlighted a key 
message regarding the use of technology 
for learning in his report: “School 
systems need to find more effective ways 
to integrate technology into teaching 
and learning to provide educators with 
learning environments that support 21st 
century pedagogies and provide children 
with the 21st century skills they need to 
succeed in tomorrow’s world.”2 

Opinions on the effectiveness of 
technology continue to resurface, 
with questions around devices acting 
as distractions for students, and what 
teaching methods are truly valid when 
implementing tech.

Before coming to a conclusion, let’s 
first examine technology’s true role in and 
outside of the classroom.

GLOBAL LEARNING 
First of all, students now have the 
opportunity to learn and engage 
differently and more effectively thanks 
to the ever-evolving education and 
technology landscapes. Whether it be 
video chat, e-mailing pen pals across the 
world, engaging on social media, or even 
learning a new language, technology is 
fast becoming the gateway to new and 
exciting things both in the classroom and 
at home/beyond.

To that end, perceptions of the 
traditional learning model are advancing. 
Schools are no longer the only learning 
environment for students. Technology has 
provided the means for a global village 
of learning – with students having access 
to devices, internet and overall learning 
opportunities 24/7. We should see this 
as an advantage for a student’s learning 
environment to expand – and encourage 
students to view technology as more than 
just a means to play a computer game or 
communicate with friends. 

OPTIMISING TECHNOLOGY 
IN THE CLASSROOM (AND 
OUTSIDE) 
Technology opens up a world of 
opportunities for students and allows 
the needs of students with various 

backgrounds to be addressed in one 
classroom—whether it’s young people 
with dyslexia, struggling readers, or 
EAL learners. It empowers teachers 
not only with the tools to personalise 
their teaching, but to track progress and 
manage their classrooms more effectively. 
A recent poll of (1000) teachers in the UK 
found that more than one third believe 
interactive technology unlocks creativity.

In addition, a quarter said they thought 
smartphone and tablet use for learning 
purposes could boost exam results by at 
least one grade.3

However, this is juxtaposed with the 
ongoing challenge of the digital divide – 
where there is still a gap in access despite 
the narrowing margin. 

The argument should not be centered 
on access itself. Technology is not the 
hindrance to the ability to effectively learn 
and succeed; it shouldn’t be removed from 
the classroom. The real question is how 
we are most effectively using technology 
to enhance students’ learning – as well as 
how parents/caregivers are encouraging 
and reinforcing this learning outside of 
school hours. 

In the classroom, let teachers have 
the freedom to do what they do best – 
teach. And enable the student to ‘access’ 
the teacher. To that end, certain flipped 
learning methods where students learn 

USING ED TECH INSIDE AND 
OUTSIDE OF THE CLASSROOM
By Mark McCusker, CEO of Texthelp 

Throughout my 17 years working in the education 
 technology sector, I have participated in a 

 number of conversations on whether technology 
 is in fact making an impact in the classroom 
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new content outside the classroom and 
then complete exercises and projects 
during lessons, give teachers more time 
to help students with aspects they don’t 
understand. These have proven effective 
especially when presented in an assistive 
means for students who might not have 
English as their first language, or are 
facing reading challenges. The approach 
is much more developed in the United 
States but has also started to gather some 
early adopters in the UK.  In this respect, 
technology acts as an extremely powerful 
tool to assist students in participating and 
engaging in content they would otherwise 
be locked out of, transforming the way 
they learn.

There are many literacy support tools 
and interventions that can be used right 
through the education journey and 

beyond. These not only provide the means 
for students to work independently; they 
also provide the essential digital skills 
needed in later life in employment.

Literacy is such a vital part of a 
student’s education journey and kids are 
entitled to have the support tools they 
need to improve their skills and academic 
achievements. I am very hopeful about 
the ever-progressive digital age we live in, 
where content will continue to become 
richer, technology will develop faster, and 
the digital divide will continue to lessen. 
As technology and education peers, the 
objective for us is clear. Let us embrace 
this exciting era of technology and 
use it to make learning more engaging 
and effective for students now and in 
the future, boosting confidence and 
nurturing development.

For more information on Texthelp 
and Read&Write please see www.
texthelp.com

1  BESA  www.besa.org.uk/news/besa-press-release-
tablet-adoption-continues-rise-barriers-adoption-
shift

2  OECD  www.oecd.org/education/students-
computers-and-learning-9789264239555-en.htm

3  YouGov  www.virginmediabusiness.co.uk/
News-and-events/News/News-archives/2015/
Research-reveals-a-quarter-of-teachers-surveyed-
believe-digital-learning-boosts-exam-results-by-
at-least-one-grade-/
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The publication this summer of 
an Education Endowment Fund 
project showed that using low cost 

texting was an effective way to improve 
parent engagement and raise attainment – 
in maths particularly. 

