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“OpenApply is making my job easier every
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customise to your specific needs.”
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am delighted to be taking over as editor of
Academy Magazine from Peter Beaven. Peter
has skilfully presided over this publication
for the last 3yrs and I would like to take the
opportunity to thank him for the perspective
that he has brought to the magazine. My
perspective will undoubtedly be different,
essentially one of a business woman at heart
who has spent the last 12 years working in state
education within the academies’ sector.
So in introducing my first edition, let’s
reflect on what has happened to influence and
shape its content, since the circulation of our
last magazine at the beginning of last term.
All quiet on the western front? I think not.
Amongst everything else that is going on, the
Government has launched its long awaited
first stage consultation on the move towards
National Fair Funding for which FASNA has
campaigned hard. FASNA members were
fortunate to hear the government’s perspective
first hand from Sam Gyima, Parliamentary
Under Secretary of State for Childcare and
Education, at the launch of this consultation at
their Spring National Conference in London in
March. There will, as we know, be winners and
losers in this move, and fairness in funding
has to be the right way forward, but unpicking

what has historically evolved is highly complex.
As Lucy Powell, Shadow Secretary of State for
Education said in her words of caution at the
same FASNA event, ‘the devil is in the detail’.
This edition of the magazine allows us to hear
more from the Minister about the government’s
perspective on school funding.
We have also had the announcement
of the White Paper. Those that are proautonomy will applaud the general direction
of travel and yet raise some concerns about
the proposed rate of change and whether or
not there is sufficient capacity in the system
to achieve this ambitious timescale. We are
fortunate to have the new National Schools
Commissioner Sir David Carter’s response
to some of those key questions together with
the views of Tom Clark, FASNA Chair on the
implications of this move. We also hear from
Lucy Powell, who takes the opportunity to
express the opposition’s views on some of the
flaws that they believe are inherent within
the government’s proposed move to full
academisation.
What I have learnt about the world of state
education over the years is that things are
constantly changing. Whilst we would all
support the national raising of the bar, such
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From the editor

apparently relentless high levels of very challenging change,
puts both the system and those leading it under significant
pressure and this includes those at the front line in the
classroom. In a Utopian world, change would be sensibly
phased to enable school leaders to focus on implementing
and embedding change, taking staff, young people and their
parents with them on the journey. However, as we know
all too well, real life is not like this and the title of Tom
Clark’s insightful piece about what’s coming down the track.
‘Transformation on speed’, just says it all.
There is no doubt that an essential addition to the
traditional skill set of the successful school leader is now
a high level of expertise in the circus art of juggling the
multiple challenges they now face; teacher shortages,
curriculum and assessment changes and seeking to achieve
more with less money to name but a few.
However, it is important to keep the optimistic and

positive glass ‘half- full’ perspective front and centre and
this edition features some great examples of schools finding
positive ways to achieve wonderful outcomes for children
despite the challenges. My sincere thanks to all those who
have shared their stories with us and, importantly, shared
what they have learned along the way.
The profession, having never been one for the faint
hearted, thankfully has resilience and persistence in
abundance, just those strong character traits that Nicky
Morgan has been advocating that we should be teaching
children in school. The very best of our school leaders,
on whom the success of achieving the aims of the White
Paper strongly relies, are the embodiment of the ‘Character
Nation’. Let’s hope that this character strength equips them
to play their key role in moving us towards the world class
state education system that we need, one which is both
successfully led and managed by the profession.

Caroline Whitty, the new editor of Academy, has been working in education within the academies sector for 12
years. Initially working on behalf of one of the early academy sponsors, she managed the setup and build of three
academies, and more recently fulfilled the role of Executive Director of the Independent Academy Association
(IAA). Caroline now works for FASNA, is also a consultant and Company Secretary of The National Induction Panel
for Teachers (NIPT).
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FASNA’s view

Transformation
on speed
Tom Clark, Chair of FASNA, offers his view
on the government White Paper

F

ASNA entertained a delegation of
American ‘educators’ from Kentucky
and Georgia shortly after Michael
Gove introduced the concept of ‘converter
academies’. Their view was that what was
going on in the UK was the equivalent of
‘transformation on speed’. Imagine their
response to Nicky Morgan’s consultation
on a National Funding Formula and
her White Paper ‘Education Excellence
Everywhere’ – my guess is that it would
bring about their collective nervous
breakdown which seems to be the case
with some teacher unions in this country.
FASNA has campaigned for a national
funding formula for 24 years and is of the
view that the wait is nearly over. These
proposals constitute a paradigm shift
which properly changes the landscape
for school funding for the first time since
the introduction of LMS in 1988/89,
when the length and thickness of grass
in Bolton schools helped determine their
funding, as did the depth and width of
ditches in Norfolk. FASNA has engaged
with Ministers and their ‘shadows’ over
this period and has heard them declare
that the present arrangements for school
funding are indefensible – this Secretary
of State has acted and deserves our
support. The first part of the consultation
is a ‘hearts and minds’ exercise which
seeks to end the gross unfairness whereby
schools in similar circumstances and
size with the same factors, for instance
in relation to deprivation, can be
differentially funded by literally millions
of pounds – nobody can justifiably argue
for the status quo.

The consultation is presented as
three papers – ‘The case for change’,
The principles re ‘schools national
funding formula’, and ‘High needs
funding formula and other reforms’. This
consultation will be followed by a second
consultation putting monetary values to
these principles – that’s when the fun will
start.
It is planned that there will be a ‘soft
landing’ in 2017 and a ‘hard landing’ in
2019 but that even from 2017, LAs must
pass on all of their schools block funding
to schools and LAs will not be able to
move money around the blocks. FASNA
welcomes these moves.
In the Chancellor of the Exchequer’s
budget statement he suggested that 90%
of schools could be on their new budgets
by 2019/2020. This would be welcome if
appropriate transitional arrangements
can be made. The fact is that all schools
are ‘losing’ budget during this parliament
of the order of up to 10% in real terms.
To introduce a new arrangement at a
time of austerity is very ambitious but it
is the case that if you are an underfunded
school, and have been for generations, the
rising national cost pressures compound
the difficulties these ‘underfunded’
schools face. Action is needed.
I do caution against the continuing
use of ‘lump sums’ for ‘small schools‘
and for ‘sparsity’ and any over-reliance
on ‘historic funding’ patterns by LAs
for some aspects of the consultation
proposals, and in particular with
reference to ‘High Needs’ funding.
This reliance could render fair funding

intentions unfair. High needs funding
is the most complex and if anything the
most inequitable. Progress will depend
upon the active and reliable co-operation
of LAs in order for the DfE to try to make
coherent their diverse spending patterns.
This, it is suggested, may take up to 5
years.
I also caution against over
complicating variables around
‘deprivation’, which can lead to double
funding and the laws of unintended
consequences, and I have the same
concerns in relation to ‘exceptional
premises circumstances’ which are in
danger of becoming ‘unexceptional’.
Where LA ‘historic funding patterns’
are used for factors such as ‘growth’, we
must demand that the figures are both
accurate and transparent.
FASNA is wary about giving LAs the
flexibility to set a minimum funding
guarantee. Given the cost pressures
on schools, exacerbated by further
employers’ contributions to ‘support staff’
pensions announced in the budget, any
money retained by LAs from the DSG
whether or not agreed by the schools
forum, should be set at an irreducible
minimum. FASNA would not mourn the
loss of school forums when a national
formula is established.
In the White Paper – ‘Educational
Excellence Everywhere’ – a landscape is
described in which there is a requirement
for all schools to become academies by
the end of the parliament in 2020, or for
there to be plans in place for conversion
to academy status by 2022. The speed and
Summer 2016 |
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FASNA’s view

We also have concerns about the assumption in
the White Paper that ‘to retain expertise in the
system’ Local Authority employees might re-invent
themselves as academy sponsors and set up new
trusts, possibly within LAs themselves
determination of government policy is a
little surprising and there are concerns
about schools’ capacity to lead the system
on this scale and timeline – however the
policy is clear and ambitious. It places
huge reliance on NLEs, NLGs, SLEs
and Teaching School Alliances and the
accountability framework for trustees of
MATs.
We also have concerns about the
assumption in the White Paper that ‘to
retain expertise in the system’ Local
Authority employees might re-invent
themselves as academy sponsors and
set up new trusts, possibly within LAs
themselves. We have to question whether
there are the skill sets and capacity to
do this bearing in mind that there is no
overwhelming body of evidence which
suggests that LAs were effective in raising
standards in the first place or that they

have been supportive of academies. There
may also be a ‘conflict of interest’ in any
such LA-wide arrangements. Elsewhere in
the White Paper there are clear statements
that Local Authorities will ‘step back’
from school improvement.
We support the concept and relevance
of system leadership in the Multi
Academy Trust structures but caution
that it may need more time to grow and
to mature if it is to be effective. It’s a ‘big
ask’ of even established system leaders
to provide this leadership effectively on
this time scale, with the risk that it could
compromise the very best of intentions
of government policy, if they are too
impatient.
In addition we are told that the
government will be more focused on
‘outcomes’ rather than ‘methods’ adopted
in the classroom. Three cheers for that!!!