Schoolcomms involvement in the 
project (we were the chosen technology 
partner) was important to us. School 
resources are increasingly tight and 
school leaders want to be confident that 
interventions work. As suppliers we need 
to be able to demonstrate this to them. 

WHAT’S THE DRIVER FOR THE 
CHANGES YOU’RE SEEING? 
Schools leaders are facing hard times in 
terms of funding. Plus with the growth 
of academies and multi-academy trusts 
(MAT) the structures and dynamics 

of how schools want to do business is 
changing fast. 

More than ever we see schools actively 
searching for ways to:-
- Drive operational efficiencies
-  Measure the effectiveness of everything 

they do

In essence, all suppliers are up for review 
and the winners will be those who can 
prove their worth and adapt to change 
without compromising their quality – just 
as schools are having to. 

WHAT DOES THIS MEAN FOR 
SCHOOLCOMMS? 
As a technology supplier we’re in a 
good position to help schools solve old 
problems in new more effective ways. But 
we can’t be complacent.

The key is identifying where we can 
add value for schools – both in terms of 
what we provide and how we can help 
save money or fix costs. 

We’re fortunate enough to have the 
right foundation to manage change 
– this has been built up over 10 years. 
For starters we have a great team, good 
communication channels across the 
business and a culture that promotes ideas 
and encourages everyone to challenge 
convention. 

EVOLVING CHALLENGES & 
DEMANDS FROM SCHOOLS
Having good feedback channels and being 
open to ideas is key. We’ve built really 
strong links with school leaders and office 
staff. We have a constant feedback loop on 
what’s happening in the sector both at a 

WHAT SCHOOLS 
WANT: HOW 
ONE SUPPLIER 
IS ADAPTING TO 
THE CHANGES 
IN EDUCATION
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strategic and operational level. We know 
what schools like and don’t like about our 
products. 

Schools are not shy to come forward  
with ideas and feedback… and this opens 
up a lively debate within the business!

We monitor the ideas, group them, 
assess them and if they stack up we build 
them into our delivery plans. 

A DRIVE FOR EVER IMPROVING 
TIME AND COST EFFICIENCY
The key is finding ways to make 
technology do the hard work. For 
example, when we introduced Instant 
Bank Transfer last Easter (no one else 
has done this yet!) we could offer schools 
a fixed 16p transaction cost per parent 
payment. The brief from schools was:
- Fix transaction costs
-  Keep transaction charges as low as 

possible
- Maintain the ease of use for parents

Take-up has been phenomenal – over 
60% of parent payments are now made 
using Instant Bank Transfer – because 
it’s easy to use. And this keeps the total 
transaction charge cost low for the schools 
using it. 

We were also pioneers in free app 
messaging. Schools wanted to send more 
text messages but not get charged. When 
schools send a text message through 
Schoolcomms the system works out which 
parents have a smartphone and delivers 
the message free using app technology. 

CENTRALISATION AND MULTI-
SITE WORKING
We’re seeing a shift in trusts towards 
centralised office services and we’re 
seeing more staff/leadership working 

across several school sites. 
This has created some opportunities. 

We’ve set up a MAT Specialist Team 
to provide a more streamlined service, 
negotiating multi-site contracts which 
we can then deliver with a significant 
discount and more tailored training/
support. 

These deals can be a little bit more 
complicated for us in administrative 
terms at set-up stage as schools generally 
want to have a plan to bring all of their 
contract dates into line. But if it helps 
us secure a deal, gain a new customer 
and build a relationship with a group of 
schools then it’s worth doing. 

CONSOLIDATING SYSTEMS AND 
CONTRACTS – DEALS
Most schools/trusts, from what we see, are 
looking for a single system to manage a 
host of communication from texting and 
emailing to collecting dinner money and 
paying for clubs, to managing absence 
and behaviour. 

This often means that they are looking 
to switch from 2-3 suppliers to just one. 
We’ve developed a flexible modular 
approach to our licence so that schools 
can phase their transition from their old 
supplier to Schoolcomms. This is popular 
and our bundle offers additional value. 
We see that as a win-win, which is always 
good. 

ADAPTING TO A FASTER PACE 
OF CHANGE
The pace of change, alongside the ever 
increasing use of technology to manage 
parent communication, has meant that 
schools have been spotting and requesting 
new functionality on an increasingly 
regular basis. Moving to cloud technology 

has helped us react to change and deliver 
new features faster. We can get new 
features out as soon as they’re tested and 
perfected.

We’ve expanded our Development 
Team, introducing a Product Team 
who are constantly looking at what we 
should develop next. They research ideas, 
work out the best approach and feed the 
development team on an on-going basis – 
so we’re always ahead in planning terms. 

THE NEED FOR SUPPORT 
Schools are expected to be excellent at 
so many things and while we provide 
the software to help improve parent 
engagement and save money – schools 
really appreciate the extra value-added 
stuff that doesn’t take us a lot of time to 
deliver, but which saves them lots of time. 

For example the EEF study (previously 
mentioned). We’ve produced a ‘How to 
Communicate’ pack and run a series of 20 
minute webinars for schools, to share this 
information. 

We’ve produced a Wall Planner to 
help schools plan parent communication 
and remind them of free features of 
Schoolcomms that will make their life 
easier – such as sending reports and 
timetables direct from SIMS via year 
group or class at the click of a button.  

Autumn Term Seminars – 
Schoolcomms is running a series of 
2-hour seminars on parent engagement 
and how best to use technology, for SBM 
and SLT. 

For more information visit: 
 www.schoolcomms.com

 Moving to cloud technology has helped us
 react to change and deliver new features faster.

 We can get new features out as soon as
 they’re tested and perfected
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Nottingham, July 2016 Drums for 
Schools announce the addition 
of the innovative new Bambajam 

Pelangi and Symphony Kits to their 
inclusive Class Ensemble Teaching 
range. The Bambajam approach is based 
on learning by playing and provides 
a completeteaching and learning 
programme spanning EY, Primary and 
Secondary levels.

Richie Baxter, Senior Music Teacher, 
Tanglin Trust International School, says

“It’s an excellent teaching resource 
which develops students performing 
and listening skills. All the pieces have 
a great range of parts for many different 
levels of ability. A fun and practical way 
of teaching notation in the classroom for 
juniors and seniors.”

The multi-functional Pelangi enables 
children aged 2 to 12 years to connect and 
develop together through musical play. It 
can be played by one, two, three and four 
children at a time or be used for musical 
teamwork games with up to 12 players.

The Symphony for Secondary pupils, 
is a unique three octave, three frame 
chromatic xylophone. As with the 
Pelangi, each key can be removed and 
played as a single instrument. Keys can 
also be configured in any order on the 
frames so studentsmay choose only the 
notes needed for a particular part, mode 
or arrangement.

As well as providing an unparalleled 
introduction to keys and modes, the 
Bambajam methodology helps develop 
important social skills through teamwork 
and creative problem solving and builds 
students’ confidence in improvisation, 
composition and performance. Each 
Pelangi and Symphony comes with three 
song packs (each with enough parts 
for most class sizes) and there’s also an 
extensive online Bambajam music library, 
with more song packs, teaching resources, 
games and backing tracks.

The Bambajam Pelangi and Symphony 
are available to buy online from 1st July at 
www.drumsforschools.co.uk

Bambajam Pelangi and Symphony 
were finalists in the 2016 Music Teacher 
Awards for Excellence in the UK.

About Drums for Schools:
Drums for Schools are specialists in 
inclusive Class Ensemble Teaching. 
We help schools deliver a high quality 
music education plus life skill, social and 
academic benefits to EACH & EVERY 
pupil and we do this by focussing on: 

 - World music traditions that are 
accessible and which engage all 
ability levels, cultural backgrounds 
and age groups,

 - Providing essential support and 
transferring expertise to teachers.

For more information,  
please contact Anna Ruddick, 

marketing@drumsforschools.co.uk

THE BAMBAJAM 
PELANGI AND 
SYMPHONY – AN 
INNOVATIVE APPROACH 
TO MUSIC TEACHING 
THAT SPANS EY TO KS4



 “IT’S AN EXCELLENT TEACHING 
 RESOURCE WHICH DEVELOPS 
 STUDENTS PERFORMING AND 

 LISTENING SKILLS. ALL THE 
 PIECES HAVE A GREAT RANGE OF 

 PARTS FOR MANY DIFFERENT 
 LEVELS OF ABILITY. A FUN AND 
 PRACTICAL WAY OF TEACHING 

 NOTATION IN THE CLASSROOM 
 FOR JUNIORS AND SENIORS.”
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DATA

It’s a perennial headache faced by 
school heads everywhere. Parents 
clamour for contact details of 

other families at the school – but data 
protection laws make it too complicated 
and time-consuming for the school to 
draw up a list. 

Some parent Class Reps still toil 
laboriously to provide a class contact list 
– often involving hours of work gathering 
details from parents – only to find they 
immediately need updating because 
families have moved house or changed 
their emails. To communicate with 
parents PTAs often rely on the school to 
send out messages on their behalf using 
ParentMail, placing an administrative 
burden on the school.

At other schools, parents try to adapt 
existing social media platforms to help 
out – typically setting up WhatsApp 
groups or Facebook pages for their class, 
year group or school.

But now Classlist – a new free platform 
pioneered at a leading school – is also 
being championed by a rapidly-growing 
number of schools. 

By the end of the last academic year 
more than 150 schools nationwide 
had adopted Classlist as a more secure 
solution to the need for parents to 
exchange contact details. 