It’s interesting that there will be a more
rigorous system of ITT at a time when
it is very challenging to recruit teachers,
though there will be help with the
recruitment of teachers and the cost of
recruiting teachers. It is also planned that
there be a programme of CPD for school
leaders, which will be established for
every level of school leadership including
governors; greater powers of intervention
for RSCs; and a different kind of Ofsted,
which is essentially more data driven
and more focused on underperforming
schools.
These are exciting times, or simply
overwhelming, according to your
perspective. FASNA will continue to
support schools in this landscape and
counsel against any sense of schools
feeling that they are victims – if you think
you are, you will be.
Summer 2016 |
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From Westminster

National fair funding:
‘Complex and difficult’
Sam Gyimah, Parliamentary Under Secretary of State for
Childcare and Education, says the Government are committed
to targeting resources directly to pupils who need it most

Sam Gyimah at the
FASNA Spring Conference

L

ast month, I had the pleasure of
speaking at the FASNA Spring
conference about education funding
reform. It was a great opportunity to
engage with academy leaders to hear their
views, questions and concerns about
our proposed changes to school funding
following the publication of our first stage
consultation in March. I was pleased to
see that the majority of your members
were supportive of our proposals and
understood the need to create a fair
funding system. However, I recognise this
is a complex and difficult issue and I look
forward to seeing your responses to the
first, and then second stage consultations,
before we finalise and publish the changes
later in the year.
Education remains at the heart of this

government’s social justice agenda. It is no
surprise that the budget last month had
a central focus on education and putting
the next generation first which will
support our bold vision published in the
Schools White Paper.
The title of our White Paper was
“Educational Excellence, Everywhere” but
the current system of funding is holding
us back. It is out of date, arbitrary and
unfair.
If we are to be fully committed to
spreading excellence to every area of the
country, then the funding system should
be wide-eyed to the multitude of factors
that impact educational success such as
special educational needs, disability and
other forms of disadvantage.
The funding system as it stands today
allocates money to different local areas
based on spending decisions that were
made more than a decade ago. We know,
from living in our local communities,
that over the last decade many
circumstances have changed significantly,
but the funding system has not adapted
to these changes. More simply – the
current funding system allocates money
to year 7 pupils based on their local area
circumstances before they were even
born.
This fact results in significantly
different funding rates in similar areas,
even areas that border each other. Despite
being just a few miles apart, the per pupil
funding that Hackney receives is almost
£1,000 more than Haringey’s. When
we also consider that local authorities
can spend their allocations in hundreds

of different ways, we see that there are
countless examples of funding variations
that can exist for the same child with the
same educational needs. It is clear that
the funding system as it stands today is a
result of history rather than a product of
pupils needs.
This impact was made clear following
an IFS review of school funding which
acknowledges that some local authorities
in the current system are less good at
targeting their funding towards factors
that influence educational needs. This
government is committed to targeting
resources, when appropriate, directly to
pupils who need it the most – ensuring
it has a concentrated impact on their
educational achievement. The pupil
premium shows our commitment to that
approach and our approach to funding
reform will be centred on ensuring
funding is linked to pupils’ educational
needs.
The process for funding reform started
in the previous parliament. £390 million
was added to the funding of the least
fairly funded areas. Schools in areas as
varied as Devon, Sutton, Bolton, Barnsley,
Bromley and Medway all benefited.
Previous governments have all accepted
that the funding system is unfair, but have
been hesitant or unwilling to make the
necessary changes. I am proud to be part
of a Conservative Government who will
boldly address this issue – as a matter of
fairness for pupils, parents and teachers.
Funding reform is more than just a
structure and system change. It directly
influences the money in the hands of
Summer 2016 |
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From Westminster

school leaders and other frontline staff.
It will ensure the right resources are in
the right hands for the promotion of high
educational attainment for all pupils.
It is also a policy that is recommended
by the OECD who showed that a welldesigned funding formula can be the
most efficient, stable and transparent
method of funding schools. But,
more importantly, one of its central
recommendations is that funding must
be responsive to students’ needs.
We know that in areas such as York,
which is one of the most poorly funded
areas in the country, they have been
resolute in their push for excellence with
87% of schools considered “good” or
“outstanding”. This is proof enough that
excellence will be able to be achieved
everywhere in a fairly funded system –
but they are doing an excellent job despite
the funding system, not because of it.
FASNA has always been a supporter
of funding reform – and it is with great
credit to your members that you have
continued to promote school autonomy.
Part of that commitment to autonomy
is also based on your well-founded belief
that school-leaders are best placed to drive
innovation and improve the educational
attainment of their students. It is for

that reason that it is this Government’s
intention to move toward a formula
where we fund schools directly. We want
to remove the local authority middle-man
and place funding directly in the hands
of outstanding school leaders who know
how to use it best.
Our consultation also proposes
changes to funding for high needs –
which is a more difficult area than the
schools budget. We are committed to
ensuring those students with special
educational needs and/or disabilities get
the additional funding they need to help
them achieve their potential. However,
much like the schools budget, there is
currently only a weak link between pupil
need and the total amount of funding the
local authority receives
The Department worked with the Isos
partnership and looked carefully at their
research, which identified a wide variation
in the funding between areas, pointing
to significant inequity: at one end of the
spectrum a local authority received over
£15,000 in high needs funding for every
pupil with a statement or on school action
plus, and at the other end of the range
an authority received less than £4,500. A
child’s type of care and support should
not be determined on geography alone.

The pupil who requires a speech therapist
in Surrey is no different to the pupil who
needs that support in Liverpool.
Funding reform will help underfunded
local authorities implement the SEND
reforms of the Children and Families Act
introduced in 2014.
However, we should be realistic
and understand that local authorities
continue to have important duties and
responsibilities for children and young
people with SEN and disabilities, and
they need to be able to exercise discretion
in discharging those. Therefore, we are
proposing that funding is distributed
at the local authority level and they can
determine the pattern of provision in
their area, consistent with their approach
and statutory responsibilities.
We think the case for change in both
schools and high needs funding is very
clear and will be the foundation of this
government achieving educational
excellence everywhere. The first stage of
our consultation remains open until the
17th April and I look forward to hearing
your views – so we can together design a
funding system that places our nation’s
young people and their educational needs
front and centre.

Summer 2016 |
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Interview

An interview
with the NEW
national
Schools
Commissioner
Academy speaks to Sir David Carter
about the impending changes
to the educational landscape
following the White Paper
The Secretary of State for
Education Nicky Morgan has just
published a White Paper, what
is the main impact for existing
academies?
I think the significance of the White
Paper is that it brings together many
strands of educational policy into one
place. It unifies into one White Paper a
range of strategies that have sometimes
looked unconnected to the system. It
makes it very clear that we want to see
every school in the country convert to
become an academy, or at least to be en
route, by 2020. The majority of schools
will be part of a multi academy trust
(MAT), and existing academies now
have six years to grow and extend their
influence. So in terms of the academies
sector this is both a significant statement
and a reform that builds upon both
the practice of the original pre-2010
academies and the 5,500 academies
that since 2010 have chosen to convert,
many as part of a MAT. For those
who are working in academies this is
about learning from their experiences
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to create a new system, where the
performance and outcomes for children
are paramount. The White Paper provides
the opportunity for the best academies to
have a positive impact across the system.
When the White Paper talks about
educational excellence everywhere, this is
no longer just about creating structures,
this is about supporting autonomy and
creating the best structures to underpin
a new dynamic system which will deliver
better outcomes. Having been a CEO I
know that the best decisions are taken by
those teachers and leaders working closest
to where the impact will be felt the most.

What do you think the main
opportunities are for existing
multi-academy trusts?
I think there are three opportunities for
existing multi-academy trusts. The first
one is around the potential for growing
those trusts and making them more
sustainable and more diverse. This means
creating better opportunities for staff
and students alike and creating a richer
pool of staff. Expansion can certainly be

a positive feature for MATs, their staff
and pupils. The potential for good and
outstanding schools to join existing MATs
to provide school improvement capacity
is huge.
The second is that it enables people
who are ready to step into leadership
roles and move up to the next level,
to have more opportunities to do so. I
think in five to ten years’ time we will
be looking at people who are in their
mid-to-late thirties who will never have
worked in anything other than a MAT
environment. So, very quickly, there will
be a whole cadre of people who have only
ever worked in collaborations. Those
people who have been appointed to MATs
who are now middle leaders will have an
expectation that their next career role,
whether an assistant principal or a viceprincipal or even a headship, will come
about through that trust.
The third benefit is that the strongest
MATs are those that take collective
responsibility for children in their
communities, reinforced by the White
Paper commitment that every academy

Interview

trust put in place arrangements for
meaningful engagement with all parents.
This is good for parents as they will only
have one relationship with the trust,
whether they have a four year old, an
eleven year old or a sixteen year old or
all three. The potential now exists for a
child’s primary and secondary school
to be within the same organisation. I
think that’s really powerful because it
means you have a new relationship with
that family and parents in terms of the
educational quality that you can deliver to
their sons and daughters.

must develop effective partnerships with
other trusts. These partnerships could
be as simple as just sharing training or
sharing CPD, but it could also be about
sharing staff between trusts, or about
joint appointments between trusts. It
could be about joining up strategies for
teacher training, or about procurement
opportunities for back office functions.
An important part of the next phase will
involve leaders looking beyond their own
trusts.

For chief executives and
executive heads who are
thinking about where to go from
here and what this means for
them, what do you consider to
be the main challenges?

We need our strongest business leaders,
particularly when their organisation
dominates the economy of a particular
community, to become sponsors. The
major local employer as the sponsor
of education in the community is a
very powerful idea in terms of social
cohesion. When I was CEO of the Cabot
Learning Federation, one of our cosponsors was Rolls Royce PLC. For me
the support and challenge around the
delivery of the trust’s strategic plan, the
monitoring of performance, the holding
to account of the senior leaders and
the industry standard approaches to
managing risk were all examples of the
values that I saw first hand working with
a strong business sponsor.
Alongside employers we want to
find more individuals who understand
how to run a successful business to step
forward and found new academy trusts
as sponsors. The challenge for the system
will be that business leaders are most
effective when they work in partnership
with a great CEO or great head teachers;
an outstanding school operating as a
sponsor will already have networks to
recruit strong leaders but a business
sponsor will need to source from scratch
someone with the educational expertise to
match their business acumen.
The second point is about utilising
people from the corporate sector to bring
their skills and strategies to strengthen
governance in the education system. The
Academy Ambassadors programme has

I don’t think the challenges for people
who are leading trusts have changed. The
core priorities are still about outcomes
for children and standards; this has
always been and will always continue to
be the case. Our best leaders will need
to close the performance gaps within
their trusts, within their schools and also
within their regions as well. There is a
continuing level of challenge for CEOs
and executive heads in terms of how they
get their schools to perform.
Leaders should look to create the
best structures to enable their most
talented teachers and leaders to have a
bigger impact, whilst at the same time
identifying those teachers who are not
yet consistently good, and supporting
and developing them to become good
teachers. I think the responsibility that
sits on the shoulders of executive leaders
is to create a framework that outlines
clearly how you develop staff in the
trust to give those children better and
stronger outcomes.
Leaders must also think about how
they anticipate and manage risk in the
system being created. One risk concerns
my fear that we create a system where
MATs become too inward facing. One of
the challenges going forward is that trusts

As part of that, what is the role
of businesses and sponsors?

already introduced over 150 company
executives to academy trust boards as
non-executive directors. As all schools
now move to become academies, we
want to expand this programme and
there is a need for many more highcalibre individuals to volunteer at board
level. The core role of the non-executive
director is always driving performance,
financial stewardship and strategy.