FACEBOOK
Given the ubiquity of Facebook, it’s hardly 
surprising that some parents and schools 
have tried to use it for group school parent 
communications. 

But despite Facebook’s universal 
popularity, it appears many parents worry 
about using the site to share private data 

because they have to rely on the group 
administrator to navigate the privacy 
settings correctly, and they don’t want 
notifications for school-related matters 
mixed in with their personal notifications, 
as they may miss a message. 

And schools themselves have severe 
reservations about PTAs and parents 
using social media for school-related 
communications because of the 
uninhibited way many parents are used to 
engaging with each other on Facebook. 

CRITICISMS
This can lead to the school or PTA 
Facebook page being used for malicious 
criticisms of the school or individual 
members of staff or to the entire group 
receiving spam about subjects unrelated 
to school. 

“We have had a problem with Facebook 
with people putting inappropriate posts 
publicly and in private class groups. 
People wouldn’t put this stuff in an email, 
but when they are in ‘social and share’ 
mode on Facebook they can lose their 
inhibitions,’ says Louise Evans, a parent 
governor at Hungerford Primary School 
in Berkshire. 

The school has now stopped using 
Facebook groups and has instead adopted 
the Classlist platform, pioneered at the 
Dragon School in Oxford and launched 
nationally a year ago. 

Classlist is now operating in schools 
in locations ranging from Scotland to 
Somerset and in both the independent 
and state sectors. 

“I don’t think we will have the same 
problems with Classlist as we did with 
Facebook as I can already see that people 

treat it completely differently. It is a 
separate school-based service and not 
mixed in with social media usage, “ says 
Louise Evans.

MODERATED
Indeed, one of Classlist’s conditions of 
use is that content can be moderated by a 
school lead who will take down posts that 
complain about a school or school-related 
matter. 

Classlist was created as a ‘virtual 
schoolgate’ by two busy Oxford mothers 
as a way of helping parents to contact each 
other and to take some of the hassle out of 
running their children’s school lives. 

“We just tried to create something 
that we  – and other parents – would find 
useful, “ says Susan Burton, creator and 
CEO of Classlist (and a mother of three).

Classlist is data protection registered 
and an approved supplier to PTA UK, the 
national body for parent associations. 

Many schools have adopted Classlist 
because it offers a free and secure way 
to outsource their PTA and parent 
communications  – and mindful, no 
doubt, that parental engagement is now 
an OFSTED metric. 

Parents sign up to Classlist – and can 
choose how much information they share 
with other parents. They can also edit or 
update their information at any time. This 
means that – unlike the excel spreadsheets 
drawn up by class reps – Classlist is never 
inaccurate or out-of-date. 

“We used to have a paper-based list of 
parents’ details but that got out of date 
quickly and there were data protection 
issues,”says Matthew Godfrey, deputy 
head at Caterham School, in Surrey.

PARENT CONTACT LISTS: 
A PERENNIAL HEADACHE
Could pioneering platform Classlist solve your school’s 
parent communication problems, asks Judith Keeling
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DATA

For more information:  
www.classlist.com

SOPHISTICATED
“Classlist is a much more sophisticated 
tool and in our experience has helped 
parents link up. Our parents use it to 
ask about lost property and to arrange 
Parents’ Association events, “ he adds. 

Parents can contact other parents in 
their class or year group but no third 
parties have access to any parent data, 
including the local businesses whose 
advertisements finance the site. 

Of course, some schools already have 
their own parent portals – but these offer 
limited functionality, and generally don’t 
offer parent contact details or the ability 
for the PTA to communicate with parents.  
With Classlist parent members choose 
exactly what information to share and can 
even be contacted directly on the platform 
itself.   All group messages are copied to 

named parent association representatives, 
who have moderation rights and approve 
all parents to join Classlist. 

Jane Jarrett, registrar at Reading Blue 
Coat School, which recently adopted 
Classlist says: “‘We are getting the 
feedback that parents want to be able to 
contact each other with an up-to-date 
contact list. 

“Some of the parents have started using 
WhatsApp groups, but that doesn’t work 
for us. Not everyone is on WhatsApp, and 
not everyone likes it. We think Classlist is 
a better alternative for the parents and the 
school.” 

COMMUNICATE
Clare Wright, Co-Founder of Classlist 
says “We are increasingly finding that 
Heads want parents at their school to use 
Classlist to communicate, rather than 

using social media sites such as Facebook 
and WhatsApp. With Classlist, PTA 
representatives have full control and 
visibility of who can join, and all content 
can be monitored centrally across all 
class groups. Our user guidelines make it 
clear to parents that Classlist is a tool to 
aid PTA and parent communication and 
should not be used to complain about the 
school or individuals. “

It’s clear that the way that parents 
communicate with each other is 
constantly evolving – and the future 
seems to lie with flexible, secure digital 
platforms such as Classlist.
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CONVERSION

Despite the government’s U-turn 
following the widely criticised plans for 
forced academisation, their strategy for 
the future of education remains clear, and 
it doesn’t seem like much of a U-turn after 
all. 