What are the main everyday
challenges facing the move to a
fully academised system?
The main challenge is the tension
between pace and quality. Quality being
predicated on the view that the best
people to make decisions on education are
those that work in the schools, and one
of the benefits of academies policy, i.e.
that you don’t have to follow the national
curriculum, is that it frees up leaders,
governors and teachers to make decisions
about what they teach that is right for
their school. Challenge can also bring
opportunity with it. This is especially true
for primaries, and the large number that
will have the opportunity to become part
of the move towards full academisation,
and to choose to strengthen their
links with other local primaries and
secondaries, as part of MATs.
The new landscape is breeding people
who are autonomous thinkers, who
have responsibility devolved to them to
make decisions. A generation of leaders
is developing for whom decision making
is not a challenge; they don’t look for
permission to do things, instead they just
get on with it and make rapid decisions.
It is important not to lose sight of this,
to ensure we don’t move towards an
academised system where all academies
look the same. It’s important to preserve
what makes each individual academy
unique, be it an area of specialism, their
curriculum, the way they organise their
day, or the way they plan support staff
structures to mentor their children – all
these things should extend to the MAT
level.
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From Westminster

“The rhetoric
doesn’t match
the reality”

The government’s plans to forcibly academise
all schools will not deliver greater freedom
or autonomy for head teachers, says Shadow
Secretary of State for Education Lucy Powell
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From Westminster

F

our years ago, the then Education
Secretary Michael Gove addressed
head teachers at FASNA’s 20th
anniversary conference and said he had
delivered “greater freedom and autonomy
for schools”. He said he had freed school
leaders to raise standards, cut back
bureaucracy and would do everything
possible to enhance the professional status
of teaching.
Since taking on my role as the Shadow
Education Secretary six months ago I have
noticed many things in the Government’s
rhetoric on education and schools that
frankly do not match up to the reality on
the ground.
The reality is that Ministers are
simply using language such as ‘freedom’
and ‘autonomy’ as a fig leaf. Whilst they
claim they are setting head teachers free,
instead they are going about imposing
their own, often narrow, views on the
education system, without a shred of
evidence to back them up, and removing
the right of school leaders, and even
parents, to have a voice in decisions
made about local schools.
Nowhere is this more evident than in
the latest Schools White Paper. In this
paper, the Government announced plans
to force every school in the country to
become an academy by 2022. I am clear:
Labour is not against academies. We
support academy status as one option
for turning around failing schools. Our
sponsored academy programme devoted
significant resources and impetus to
turning around a small number of failing
schools and we’re proud of it.
But the Tories’ policy is plainly not
about school improvement. The vast
majority of non-academies affected by
the Government’s plan will be primary
schools, over 80 per cent of which
are already good and outstanding.
‘Academisation’ in and of itself is not
a panacea and a whole host of other
factors, including strong leadership,
the quality of teaching and the right
collaboration and partnership working
are all key. Just as there are some
wonderful academies, there are some

excellent community schools, and also
extremely poor examples of both. This
Government should be channelling all
their efforts into driving up standards
across all types of schools.
Nor is this policy about more
autonomy for schools. As many school
leaders will be well aware, once a head
teacher joins a multi-academy chain of
schools they cede many decision-making
powers over to the trustees and directors.
Local governing bodies can suddenly
discover they have become merely
‘ceremonial’, transferring most of their
responsibilities to an executive board at
the top of the chain. The chief executive
of England’s largest multi-academy
trust, AET, has even admitted that there

want to engage and work with heads to
change this. I want school freedom and
autonomy, alongside a transparent and
fair system of local oversight to support
school leaders with any challenges that
might arise, to be meaningful. Head
teachers should be enabled to use this
freedom to make a lasting and genuine
impact on raising standards for all pupils
in their school.
The next four years poses huge
challenges for education and head teachers
face extremely difficult choices. There are
chronic shortages of teachers in key subjects
in parts of the country, after four years
of the Government missing recruitment
targets and demoralising the profession to
such an extent that between 2011 and 2014

As many school leaders will be
well aware, once a head teacher
joins a multi-academy chain
of schools they cede many
decision-making powers over to
the trustees and directors
is in fact less autonomy for schools in
academy trusts, than there is for schools
that are maintained by local authorities.
And once part of a multi-academy trust,
there is no mechanism whatsoever for a
head teacher or governors to opt for their
school to leave, even if they don’t think
the approach taken or ethos is the right fit
for their school.
We know from international evidence
that freedom and autonomy for school
leaders is an essential part of successful
education systems. But the “autonomy”
the Tories try to say they are spreading
in the system just does not exist. I

the number of teachers quitting increased
by 11 per cent. Class sizes continue to
rise and the gap in attainment between
disadvantaged children and their peers
is now wider than it was when David
Cameron came to office.
The Tories’ plan to force all schools
to become academies won’t solve these
serious problems.

The full version of this
article can be found on the
FASNA website,
fasna.org.uk
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White Paper

Missed
opportunities,
questionable
assumptions,
and inadequate
incentives

James Croft, Executive Director, Centre
for the Study of Market Reform of
Education, on the White Paper

T

here’s much to be welcomed in the
government’s new Schools White
Paper. From the rationalisation and
professionalization of governance; to
the development of proper performance
measures for Multi-Academy Trusts; to
a significant shift in the accountability
framework enabling parents to demand
more from their schools, it’s clear that
the government is seeking to bring
coherence to features of the reforming
school system that have been in need of
attention. But on perhaps the central tenet
of the reform package – the requirement
for all remaining LA schools to take
Academy status, and its implications –
concerns have been expressed from some
unexpected quarters.
The nature of these objections, as my
own, is not about the broad direction
of travel, but rather the risks that forced
conversion, and conversion on the scale
and timescale proposed, pose to the
efficacy of the reforms, and to the reform
agenda itself. On the evidence, the case for
increasing school autonomy is generally
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convincing and gaining strength, but it’s
not a panacea, and if it’s not done in the
right way, and not properly supported
by the right incentives, it may not be as
effective as it might be for generating the
outcomes we want to see, if it achieves
them at all.
It’s worth reminding ourselves that
though modelled on US Charter schools
and Swedish Free Schools, Academies
are a particular form of governmentlicensed and funded independent
school, evidence of the effectiveness
of which is only emerging. This is also
true of the different types of Academies,
principally ‘Sponsored’ or ‘Convertors’,
the circumstances of the creation of
which are very different. While Sponsored
Academies are generally previously
underperforming schools that became
Academies in order to improve their
performance from a very low baseline,
Converter Academies don’t have sponsors
and are schools previously assessed
as ‘performing well’. Although there’s
convincing evidence for a marked

positive improvement in outcomes for the
former type (pre-2010), it’s too early to
gauge what the impact has been of those
established later and those of the latter
type – the Converter Academies. Indeed,
researchers are just now getting underway
with this project.
It’s also important to note that any
‘academy effect’ is an aggregate effect of
a number of features of both the process
of take-over/conversion and the new
governance, leadership, and management
practices introduced as a result, the
relative influence of which we don’t yet
fully understand. For a government
supposedly committed to discovery
of what works, acceleration of the
programme is a missed opportunity to get
clear on these issues.
For example, central to the
government’s structural reform agenda is
the conviction that the most important
factor for the success of academy reforms
is the way they release leadership
capital. The majority of Academy heads
would probably concur with this view.

White Paper

Delivery of the White Paper’s ambition
depends on identifying system leaders
at the school-level, and then preparing
them and incentivising them to tackle
underperformance in the neediest of
schools. But despite the confidence
with which many leaders speak of the
characteristics of effective leaders and of
how to identify potential, a survey of the
literature suggests that effective leadership
practices have to be learned and are
embedded in context, and may not be
as transferable as is typically proposed.
(Consider independent schools’ efforts to
turnaround failing schools to date – it’s
a chequered track record at best, but it
appears little has been learned to temper
optimism on this point.) This being
the case, those at the coalface of school
improvement estimate there’s only a
‘shallow pool’ of schools with leadership
capability and capacity that could be
useful in providing support to others.
It’s also not at all clear that we have
achieved the right balance between
autonomy and accountability, with many
of those responsible for the system’s
architecture and leaders in the academy
sector now openly questioning the reality
of their supposed autonomy. Surveys of
the extent to which they’re using their
freedoms have found mixed results,
which many have put down to wider
constraining influences. Academies
receive conflicting messages from the
various oversight bodies to which they
are responsible on the circumstances
in which it is appropriate to trial new
interventions, the results to be expected
from them, and to what timescale.
Though the White Paper, as Ofsted
also, is full of good intentions in respect
of supporting innovation, there is
nonetheless a pressure to stick with
that works and a lack of incentives (and
research support) to adopt more radical
strategies for improvement. And the
benchmarks against which performance
is judged, focused as they have been on
final attainment rather than educational
progression, are both unrealistic and
unhelpful for many more challenging

contexts, in which gains are likely to
incremental and take time to emerge. If
we haven’t got the balance right between
accountability and autonomy (most
concur that the scales are tipped too
far in favour of the former), this will
continue to discredit the autonomy
reform agenda, and to deter development
of the sustainable growth strategies that
both the Commissioners and the EFA
want to see.
There are some welcome proposals
for addressing these issues in the
White Paper – ‘breathing space’ from
Ofsted inspection following takeover
of struggling schools; a Multi-Academy

of promise for the future. The lifting of
the requirement for academies to have
parent governors in all schools and the
addition of the skills test, together with
plans to rationalise governance by having
smaller schools join chains, addresses
one of the most significant impediments
to wholesale subcontracting of the
business of running schools to education
management organisations under the
OJEU tendering framework. After an
early unsuccessful experiment with this
model, the DfE have discouraged other
Trusts from trying it, largely for this
reason. This may be the government’s
answer to the challenges of attracting

It’s worth reminding ourselves
that though modelled on US
Charter schools and Swedish
Free Schools, Academies are a
particular form of governmentlicensed and funded independent
school
Trust Growth Fund, which ought to
deter chains from expanding mainly due
to the need to achieve scale efficiencies;
the promise of joined-up thinking in
the development of proper performance
measures for MATs – but little has
been offered, excepting the promise of
seed funding for providers to develop
innovative approaches to addressing
regional supply shortages, in the way of
incentives to encourage excellence as
such. These measures are addressed more
to basic viability, which makes the plan
look half-baked.
A parting thought might offer a ray

the new sponsors that will be required to
achieve its ambition of full academisation
by 2022. It would diversify supply,
increase competition, and be a good
and workable compromise (one already
favoured by the Charity Commission in
the independent sector) on the issue of
how schools can be run both profitably
and in the public interest. It might also
provide the pressure valve schools need
to get on top of the many challenges they
face in implementing the last round of
reforms on what are by any estimation
lean resources. If they haven’t considered
it, they should.
Summer 2016 |

21

MATs

Developing your MAT
during the march to
full academisation

T

The Government’s
intention to deliver
full academisation
is set to enter its
final phase with the
publication of the
new education White
Paper. Nick MacKenzie,
a partner in Browne
Jacobson’s education
team explores a
number of issues every
developing MAT will
want to consider
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he march to full academisation
looks to continue apace. At FASNA’s
spring conference Sam Gyimah
MP, the Education Childcare Minister,
confirmed the government’s commitment
to “moving towards full academisation
during this Parliament”. The Chancellor
announced in Budget 2016 that every
maintained school will be expected to
have either become an academy by 2020,
or be in the process to become one by
2022. At the time of writing, the Secretary
of State for Education had just published
a new White Paper setting out further
details of the next phase of the academy
programme.
With somewhere in the region of
15,000 maintained schools left to convert
(many of them small schools) and a track
record of achieving something in the
order of 5,000 academies during the 201015 Parliament, there are clearly significant
challenges to achieving this aspiration.
When you consider that currently there
are approximately 900 multi-academy
trusts, of which less than 20 have 21 or
more academies in them and over 200 are
so called “empty MATs” (comprising of
only one academy but ready for growth),
the size of the challenge becomes clearer.
Whilst the Regional School
Commissioners have been busy since
the beginning of this Parliament,
trying to build capacity in the system
by encouraging schools to expand their
trust, adopt multi-academy trust status or
to become formally approved as academy
sponsors, there is clearly some way to go.
So what does this mean for school

leaders looking to develop MATs, or
leading growing MATs? One thing is
clear, successful MATs of all shapes and
sizes are going to be asked to step up and
expand their trust. That clearly brings
exciting opportunities but trusts will
want to take a very considered approach
to preparing for and delivering any
expansion.

Centralisation of services
Much is made of the economies of
scale and savings that can be delivered
by working together in a multi-academy
trust. Whilst this is true, the reality is that
it can be harder to achieve in practice.
It is likely that you will need to take a
very planned and determined approach
to realising significant gains. One issue
that can be easily overlooked is making
sure that any changes are followed
through into your governance structure,
particularly your local governance. You
can easily undo the good work of getting
academy staff to buy in to a change of
approach if you forget to update you
scheme of delegation and explain the
change to your local governors.

Succession planning
The challenge of recruiting head teachers,
particularly at primary level has been
well-documented over the years. It is
likely to become increasingly challenging
for MATs to plan for and recruit at the
most senior level in the MAT. One key
area to consider is how you identify,
support, develop and mentor your middle
leaders so that they are poised to be the

senior
leaders of
the future.
This is likely
to be a strategic
issue that will be of
genuine interest to your
Board. As a starting point
you will want to identify what core
competencies are important to your MAT
and how these should develop as your
middle leaders grow into senior leaders.
You will then need to consider how your
professional development and training
programme will support the evolution of
your middle and senior leaders.

Setting your strategy and
sticking to it
It is important that trusts have clearly
documented expansion plans that
support the MAT’s strategies. With
the drive towards full academisation,
it will be important that you robustly
test potential projects against this plan.
Jim Collins promoted in his book
“Good to Great” the concept that not
doing lists is as important as doing
lists. With the changing landscape it is
very likely that saying no to potential
projects because they do not fit with

your strategy will be just as important as
saying yes.

Collaborating in a competing
world
A key part of the academy programme
is the principle that schools will work
and support other schools. This is within
the wider context of a range of reforms
and initiatives delivered under the
philosophy of a self-improving school
system (for example the Teaching School
programme).
The tighter fiscal climate with
the building funding pressures for
schools, combined with the enhanced
intervention powers for the DfE and
the introduction of the coasting schools
agenda in the Education and Adoption
Bill which will soon receive Royal Assent,
undoubtedly add to the challenge.

The
current
direction
of travel in
DfE policy is
that MATs should
grow in a sustained
way and ideally operate in a
reasonably tight area. This means
that the successful MATs are going to
need to be outward facing, developing
effective networks of trusted partners that
readily provide effective support when
asked.

Managing tighter budgets under
fairer funding
With the announcement of part one
of the Government’s consultation on
delivering fairer funding, it will be
interesting to see how MATs react to the
new funding arrangements as they are
introduced. Whilst many MATs will
operate within the same administrative
area with all their schools receiving the
same per pupil funding under the current
arrangements, there will also be many
MATs that operate across a number of
different areas, where their academies fair
differently.
This will present an interesting
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MATs

MATs will want to make sure that they can adapt
quickly to circumstances whilst making sure they
stay aligned with their long term strategy
challenge for MATs as to how they
respond to the introduction of the new
funding formula. For example, if MATs
simply pass on the per pupil funding to
their academies, how will MATs look
to use centrally held funds to provide
additional support to those academies
that need further support to meet
desired outcomes (e.g. this could be
through providing additional support
from central cost centres or providing
additional monies to the individual
academy’s budget). This is a particularly
interesting issue when you consider that
the consultation has been undertaken
on the basis that the government want
to develop a system “that is fair and
transparent, with resources matched to
pupils’ and schools’ needs consistently
across the country”. Will MATs and
their Boards take the same view as the
DfE on this issue where academies are
at risk of coasting? The questions this
raises could also open up wider issues for
MATs as to how they utilise their existing
reserves. Trust Boards will undoubtedly
want to have in place a clear rationale
that underpins its reserves policy and
the circumstances when academies will
and will not be able to access the MAT’s
reserves.

Delivering whilst growing
Trusts will need to make sure they find
the right balance between growth and
delivering at their existing academies.
Three recent developments underpin the
importance of ensuring that you grow
whilst delivering for your existing pupils.

In early 2015 Nicky Morgan, the
Secretary of State for Education and
Sir Michael Wilshaw, Her Majesty’s
Chief Inspector came to an agreement
as to how Ofsted can support holding
MATs properly to account for their
performance in high quality education
in their academies. The ‘focused
inspection’ was born.
In February Sir David Carter, the
new National Schools Commissioner
announced his plans to introduce rigour
into the growth of MATs with a new
hierarchical system. Under his plans,
there will be a four tier system with
MATs having to satisfy assessments
before they can move onto the next
tier and grow further. The very largest
academy chains will be directly
responsible to Sir David Carter.
Finally, in March, Michael Carmichael
MP and Chair of the Education Select
Committee announced a committee
inquiry into the performance,
accountability and governance of MATs.
In early March, Sir Michael Wilshaw
published a letter to the Secretary of State
turning up the heat on academy chains
drawing on Ofsted’s focussed inspections.
Looking back at the published focused
inspection letters which have been carried
out in the first year of its operation (in
respect of a number of the largest MATs),
there are a number of common areas of
focus that any MAT will want to consider:
• what progress have the MAT’s
academies made?
• the achievement of pupils
(particularly disadvantaged pupils).

• how does the MAT collect and
review data about its academies’
performance?
• how does the MAT review the
performance of its academies at an
academy by academy level?
• how does the MAT use the
information it collects to deploy
resources, support and training
across the MAT?
• the effectiveness of the MAT’s
leadership model and its leaders?
• the effectiveness of the MAT’s model
of governance and its link to securing
progress and achievement?
• how realistic the leadership’s
assessment of the MAT’s current
position is (strengths & weaknesses)
and how well this informs the MAT’s
strategic plan?
When considering the challenges ahead,
the first line of Rudyard Kipling’s poem
“If …” comes to mind; If you can keep
your head when all about you are losing
theirs … MATs will want to make
sure that they can adapt quickly to
circumstances whilst making sure they
stay aligned with their long term strategy.