Brian Lightman, former General 
Secretary of ASCL argues there 
is ‘absolutely no question that the 
government remains wholly committed to 
the further development of MATs as the 
preferred model for school organisation.’

Supporting this, the DfE responded to 
the opposition to the original proposals 
with the following statement:

‘The government will continue to 
require underperforming schools to convert 
to academy status, and to support good 
schools to convert and take the lead in 
supporting other schools as part of multi-
academy trusts (MATs), In addition the 
government will bring forward legislation 
to convert schools in the worst performing 
local authority areas, and where local 
authorities do not have the capacity to 
continue maintaining their schools.’

SO WHAT DO SCHOOLS DO 
NOW? 
Some will no doubt already be planning 
to academise, preferring to jump rather 
than risk being pushed. For some it will 
be the last thing they want to do and 
will ensure every step is taken to avoid 
this outcome. Many will be considering 
joining a MAT due to the challenges of 
existing as a standalone academy in a 
climate of ever-dwindling budgets. And of 
course there will be those who are looking 

to set up their own MAT, joining with 
local schools with whom they perhaps 
already collaborate.

Any of these options come with unique 
challenges to ensure the right decision is 
made for each school.

IDENTITY
For those considering joining an existing 
MAT, one of the main concerns that 
featured time and again during research 
we conducted with schools was how 
to retain your individual identity and 
ethos. Inevitably when joining a MAT, 
your school will undergo changes. You 
will need to remain dynamic enough to 
manage this effectively, but that doesn’t 
have to mean autonomy, ethos and 
identity are lost. Knowing what is non-
negotiable for your school and being 
absolutely sure that the values and ethos 
of a MAT align with yours is crucial 
before making any decision.

LEADERSHIP STRUCTURES
Whether you’re setting up your own MAT 
or joining an existing one, leadership 
structures and accountability will change. 
With no standardised approach adopted 
by all MATs, the potential restructures can 
be daunting. As a headteacher, who do you 
report to after joining a MAT? How does 
local school governance work in relation to 
the MAT board? These are questions that 
take careful planning and consideration 
and with no ‘one size fits all’ approach, it 
can be difficult to know where to start.

A key challenge raised in our research 
was managing the changes across the 

school as you convert to an academy or 
join/form a MAT. Crucial to the overall 
success of the process is the school 
business manager. However, with so much 
variation across the country regarding the 
day-to-day role of SBMs, they are often 
left with new responsibilities and little 
training or experience. Having someone 
know the ins and outs of the conversion 
process, along with a clear understanding 
of what might change for staff terms and 
conditions is a must.

These are just a snapshot of the 
difficulties raised from our research 
but in reality, there are all manner of 
challenges which must be tackled during 
this process. To help, Optimus Education 
have put together our Establishing 
or Joining Multi-Academy Trusts 
national conference. Packed with expert 
speakers, educational lawyers and 
current practitioners, this crucial event 
is an opportunity to network with peers, 
ensure your questions are answered, and 
leave with the practical guidance to make 
the right decision for your schools future.

NO ‘ONE SIZE FITS ALL’
Optimus Education spoke to schools and academies 
about their concerns over forced academisation

Get £30 off when you book your 
place before the 21st October 
2016. Simply use promotional code 
AM30. This offer cannot be used in 
conjunction with any other offer. To 
register visit bit.ly/mat-formation.

ONE OF THE MAIN CONCERNS THAT FEATURED 
TIME AND AGAIN DURING RESEARCH WE 
CONDUCTED WITH SCHOOLS WAS HOW TO RETAIN 
YOUR INDIVIDUAL IDENTITY AND ETHOS
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CLASSROOM ACOUSTICS

Optimum classroom acoustics is now widely considered 
one of the most important elements in classroom 
design, second only to natural daylighting. In fact, low 

background noise levels and excellent speech intelligibility has 
been shown to improve focus, concentration, behaviour, health 
(of both teachers and students) and attainment. 

A specific, mandatory, acoustic standard for schools, known 
as Building Bulletin 93 (BB93), part of building regulations, has 
been recently updated in 2015, and includes: refurbishments; 
extensions; modular buildings; school halls and gymns.

In the UK the standards are based around the achievement 
of reverberation times (echo): basically, the time it takes for a 
sound to disappear. For secondary schools it is 0.8 seconds or less 
between the speech frequencies of 500Hz – 2000Hz, for primary 
0.6 seconds and for SEN 0.4 seconds, as an average over a wider 
frequency range of 125Hz – 4000Hz. You may not even notice an 
echo at this level but, subconsciously your brain will. If a teacher’s 
voice exceeds 50 milliseconds to reach the students some will 
hear the information twice, directly and then as it bounces off 
of hard, untreated surfaces e.g. ceilings and walls. The brain’s 
echo filter will be triggered making it difficult to listen for long 
periods of time and retain the information.