Nick MacKenzie is a partner
in Browne Jacobson’s
leading education team. He
has extensive experience of
helping schools establish
and develop MATs, providing
strategic advice and
guidance to their leadership
teams and Boards
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Finance and resources

Delivering economies
of scale to the benefit
of our students

Mike Antoniou, Finance Director at the Harris Federation, shares
the lessons learned from running a chain of 37 academies

D

espite a challenging financial
context for schools, the
opportunities for Multi-Academy
Trusts (MATs) to deliver economies of
scale are increasing.
As providers of state education, we are
operating in an environment in which
schools are obliged to make significant
savings. The question of how to achieve
savings without lowering standards for
pupils is hugely important to all of us in
the sector.
So far, the Harris Federation has been
able to protect teacher numbers in all
37 academies we operate in and around
London. This has been due, in part;
to a series of simple and highly logical
initiatives we have put in place to drive
economies of scale for our academies.
Last year, we returned over £3 million
to our academies, driven by efficiencies
in contracts and procurement. Our
Principals have ploughed this back into
teaching to help offset reduced funding
from central government.
Perhaps because of the business
background of our sponsor, Lord Harris
of Peckham, driving efficiencies has
been part of the culture of the Federation
since day one of our existence. Although
our size certainly helps boost our
purchasing power, even when we were
just a small handful of academies, we
were able to deliver significant savings.
The methods we have used are relevant
to MATs of all sizes.
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How does this work in practice?
From procuring school meals to buying
stationery, negotiating recruitment
agency rates and bringing in IT
equipment and infrastructure, having
one central contract which suppliers
can tender for means we obtain a better
deal for our academies. This is not just
in terms of cost but also quality, as
suppliers seek to differentiate themselves
from their competitors.
For example, by having a central
catering contract, we are well on the
way to delivering a saving of more than
£3.5m across a five year period whilst also
providing quality food to our pupils.
Similarly, reprographics represent
a significant cost for all schools. But
through careful negotiation we have
made savings that would surprise many
in our sector. Prior to joining Harris,
some secondary schools were paying
in excess of £60k per annum for the
leasing of reprographics equipment. As
a result of joining the central Harris
contract this has reduced to £20k and the
cost for individual photocopies is also
significantly less.
By bulk buying our IT equipment –
including LED boards, laptops, servers
and telephone systems – we have obtained
even greater discounts for our schools as
well as better terms and conditions for
maintenance and repair.
All Harris academies are within 90
minutes of each other. Geographical

proximity has been key to our success, not
just in terms of academic standards but
also in driving efficiencies. Just as with
our central contracts, the savings mean
more funds are spent directly on pupils.
For MATs small and large alike, the
chance to create geographical clusters
of schools is of real importance because
it enables the sharing of skilled support
staff. IT support is a good example of this.
A standalone secondary school might
typically employ between two and five IT
technicians and staff. But small groups of
Harris academies pool their resources to
make use of centrally-employed, shared IT
Service Managers, meaning a secondary
academy can run highly effectively with
just one in-house technician.
As Harris grows, we are in a better
position to drive efficiencies. For example,
from 2013 to 2015 we almost doubled in
size from 19 to 37 academies, but we only
increased the size of the IT teams across
the entire Federation by a third (from 27
to 36 staff).
Our academies make significant
savings each year by having shared
Finance Business Partners; usually one
for every three schools. This removes the
need to have a Bursar or Finance Director
at each school. All qualified accountants;
they provide high-quality support and
advice to our academies and in particular
our Principals. Our secondary academies
therefore require just one Finance Officer
with no need for additional finance staff.
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For smaller and mid-size MATs wondering where to start or
how to streamline their approach, here is my advice:
- 	The right state of mind is more important than the
number of academies in your group. There needs to be an
organisational culture that treats the funding available as
being for the pupils in your schools. Over time, the idea
that the centre of a MAT is key to driving the necessary
efficiency becomes part of its DNA, permeates every
decision and often raises the question ‘do we really need
this?’ Similarly, all suppliers are used to us asking them ‘is
this the best you can do in terms of price?’
- Single providers outdo frameworks. Conventional logic
might dictate that a framework of providers will deliver
the most significant savings. However, we have found that
appointing a single provider for services such as catering,
payroll, photocopying, Health and Safety, Student MIS etc.
is substantially more effective and more economical.
- Serve your Principals and academies. For MAT finance
teams like mine, building a good relationship with
Principals is vital. Really getting to know and becoming
part of their school is the only way to offer sufficiently

personalised and high-quality support to them. Our
Finance Business Partners meet with Principals on a
weekly basis and work closely with them on all financial
matters. They prepare monthly management accounts
and often we find our governors are interested in receiving
them on a monthly basis.
- People are paramount. Aim to hire high-quality,
commercially minded central finance, procurement and
IT staff. They may not know the schools environment well
from day one and so will need a period of acclimatisation.
However, we have found that Principals appreciate a
business-like approach and the savings it can provide.
Our motto at the Harris Federation is ‘more than the sum
of our parts’. Just as my colleagues involved in teaching and
learning work together to ensure what they offer is outstanding,
all of us in the finance team are committed to ensuring that
more is spent on the education of pupils than would be possible
as standalone schools.
The initiatives and ideas in this article may seem quite
simple, but they have delivered millions of pounds of benefits
to our students.
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Filling the financial gap
Russell Dalton, Finance Director at Pershore High School,
on the importance of generating ‘other income’

‘E

ducation, Education, Education’,
the famed 2001 speech is now
a dim and distant memory
and has been replaced in more recent
years by ‘Austerity, Austerity, Austerity’.
But no matter how much we dislike the
reduction in public spending to aid the
deficit recovery plan, it is here to stay for
the foreseeable future and therefore our
efforts need to be focussed on how we can
help to close the financial gap ourselves.

28

| Summer 2016

When we think about income
generation, the first thing that comes to
mind is the huge amount of time involved
in writing funding bids. On occasion, this
endeavour can reap rewards, however,
how many bids have we written that
have not been fruitful? Would our
time have been better spent thinking
entrepreneurially and looking at how we
can use the resources at our disposal, to
generate much needed additional income.
To give some context, when I joined
the school, some 11 years ago, the budget
was in deficit as a result of having to run
an ageing school in one of the poorest
funded authorities in the country. On
arrival, the ‘other income’ that the
school generated was less than £9,000 per
annum. I therefore suggested that one

of my initial performance management
targets should be to raise half of my
salary, and since then I have not looked
back. Now our ‘Trading Arm’ turns over
in excess of £600,000 a year and is well
on the way to turning over £1,000,000.
However, it is important to make clear
that this additional income is not there
for the luxuries, far from it, it is merely
giving us the ability to maintain the status
quo, whilst financially keeping our heads
above the water.
This level of supplementary income
would not have been achieved without
an element of risk taking and indeed
some investment. However, I have never
yet come across a successful business
that has not had to do both these things.
That being said, I never jump into any
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new venture without taking time to
write a business plan. These plans have
two benefits. Firstly they allow us to
analyse whether the ideas will bring the
rewards that we expect. Secondly you
will need approval from Governors and
there is no better way of achieving this
than by presenting them with a robust
plan where you have anticipated the
likely questions. Remember that when
projecting likely income you need to
be clear about the all-important profit
element. When considering a venture, the
first thing I look at is ensuring that any
related staffing is cost neutral. Once this
is achieved, I plan in a 15% profit margin,
although in reality, the profit we actually
achieve is now nearer to 20%.
Let’s look at some of the ways schools
can successfully generate income by
using their resources cleverly. Firstly
there are the facilities that we are blessed
with whether new or old. I have been
into many schools where I have been

confronted with the statement “our
school is too small and we have nothing
to offer that anyone would want” and yet
I have never found a school where this
comment is true. For example, if a school
has a grassed area big enough to play
football on, then there will be a team that
will want to utilise it. A bit of money spent
getting the grounds staff to put some lines
down will suffice; junior teams will even
bring their own goals! Then there is your
indoor space. We will all have some space
big enough to hold meetings so find out
what other local venues charge for this
and see if you can be competitive.
However, probably the most untapped
resource is the specialist areas that many
schools have. Why not have discussions
with a local college about your facilities
being an ‘outreach’ or an extension of
the college for night school, or summer
school sessions. This is a ‘no brainer’ as all
you have to do is provide the facility, the
college finds the tutors and recruits the

students and pays you for the privilege! I
appreciate that this may be more lucrative
for larger schools, however all schools
can I’m sure offer their facilities for some
activity outside of the school day. We
must remember the school is used for its
main purpose on 195 days of the year and
probably for a maximum of 9 hours a day
so consider how you can utilise the rest of
the time?
We all know that our best, and most
costly, resource is our staff. We have a
highly qualified, multi-skilled workforce
who could also generate valuable income.
As an example, I have introduced Service
Level Agreements (SLA’s) to provide local
schools with business management, IT
support, careers guidance, caretaking
provision, marketing support, prospectus
photography and design and training.
The income from this alone generates
six figure sums. We are looking at
increasing these services to include HR
management, payroll, Health and Safety
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The simple and effective solution to a
glare free and comfortable classroom
Anti-Glare and Heat
Reduction Window Film
from Westgate Solar Control
Lower Costs: Reduce any energy and money
wasted on ineffective air conditioning.
Reduce Maintenance: As our products are
expertly designed they require no extra care.
Cancel Out Glare: Our specialist window
films and blinds cut glare by an amazing 90%.
Rest-Assured: All of our products come with
up to 10 years guarantee giving you
peace of mind.
Minimal Change: Our films maintain
the natural light coming in

Why Westgate:
• All our surveyors and installers are DBS
checked
• Full planning process managed by an in house
contracts team
• Free no obligation site surveys available
• Large stock held for a quick turnaround
• Range of film types and specifications available

Free A4 window
film samples
are available on
request call

01785 242 181

To view our full
range of films visit

westgatesolarcontrol.co.uk/
window-film-products

Lifetime Blinds
If blinds are the solution for you why not speak to us about
our Lifetime blinds range, designed to be maintenance free
and give you the best value.

T: 01785 242 181 | salesteam@westgateuk.co.uk | www.westgatesolarcontrol.co.uk

WGSolar

DBS

ACCREDITED

Finance and resources

and property management and are
currently in discussions with providers of
Education Welfare support and Education
Psychologists on how we can procure
these services to sell on. Many schools
will have some element of their human
resource that they could potentially ‘sell
out’, however there may need to be some
extra investment in up skilling and even
increasing the workforce to enable this to
happen. However this ‘speculation’ brings
with it ‘accumulation’ both in terms of
income and a more knowledgeable and
motivated staff to work within the school
as well as outside it.
If you have school kitchen facilities,
you may want to consider taking catering
‘in house’. However, be aware that whilst
you will probably improve the quality of
the provision in your own school, you will
only start to realise profits if you begin

to provide meals for other schools. The
economies of scale can soon show a good
return and with the announcement of
free meals for all Key Stage 1 pupils, there
has never been a better time to provide
meals. For this venture, you may again
have to speculate to accumulate, but this
can result in an improved resource that
is also utilised outside of school hours to
generate further income.
Finally, we all have fond memories
of our school days and with the rise
of Facebook Groups there is growing
popularity in school reunions. Why
not take advantage of this and form an
alumni group and ask ex-students to
donate funds to support the school? It
is even better if this is done via direct
debit and you have set up a charity to
receive the donations so that you can also
gain gift aid. By setting up a charitable

trust, you will also stand a better chance
of being successful with those grant
applications that you do submit!
In summary, there is much revenue
that can be generated by schools by just
looking around us and seeing what we
have available. You can involve your staff
body in this process as you do not have
the monopoly on good ideas. Remember
that a good business plan will be critical
to whether the idea will succeed or not.
Schools are businesses after all and it
will be the entrepreneur in us that will
prove just how much extra revenue we
can generate to assist in managing our
dwindling budgets and importantly
providing the children with the great
education they deserve! So in Alan Sugar’s
immortal words, ‘Give it a try!’

No matter how much we dislike the reduction in
public spending to aid the deficit recovery plan, it is
here to stay for the foreseeable future
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How can governance in
A MAT deliver improved
value for money?

Lee Miller, Finance and HR Director at the Thinking Schools Academy Trust

A

s a Business Manager/Finance
Director, at some point you will
be asked to show how you are
improving value for money within the
Trust. As a starting point, when thinking
about this, you should consider how
value for money is defined. Within
my organisation we consider this to be
captured in the following statement:
“Doing the right things in the right way
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for the right cost”. This phrase has come
from breaking down value for money into
three basic principles:
• Effectiveness – Are you doing the
right things?
• Efficiency – Are you doing them in
the right way?
• Economy – Are you paying the best
price for them?
This structure can be applied to all

situations and recently we made a
decision to look at our governance model
in the same way.
The Thinking Schools Academy Trust
(TSAT) is a Multi-Academy Trust that is
based in both Medway and Portsmouth
and sponsors both Primary and
Secondary Academies. Over the past 2 ½
years the Trust has grown to 10 schools
and is hoping to continue an expansion
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plan to support further schools. During
2015 the leadership of all academies was
under review and Executive Heads were
appointed to oversee a group of schools
within a geographic cluster (or hub).
TSAT had a model that reflected a Trust
Board that was supported by 10 Local
Governing Bodies made up of various
stakeholders that each had decisionmaking powers linked to their own
academy’s performance.

Effectiveness
A review highlighted three issues. Firstly,
the governance structure no longer
mirrored the management structure of
the organisation. Secondly, each local
governing body was making decisions
that focused on what was right for that
Academy and had little regard for the
wider Trust’s requirements. Finally, having
stakeholders making the decisions did not
always mean that the right skill sets were
available to make informed decisions.

Efficiency
The review of the structure identified
some inefficient practices. They
included: a number of duplications
within the structure with each Local
Governing Body looking at similar
items; evidence of communication
failures that existed between the Trust
and the Governing Body; and a n over
reliance on volunteers. Each Governing
Body needed at least 10 members which
meant that the Trust needed at least 100
good volunteers to run its governance
model (or ask good governors to serve on
more than one board).

Economy
With any governance system you have
direct and indirect costs. Direct costs
associated with governance include the
cost of clerking and administrating the
various governors’ meetings. Indirect
costs include the time that senior leaders
in the organisation have to give to prepare
and attend meetings.
Recognising the above areas, it was
important for the Board to agree to review
the structure with an aim to improve its
value for money.
It was agreed mid-way through 2015
that the Board had ambitions of change
before the end of the year and decided on
the following timetable:
• June 2015 - Set up Governance
Working Group internally
• July 2015 - Commissioned an
independent review of current structures
• Sept 2015 - Working Group identified
key challenges and discussed options
with consultant
• Oct 2015 - Preferred option agreed
• Nov/Dec 2015 - Consultation with
current governors
• Jan 2016 - Implementation

The new model
Members (meet once a year): Five
independent individuals who have the
power to appoint the majority of the Board
members within the Board of Directors.
Board of Directors (meet three times
a year): The group that oversees the
organisation and is the accountable body.
Made up of 11 members: six appointed by
Members; three appointed by Regional

Governing Bodies; two appointed by their
role (CEO and CFO)
Board committees (meet three
times a year): The Board of Directors
have delegated some decisionmaking powers to the following
committees: Audit, overseeing audit
and risk; Finance and Operations,
oversering finance, HR, site and legal;
Remuneration, looking after pay
and performance management for
executive staff; Governance and Ethics
, overseeing the self-evaluation of
governance.
Working groups (meet twice a year): The
Board also appoints working groups that
have a mixed membership of directors
and staff that advise the board on the
following areas:
• Curriculum and standards
• Quality assurance
• Strategic and Development
• Teaching and Leadership
development
Regional Governing Bodies (meet three
times a year): Three Regional Governing
Bodies that mirror the Executive Head
structure (linked by geography). They are
made up of eight individuals appointed
on a skill basis that cover the following
areas:
• Education experience x 2
• Finance
• HR
• Estates Management
• IT and communication
• Legal
• Executive Head
A clear scheme of delegation exists

Every school in the trust has improved Ofsted rating
and attainment results year on year, but the Trust’s
governance has ensured that it is in a position to
continuously improve efficiencies
Summer 2016 |
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detailing levels of decision making
power that exist at this level and those
decisions that are retained by the Board of
Directors.
Academy Advisory Boards (meet three
times a year): Each academy then has an
Advisory Board that acts as the critical
friend to the Head/Principal. They
are made up of interested stakeholders
including staff, parents and community
members.

•

•

The impact
The right governance is central to the
wider impact of The Thinking Schools
Academy Trust: every school in the
trust has improved Ofsted rating and
attainment results year on year, but the
Trust’s governance has ensured that it
is in a position to continuously improve
efficiencies.
The budget plans for the next year have
included the following:
• Savings for clerking costs estimated at

•

•

£15k per annum now that a decision
has been made that clerking should
only be at Board and RGB level. Notes
and actions from Advisory Boards
are produced by Head’s PA.
Savings for CEO/EHT/FD/Principal’s
time estimated at £35k per annum
due to reduced number of meetings
that require attendance.
Creation of hub based staffing models
for some roles are estimated to save
£150k per annum. This has been
possible as schools now work across
a regional group and they are able
to share the costs of some leadership
posts.
Creation of hub based back offices
will save £200k per annum as each
hub now agree to pool resources to
support all schools within their hub.
Efficiency savings from Trust led
contracts and savings target for £100k
for 16/17 budget will be achievable
due to the ability for the Trust to

negotiate contracts at either regional
or trust level without having to seek
agreement with all Local Governing
Bodies.
TSAT has spent significant time and
resources in developing this new model
of governance and I look on with pride at
an organisational structure that I believe
is fit for purpose and with the ability to
use every opportunity to improve value
for money and ultimately divert more
resources into transforming life chances
for the pupils within our schools.
As Peter Martin, Chair of The TSAT
Board, says: ‘It was not an easy decision to
completely change the way we govern, but
it was a logical move, and the outcomes
for the life chances of our children and
young people have improved because of it.
Our Governors realised that change was
necessary and embraced the process and
I believe that we now have the sustainable
governance arrangements in place that
our Trust needs.’
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the creation of
the oakwood
foundation village

Sam Attwater, Director of Nurseries at the Aurora Academies Trust, talks
about the importance of a smooth transition through the Early Years

T

here is a great deal of evidence that
shows the foundations for a child’s
development are laid in the first
years of life. If these years are weak it can
have a permanent and damaging effect
on a child’s longer term development.
Their future social, emotional, physical
and cognitive development and
resilience for learning and achieving are
overwhelmingly affected by the quality
of encouragement, love and care they
receive during this time. Evidence shows
that good quality Early Years provision
has a hugely positive impact on children’s
development and longer term outcomes.
Oakwood Primary School joined
Aurora Academies Trust (AAT) in 2012
as a result of poor performance, being
in the lowest 1% of attaining schools
consecutively for 5 years. The Senior
Leadership at AAT place high regard and
emphasis on the Early Years as a crucial
time in a child’s education; with this in
mind and thinking about the expansion
of delivering provision for 2 year olds,
alongside the idea of bringing 2 year olds
into school, the need for all children in
the Early Years Foundation Stage working
together became more apparent. At that
time the Nursery and Reception-aged
children were in two different buildings.
Our Foundation Stage team had a wealth
of expertise and outstanding practice
which we wanted to share in a more
‘hands on’ approach. We were aware that
children benefit from a wider variety of
experiences so therefore we started to
look at how we could achieve this and
place all the Early Years in one location.
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The opportunity came to take on a
Children’s Centre enabling us to create a
‘Foundation Village.’
Following negotiations with the
LA it was agreed that a rent would be
paid for the Children’s Centre and
AAT secured a grant from the LA to
develop a Foundation Village (FV)
which included expansion of the 2 year
old provision. Plans were drawn up to
redevelop office accommodation into a
suitable environment to house the FV
and work was completed by October
2015. The village accommodates 122
children aged from six months to the
end of reception class. Senior Leaders
gave very careful consideration to the
detail and overall quality of all aspects
of the village environment. The physical
space is designed to be ‘home-like’ and

calming. There is a sensory room, which
is a magical place filled with soothing
sounds, moving colours and shapes,
bubble tubes and fairy lights you can
touch, feel and explore to stimulate the
senses. We have a construction room
which inspires children’s imaginative
play and supports all the personal,
social and emotional development
that will enable them to deal with life’s
many challenges. The construction
room allows children to begin to make
sense of their world through creative
exploration and to connect with others
through collaborative play. We have an
investigation room where many different
kinds of investigation take place from
sliding toy cars down ramps to see how
far they go, to building igloos out of
plastic milk bottles. These activities can