SPECIAL EDUCATIONAL NEEDS
It is particularly important to be aware of the changes to the 
SEN section which require a lower reverberation time (echo) and 
include the problematic bass frequencies, the ones that manage to 
come through your wall if you have a noisy neighbour.

The previous category is now described as: teaching space 
intended specifically for students with special hearing and 
communication needs and now also includes:
•	 Autism
•	 ADHD
•	 Sight impairment

BB93 author, Adrian James – AJA acoustic consultants, Norwich, 
has produced 10 steps to SEN classroom design:

1. Keep the room size down – Reverberation naturally increases 
with room volume, so large rooms need more acoustic 
treatment. Children with special needs should generally be 
taught in smaller classes anyway. 

2. For the same reason keep the ceiling height down. Things get 
difficult at more than about 2.4m.

3. Use only ‘Type A’ absorptive finishes these are the most 
efficient and so reduce the areas required. However, the SEN 
standard also need some bass absorption.

4. If possible, use dry-lined walls as these provide some useful 
bass absorption at no extra cost. The new standard also lets 
us include the effects of furniture and fittings.

5. A conventional class A suspended ceiling tile is most efficient 
and provides some bass absorption, especially if you use 
proprietary ‘Bass pads’ on top of the tiles.

6. If, for some reason, you can’t have a suspended ceiling, 
consider suspended horizontal baffles or ‘rafts’. These are 
very efficient because both side are absorptive, but they are 
not great at low frequencies, so you will need a lot of bass 
absorption from wall panels.

7. It follows that meeting the SEN standard in classrooms with 
exposed soffits (thermal mass) is difficult and expensive but 
not impossible.

8. Whatever the ceiling type, you will almost certainly need 
some acoustically absorbent wall panels as well. At least some 
of these should be at ear height, so they should be robust

9. Conventional ‘Sabine’ calculations are unreliable for this type 
of room. To get the design right you really need a 3D acoustic 
computer model.

10. You need acoustic consultants who are experienced in this 
type of design. Involve them early to advise on room shape 
and size. By commissioning the completed rooms, they can 
also learn how effective different designs are in practice.

For further information on compliance, a site visit or a 
FREE copy of acoustic research in schools “The Essex 
Study”, please contact shane.cryer@ecoophon.co.uk

A SOUND EDUCATION
Academy and Free School Head Teachers are responsible 
for implementing the new Acoustic Design of Schools

Studies show that higher noise levels
= lower academic performance in schools
= increase stress in both teachers and children 
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BUILDING DESIGN

DESIGNED  
FOR LEARNING 

The spaces we learn and work 
in should be inspirational and 
exciting. 

When Filton Avenue Academy 
appointed a design team for their 
programme of building works the brief 
was to create a learning environment 
that would complement the local 
community and create welcoming 
spaces. The design would need to 
incorporate the learning and pastoral 
spaces needed to take the Academy 
forward as a leading educational 
establishment in Bristol.      

Like many Academy schools, Filton 
Avenue was taken on as an existing 
Local Authority school site. The 
Academy wanted to modernise its 
facilities to enable it to function better in 
the future. While the existing buildings 
were serviceable, they no longer fitted 
with the needs of the school moving 
forward.  

For phase one of the project, the 
architect was tasked with delivering a 
scheme that involved several elements 
of new-build and remodelling work 
around the existing estate. The works 
included; a new community reception 
and meeting room; a new kitchen and 
servery; new staff room and work area; 
refurbished group rooms and a new 
hygiene suite. Throughout the work the 
scheme was phased to ensure minimum 
disruption to school life.  

The new community reception 
and meeting rooms were required to 
present a fresh and welcoming face to 
the Academy, whilst being sufficiently 

robust to withstand being positioned 
directly onto the street frontage. The 
architect achieved this by installing a 
combination of brightly coloured and 
glazed bricks, engineering bricks and 
feature panels of render. The end result 
is a functional and friendly facade that 
certainly makes the Academy stand 
out as a building of importance in its 
community. It gives the Academy an 
identity that pupils and parents can be 
proud of. 

Inside, the reception space is bright 
and airy, roof lights were included 
internally to provide plenty of natural 
ventilation and daylight, while also 
limiting the transference of noise and 
fumes from the nearby road.  This space 
is a valuable multi-functional area for 
the school; it is already being used by 
the local community for adult education 
classes, PTA events and provides the 
opportunity for an extra revenue stream 
as it can be hired out to other external 
groups.