Great care and attention is taken
to monitor and assess progress
in a language-rich, bespoke
environment that fully engages
with the primary school
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be left in situ for the children to return to
time and again, should they wish to and
if their interest remains. All of these areas
inspire children to use their imagination
and encourage language. All indoor areas
lead to the outdoors where the children
can explore natural and living things and
have freedom for adventure, risk taking
and endless opportunities for discovery
through grassed areas, woodland and
safety-surfaced spaces.
The staff are trained to allow childinitiated learning and groups of children
work with their keyworkers or teachers,
developing language and cooperation.
The recent report, Lighting Up Young
Brains, published by Save The Children
recommended that all nurseries should
be led by a qualified early years teacher
by 2020. Our FV allows qualified
teachers and early years practitioners to
work together and to share best practice
across age groups. For us, the crucial
thing is that all staff are properly trained

to build on child initiated learning at
every opportunity. This is particularly
important for the 0-36 month age group.
Positive transition is a very important
part of village life whether this is home
to nursery or nursery to reception
class, as we know that ‘When small
changes are supported by responsive,
knowledgeable adults, children will
gradually discover that their world is
a safe and predictable place. As strong
and competent learners, this will stand
them in good stead when faced with
the challenge of experiencing the bigger
changes that will inevitably come their
way’. (Seamless Transitions – supporting
continuity for young children’s learning
– National Strategies 2006)
Positive transition, of course, relies
on us having good relationships with
our parents/carers. If they have positive
experiences with us and are involved with
all areas of their children’s time at the
village then outcomes for the children

will continue to improve. When parents
are involved in their children’s education
all round attainment is higher, behaviour
is better and children have higher selfesteem and improved self-confidence.
Building relationships with our more
vulnerable families is particularly crucial.
Since the 2 year old funding started we
have realised that often these families
need a lot of support and can be cautious.
It is vital that these families trust us with
their children and know that we are also
here to support them.
Play underpins the delivery of all we
do within the village. Play is essential
for children’s development, building
their confidence as they learn to explore,
to think about problems, and relate to
others. Progression in play is reflected
through observations, assessment and
professional judgement; we have valuable
understanding on how each child learns
best and support this through childinitiated activities and it is through these
Summer 2016 |
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WILL YOUR
SCHOOL FLOOD?
AS WE’VE SEEN OVER THE PAST FEW MONTHS THE
RISK FROM FLOODING IS ONE BEING FACED BY
SEVERAL SCHOOLS IN THE UK. WHETHER FROM RAIN
AND STORMS, OR FROM MORE UNPREDICTABLE
SURFACE WATER, FLOODS CAN CAUSE LARGE SCALE
DAMAGE, STRESS AND DISRUPTION FOR SCHOOLS.

In a flooding crisis, the
government advises that
schools should be kept open
for as many pupils as possible,
unless there is a risk of injury.
The results of flooding can be
shocking – causing significant
disruption to pupils and
teachers, as well as long-term
damage to buildings forcing
schools to close, sometimes
for many months.
In the past, flooding was
perceived to be less of an
issue for schools, however
weather patterns have
changed and more
establishments are becoming
vulnerable to climate
problems. December 2015
was recorded as the wettest
month ever on record in the
UK, with almost double the
amount of rain fall than
average, according to data
released by the Met Office.
Assessing your flood risk
There are a number of
complex factors that can
impact your degree of flood
risk, and the vulnerability
of your school. Knowing
how to assess your risk of
flooding is very important.
Some indicators of risk
include whether:

• Your school is near the
sea, river or stream

• Your school is in a valley,
or at the bottom of a
hill where floodwater
could collect

• Neighbouring properties

drains have overflowed or
been blocked recently.
Whether and to what extent
flood protection measures
are necessary will depend
on the degree of flood risk,
and the vulnerability of your
property and its occupants.
As a minimum you should
investigate the degree of risk
to your property using the

Environment Agency’s flood
map. If your property lies
within a blue shaded area
the flood map will show the
likelihood of flooding as
‘low risk’, ‘moderate risk’
or ‘significant risk’. If your
property does not lie in a
blue shaded area, it is very
important to note that this
does not mean there is no
flood risk. There may still be
risk of flooding from surface
or ground water or a raised
body of water not shown on
the Environment Agency’s
flood map. You can
access the Environment
Agency’s flood map at
environment-agency.gov.uk
Advance planning
There is no substitute for
being prepared. Having a
major incident response
plan and the support from
a risk and insurance partner
with the right capabilities
is fundamental in helping
to manage the effects
of flooding.
Flood warnings should act
as a vital trigger to this plan.
Warnings will vary in severity
and organisations need to
know how they will react to
each scenario.
Anticipating the situation,
knowing the actions to be
taken, and specifying who
will undertake them, will
ensure a coordinated and
effective response.
Supporting our customers
During the recent floods in
Cumbria, Zurich Municipal
deployed intensive drying
techniques that work
much faster than standard
dehumidifiers. As a result
repairs were less disruptive
and the education
establishments affected by
the floods were re-instated
much quicker – minimising
the impact on students
and teaching.

WE CAN HELP
For more information on
how to manage flood related
risks or for any insurance
related questions contact
Zurich Municipal at
info@zurichmunicipal.com.
You can also read further
articles newsandviews.
zurich.co.uk

Zurich Municipal is a trading name of Zurich Insurance plc. Zurich Insurance plc, is authorised by the Central Bank of Ireland and subject to limited regulation by the Financial Conduct Authority.
Details about the extent of our regulation by the Financial Conduct Authority are available from us on request.
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that a child’s emotional development is
supported because they are able to make
their own choices. This information
informs our planning to meet the needs
of each individual child and individual
next steps are shared with parents.
Data shows the difference the village
has made at Oakwood: GLD is up 43%
from 2013-2015. Our data also shows that
we have overcome the gap between the
most deprived and the most advantaged,
as we know the gap can sometimes be
as much as 18 months, and tends to
become embedded once children start
school. Early engagement has helped this
outcome. We build strong engagement
with our families; we share information

across all services and use this to note
early identification and response to
a child’s areas of vulnerability. We
encourage good levels of take-up of the
2 year old places and effective use of
Early Years Pupil Premium. We have
well–qualified professionals who have
high aspirations and expectations for
all children and a strong and effective
leadership resulting in children’s rapid
progress to close the gap and ensure
school readiness.
The Foundation Village offers
opportunities for children to ‘work out
of year group’ and we regularly have
children of different age groups working
on the same investigation/activity. The

children learn from each other under the
skilful direction of the staff, in a nonthreatening, purposeful environment,
where the child’s interest forms the basis
of learning. Great care and attention is
taken to monitor and assess progress in a
language-rich, bespoke environment that
fully engages with the primary school.
Children ‘flow’ between the nursery and
reception classes in an organised and
developmental programme, supporting
their needs and learning requirements.
All staff and parents are fully aware of
each child’s progress and ‘next steps’ on
their path to success.
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Leadership and culture:
which should come first?
How would I feel if I was a Deputy again considering
applying for a Headship, asks Dame Kathy August

T

hirty years in educational leadership
has resulted in me being routinised
into analysing and setting priorities.
However, a recent unexpected health
issue has necessitated a break from work
and I have therefore had to reorder those
priorities! I have chosen to view this as a
challenge which also presents opportunity,
that of at last having sufficient time to
reflect on current education policy. I had
no idea how useful this would be. Having
recently heard the Chancellor outlining
the proposed changes to education, I
asked myself, how would I feel if I was a
Deputy Head again considering applying
for a Headship. Would I do it in the light
of these Budget proposals? I eventually
decided that yes, I would, because of other
musings which I will explain.
The first of these musings was
strangely triggered by seeing the film,
Dad’s Army. The film’s characters
individually display a range of
characteristics, none of which would
instill confidence that anything they
did would be successful. They present
as deeply flawed but at each plot
denouement, they somehow manage
to achieve some sort of success and the
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audience is left wondering, how did they
do it? The answer is that despite their
many frailties, there was complete unity
of moral purpose in facing a common
enemy. The culture of their Home
Guard detachment was one of relentless
perseverance and endeavour. The
individual leadership of its Captain could
be questionable without destroying its
vision because the culture was a given.
The second prompt was the article
‘Shut up and sit down’ (The New Yorker,
February 29 2016). Its author, Joshua
Rothman, describes the evolving theories
about leadership since the 1990s. He cites
a range of researchers and commentators
who attempt to define the characteristics
of effective leadership and the relationship
between leaders and the led. He posits
that people sometimes get the leaders
they think they want but soon fall out
of love with them. ‘People who fetishize
leadership sometimes find themselves
longing for a crisis’. Certainly this helps
explain the Trump phenomenon in the
USA. ‘By making America’s moment
of crisis seem as big as possible, Trump
makes himself seem more consequential’.
Leadership is big business. Research,
qualifications, books, training and
coaching have proliferated in education,
particularly since the turn of the century
and succession planning almost always
appears as a top priority for organisations.
This is despite a continuing vagueness
about what the word leadership actually
means. There are as many definitions
as there are people writing about it and
to an extent, it has become all things
to all people. Trait leadership, process
leadership, instructional leadership,
transformational leadership, heroic