Phase two of the project focussed 
on the external play areas, a key 
factor for Key Stage One learning and 
development, so the Academy tasked 
the architect with designing a space that 
would enable year round, creative and 
active play. They also wanted to create 
a flexible space to facilitate play and 
learning requirements for the entire 
Academy. 

The first area has colourful 
rubberised flooring or grassed areas.  
Two Jurassic style boulders sit proudly 
in the space as a fun addition to the 

space and perfect for climbing on. There 
are play dens to encourage role-play 
and tailor made wooden structures 
for pupils to swing from and clamber 
across. The equipment helps to develop 
imaginations and enhances the 
children’s outdoor play experience.  A 
covered area is incorporated which can 
be used by pupils for shelter, in games or 
as outdoor teaching spaces. The second 
zone is laid with tarmac and footpaths 
to offer greater flexibility during play 
and class time for the entire school. 

Martin Evans, Business Manager 
at Filton Avenue Academy said of the 
project. 

“The work we have completed with 
Studio LIME has enabled us to function 
better as a school, the children are 
very proud of their new school and 
the spaces we have created for them. 
The playground project is certainly 
a welcome addition with all of them 
making the most of their outdoor play 
sessions, the benefits of which we have 
seen in their classrooms too.” 

Studio LIME Architects  
(www.studiolime.co.uk) 
specialise in education 

buildings. The team and 
have worked on a number 

of different projects across 
Bristol and the South West 

Studio LIME Architects on the importance 
of well designed school buildings
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FIRE SAFETY

Fire safety statistics show that each 
year 43% of schools suffer a fire of 
some severity, affecting 900,000 

children and costing thousands of pounds 
in damages. Schools across the UK are 
being fined by the government due to 
tired, neglected and out of date fire safety 
precautions. You may have fire safety 
equipment in place in your school, but 
how effectively is it working? Here we will 
discuss the real cost of not abiding by fire 
safety regulations and a potential solution 
to ensure your school is compliant.

ISSUE
The Regulatory Reform Fire Safety Order 
2005 (RR0 2005) was produced for public 
establishments to provide a simple and 
rational guide to protecting property 
against fires. Despite this, institutions 
across the UK have still received fines 
up to £70,000 for failing to adhere to the 
legislation. We ask, is it really worth the 
risk?

A recent census suggests that there are 
around 8.3 million children attending 
primary and secondary education in the 
UK, spending on average 33 hours a week 
on site. With one third of school fires 
occurring during school time, concerns 
have been raised by fire officers about 
the fire protection equipment installed 
in schools. As a school is under a legal 
requirement to protect their students, 
a fine would not only create a financial 
burden, but damage the school’s 
reputation.

DAMAGE
One of the leading methods of protection 
outlined by the Fire Safety Order is the 
placement and maintenance of fire doors 
within schools. Schools have raised 

issues about the practicality of fire doors 
including the fact that busy hallways 
require free flowing access, heavy doors 
slamming shut are dangerous and could 
result in injury, and that fire doors can 
be hit and damaged by students walking 
by.  Fire doors are the first line of defence 
against a blaze, yet often the first thing to 
be neglected. 

A case study by the LGA educational 
research programme found that out of 
four schools that suffered a serious fire, 
the two schools with safety measures to 
contain a fire such as fire doors, were 
able to get back to teaching within two 
weeks. The use of properly fitted fire 
doors allowed the containment of the fire 
to one area of the school, reducing the 
overall damage.  The other two schools 
both suffered severe damage and years of 
disruption. 

With schools joining the technological 
revolution, libraries once filled with books 
are filled with thousands of pounds of 
software and computing equipment.  As 
the number of school fires increases, so 
does the cost.  The CLG research bulletin 
found that the average cost of a school 
fire is now reaching £100,000. A recent 
study revealed that loss of facilities and 
temporary accommodation was the 
leading factor in disruption to students in 
school. 

SOLUTION
The Agrippa range of acoustic products 
are programmed to release the fire door 
at the sound of a building’s fire alarm, 
securing and containing smoke and 
flames to one area, minimising the spread 
of fire and reducing damage. This means 
that fire doors can be safely held open 
to aid access and reduce wear and tear 

damage, whilst ensuring the protection 
of buildings and their inhabitants. 
The products can be easily installed 
by a handyman or caretaker, without 
compromising compliance with fire 
regulations or causing disturbance to the 
fabric of the building, due to being battery 
powered and wire free. 

The product provides a practical 
solution for schools to meet both safety 
and accessibility needs, allowing a door 
to be safely held open, without breaching 
any regulations. The advanced digital 
technology allows the Agrippa range of 
wire-free fire door holders and closers to 
only react to the sound of a specific fire 
alarm.  The ‘listen and learn’ technology 
would eliminate false activations from 
class bells, raised voices and busy 
corridors, only responding to the precise 
sound of the fire alarm.

Geofire’s innovative Agrippa acoustic 
range of fire door holders and closers are 
the perfect cost-effective, easy-to-install 
solution. Hygienically fitted to the top 
of the fire door, the Agrippa magnetic 
fire door holder and closer are mounted 
behind the door to avoid any trip hazards 
or damage to the floor. The product is 
approved to EN1155 and CE marked and 
is suitable for installation to BS 7273-4 
Standard Actuation (Category B).

SCHOOLS FINED FOR 
NOT COMPLYING WITH 
GOVERNMENT FIRE 
REGULATIONS

You can buy the Agrippa fire door 
holder and closer online at www.
firedoorsafetyshop.co.uk with free 
next day UK delivery on orders 
over £45
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AND FINALLY...

THE STAFF ROOM

There were two main challenges as 
a new teacher in the 1960s; facing 
the classroom and surviving the 

staffroom. 
My first school had two staff rooms. 

One female and one male. The male staff 
room was a place of wonder, shrouded 
in tobacco smoke, which billowed from 
the various pipe smoking and fag puffing 
men.

When I first entered the male 
staffroom I met the most peculiar bunch 
of teachers I have ever had the pleasure 
to work with. ‘Jumping Jim’, ‘the weakest 
link’ in the discipline hierarchy, always 
wearing a gown, running around his 
classroom, hopelessly trying to keep the 
kids in order. The one science teacher 
would sit in the corner by himself.  
Everyone would try to avoid him. As one 
colleague would say, ‘He bores for Britain’. 
On the other hand, the behaviour in his 
classrooms was immaculate. Basically he 
bored the kids into submission,

When a tall good looking track suited 
PE teacher took the place of Jumping 
Jim, the science teacher then became the 
weakest link. Quite simply the pupils 

then targeted him. I also was a little put 
out because when I did the odd PE lesson 
my gear of choice was wellies and an 
umbrella.

Then there was Decimal Bill, who 
led the charge to convert the staff and 
students to the new decimal coinage 
introduced in 1971.  Following a big 
publicity campaign ‘Decimal Day’ went 
smoothly. The pupils took to the new 
money very easily. It was much harder for 
the staff who, like me, would say for many 
years- “How much is that in old money?”

There were other formidable characters 
in the staffroom – the Head of Maths, 
who was lined up to be the Head of the 
local primary school, a normal career 
move in those days. John the ‘Hippie’ and 
Don the ‘Ladies Man’. When Don heard 
that the ‘Senior Mistress’ in the ladies’ 
staff room had been passing comments 
about his night time adventures in the 
Newcastle Oxford Galleries Ballroom, 
he did the unthinkable. He entered the 
ladies’ staffroom and challenged the 
Senior Mistress directly. On his return he 
described how he was thrown out with 
‘the violent sound of knitting needles 
clicking in the background’. 

The female staff room was a terrifying 
place, dominated by ‘The Senior Mistress’. 
She would visit my lessons with her twelve 
inch ruler (Decimal Bill had 0.0 effect on 
her). She then measured the indentations 
of my pupils’ paragraphs. If they were 
more than ¼ inch, then my pupils would 
have to rewrite the paragraph. How many 
senior members of staff today would be so 
concerned with hands on quality control!

As a young twenty-one-year-old, 
myself and other young staff ran a 
weekly youth club, organised skiing trips, 
weekend camps and basically lived for the 
kids. I think we were a breath of fresh air 
in a school which was dominated by older 
much more experienced teachers, many 
of whom had served in the forces during 
the war. At break I would be out playing 
football on the 45 degree sloping yard. To 
be a young teacher was the greatest thing 
on earth.

I remember those staff for their 
professional and committed dedication 
to their craft. Would they have survived 
or even want to live in our present data 
driven inspection dominated world?  I 
wonder.

EDUCATION: 
THE ROCK AND 
ROLL YEARS
Ageing rocker Les Walton reminisces

 The male staff room was a place of wonder,
 shrouded in tobacco smoke, which billowed from

 the various pipe smoking and fag puffing men



Quality and Service from a Name
you can Trust - magicfit

Knitwear preferred… Socks preferred…

tel. 0116 2773857 or 0116 2779789   fax. 0116 2784395   www.magicfit.co.uk

Beware of false  
imitations...

Unique magicfit  
knitwear is the 

preferred choice

magicfit offer the
complete package

4 Special Socks
4 Standard Socks
4 Budget Socks
4 Games Socks
4 Sports Socks
4 Cotton Tights
4 Opaque Tights
4 Leisurewear
4  And New Generation 

Knitwear



great literacy software! 

a literacy tool for the whole school
a computer reader, can be used in exams
an aid for students with dyslexia
a support for English Language Learners

Students can use it as:

To find out more about Read&Write please contact our texthelpers:

we help students
of all abilities

Email:  education@texthelp.com     Tel: +44(0)28 9442 8105

Compatible across all platforms