leaders, football manager classification of
leaders…. all of these and more have been
written about.
Some successful Heads who have
written about their own leadership tend
to claim that it is their courage in being
rule breakers and mavericks which has
been responsible for their success.
Charismatic leaders are attractive to
those responsible for governance, as it
can feel that making the appointment is
the job done when of course it is not, it
is just the beginning. It is the culture of
the organisation which will determine
the longevity of its success and not the
ability of the leaders to turn a memorable
phrase. It is governance that should be
the guardians of this.
The version of school leadership which
has seen a resurgence and is beginning to
dominate, is that of the strong, macho,
controlling figure. The outgoing HMCI
was quoted when taking up post as
recommending that Heads should emulate
Clint Eastwood when he was playing the
poncho wearing, gun toting, avenging
hero figure. On leaving office he has said
that Heads need to be ‘Bruisers, battlers
and battle axes’. This may go some way to
explain why the Secretary of State has felt it
necessary to launch an initiative to attract
more women into Headship. The executive
leadership of existing Multi Academy
Trusts is in danger of reproducing the
pattern of male domination, as was the case
twenty years ago with LEAs.
I believe that the charismatic Clint
Eastwood figure cannot be relied upon
as a system leader. There are enough
examples of failure of the heroic leader
highlighted by the media to recognise
this. Too often it seems, some leaders
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forget that hubris is always accompanied,
eventually, by nemesis. However, if the
culture of an organisation is owned by all
and protected by governance, such failure
is less likely.
My own experience in education has
shown me that successful leadership
comes in many forms and guises. I have
met many excellent nascent leaders who
decide against applying for posts because
they believe the narratives of those who
wish to promote themselves and the role
as shrouded in mystique.
There will always be challenges in
public service and each generation of
Head teachers will feel that the challenges
they face are unprecedented. Rather than
focus on the burden of change, I believe
the most effective leaders focus on the
importance of what doesn’t change; the
importance of the role of educators, the
potential of young people, the value of
public service and the satisfaction of
bringing on the next generation. Culture
and the vigilant governance required to
protect it, should be permanent whilst
individual leaders and governors come
and go. This approach has served the
independent sector well and the dominant
culture of those schools is palpable as you
walk in through the doors. A new Head

teacher in such schools, who chooses to
operate counter culturally, tends to have a
short tenure. As Henry Ford said ‘Culture
eats strategy for breakfast’.
But often those who sit around the
Board table are alumni or parents who
also happen to be professionals whose
skills are of value to the governance of the
school. Will this be permitted with the
changes listed in “Educational Excellence
Everywhere”? It seems odd that parents
can demand a new Free School but they
won’t be able to be parent governors.
Making the leadership of the most
challenging schools more secure and
so, more attractive, is very welcome.
However, many National Leaders of
Education lead Teaching Schools which
do not match the nomenclature of
challenging, so how are these leaders
sufficiently informed and experienced
to support, monitor and check progress
in the hardest to run schools? Teaching
Hospitals, on which the Teaching School
model is based, treat the most complex
and challenging medical conditions. This
is very different to TSAs.
In the state sector, many newly arrived
Head teachers give little thought to the
importance of the school culture, its
symbols and traditions. Even when no

immediate change takes place, there is
a need for a new leader to demonstrate
care and attention to the culture so that
when change happens, it is seen as a
strengthening rather than a dilution of
what has gone before. In the original City
Academies, what had gone before needed
to be forgotten but that is not the case
with academies now and when all schools
have been converted.
‘Show me a school where instructional
leaders constantly examine the school’s
culture and work to transform it into one
hospitable to sustained human learning,
and I’ll show you students who do just
fine on those standardised tests’ (Roland
Bartes -The Culture Builder).
So, for all those aspiring and newly
appointed School Leaders, as well as this
battle weary one, I return to an earlier
reference and urge ‘don’t panic’ as public
education is not ‘doomed’ although it can
often feel that it is under attack.

In a 30-year career in
education, Kathy August
has been a Head, CEO of
a Local Authority, Ofsted
inspector, Senior Education
Advisor at the DfE and CEO
of an academy trust
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The death of the
hero-leader

In this extract from her new book High Challenge, Low
Threat, Mary Myatt argues that the best school leaders
shun the limelight to allow others to shine

T

here is a fundamental flaw with the
idea of a hero leader and it is this:
when they are gone, they are gone.
They are often parachuted in to save
failing organisations and are expected
to have superhuman powers to fix
everything. But while exceptional leaders
are able to galvanise, refocus and get
everyone moving on the right lines, they
cannot do it alone. Something important
happens when top leaders recognise this.
They regularly ask themselves, ‘If I weren’t
here to do this work, what would happen?
How would the organisation continue to
thrive? What happens if I go away? How
strong are the systems for continuing
improvement?’.
Sensible leaders do not play into
the myth of hero leadership, because
they recognise that this can create an
environment of high challenge and high
threat. They know that an organisation
is bigger than them. And they treat as
high priority that everyone working in
that organisation has a sense of agency
and purpose. While they take the lead in
clarifying values and mission statements,
they don’t just leave them as words
concocted by themselves and a small
team. They offer a draft of a vision and
ask for it to be commented on. They ask,
‘How does this ring true for you? What do
you think needs to be in the statement?
How easy or difficult is it going to be to
live this day in and day out? Even when
the going is tough? What happens when
we fall short? How comfortable are you
with telling me that I have fallen short? To
what extent are we all leaders?’.
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Conversations like these open up the
territory of leadership to a new space,
one which is owned by everyone, one
which is articulated by everyone in
their own words. One that says we are
all prepared to be held to account. The
expectation here is that the mystique of
leadership becomes broken down so that
it is meaningful and owned by everyone.
Thoughtful leaders make a point of doing
this at key points in the year, often at
the start of the year and revisited briefly
on professional development days. And
questions again are asked: ‘To what extent
are we living and working out our values?
Where have we got this right? What are
our students saying about our values?
Can they talk about them in their own
words? Can everyone in this setting talk
about the values?’. That includes all adults

who work with young people, the support
staff and it includes the lunchtime
supervisors, kitchen staff, caretakers and
cleaners. Because all are involved in this
community, and everyone’s voice counts.
Such leaders understand that the
quickest, deepest way to begin to break
down the myth of hero leadership is by
talking and unpacking the school’s values.
They know that in many settings these are
delivered from on high, written into the
prospectus and on a website. But the deep
work of making sure that these resonate
with every individual is not done. The
investment of a small amount of time to
get this right pays dividends because it
begins to distribute the leadership across
all areas of school life.
What are the things that remain on
the agenda for top leaders who want
to shed the hero label. Well, the tough
work of prioritising a school’s work,
particularly that of improving outcomes
for students, is theirs. And their job
is to refine this, make it as simple as
possible and to make it concrete. The
overview of the performance of a school
is the leader’s work and their analysis.
And effective leaders translate this into
concrete, manageable pieces of work to be
addressed. They know that it is important
to give the overall picture, but they are
careful not to overload with detail, unless
requested. So, the headlines of the school
self-evaluation form are shared with all
staff. It is made explicit what the priorities
are for their work. They make it clear
that while these are the headlines, they
are welcome to ask for more detail. But
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most people want to know what are the
priorities and what do these mean for
my work? My daily practice? The clarity
which comes from concrete examples is
very powerful. It means that staff know
what they have to do, that they can report
and reflect on how well that is going and
that they know it will be checked when
leaders are going in to classrooms.
The third thing which top leaders do
to move away from the notion of hero
leadership is that they make a conscious
effort to move away from fear. Fear
inhibits high quality performance. When
people are acting from fear, their higher
level cognitive functioning and clear
thinking are clouded. This relates back
to the early days of our history when

physical threats meant that we had to
close down certain parts of our brain in
order to escape and survive.
The legacy of that remains when
we are afraid that we are going to be
unfairly judged, that a small part of our
performance is going to be taken as the
whole, that we are going to be hauled up
and humiliated over something. When
we are in this space, we are not able to
think clearly and purposefully. So the key
things we are meant to be working on, the
school priorities which are going to make
a difference to outcomes for students, get
lost because self-preservation trumps. This
is not unreasonable. Thoughtful leaders
realise that this can happen and work to
create the conditions where fear takes a

back seat and where true flourishing can
take place. This means that it is OK to
make mistakes and to keep trying because
no one is going to be humiliated.
To get to this space, top leaders talk
openly about their own struggles, the
fact that they don’t have all the answers.
When the fear factor goes, the hero leader
steps out of the way to allow colleagues to
become leaders in their own right.

Mary Myatt has been teaching,
advising and inspecting in
schools for 20 years. Her new
book High Challenge, Low
Threat is out now, published
by John Catt Educational
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Learning the art
of collaboration:
creating an effective
estate strategy

Claire Maclean, Executive Principal, explains the Tudor Grange
Academies Trust approach to estate management

T

udor Grange Academies Trust
operates two primary, one allthrough and three secondary
academies in Leicester, Solihull,
Warwickshire and Worcestershire giving
an estate totalling over 41,000m2. The
academies have a combined pupil capacity
of 4,950 and employ a team of over 400
teachers and management and support
administrators.
The Trust’s vision is to be the provider
of choice in the communities they
serve with a high quality educational
experience for each child in its care.
Its ambition is to be recognised as one
of the three highest performing MATs
(Multi Academy Trusts) in the country.
The estate is inextricably linked to this
ambition.
Being part of an academy trust has

meant that leaders in schools have had
to learn new skills to manage activities
that were historically the responsibility
of the local authority. When it comes to
estate management, it is easy to forget that
teachers are not planners or architects or
facilities management professionals, and
neither do they have experience in those
areas.
Tudor Grange Academies Trust
is no different to other trusts in
that regard. Like other trusts, it has
inherited buildings that are not always
fit for purpose either from a condition
perspective, or in relation to the needs of
the curriculum. The estate management
regimes themselves were disjointed with
variable standards of service performance
and cost depending on the local authority
that previously managed them. The

combination of a skills gap in the
leadership of the Trust, inefficiencies in
service delivery and the condition of the
buildings, have brought the importance of
understanding the impact of the estate for
effective learning, into sharp focus.

Plugging the skills gap
The Trust recognised the need to
work with experts in the field of estate
management: not least because the scale
of the task to improve teaching and
learning environments was significant.
Take one failing secondary that was
integrated in to the Trust’s portfolio
where only 16% of students were
achieving five A* – C GCSE grades
(including English and maths). The estate
was just one aspect that would have to be
addressed in order to align this academy

Creating an estates strategy was essential to ensure
that not only is the SCA spent on aspects that
have the most impact on the Trust’s vision for the
organisation, but that there is a coherent approach to
managing the estate
44
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The Trust managed a new build project on the Worcester site, as pictured, with Kier. Its own design
team created the design principles for the school and they now work across all sites. Creating an estates
strategy for the Trust provides the means by which high standards can be maintained in all the schools

to the Trust’s vision of excellence.
Working with Bellrock to create an
estate strategy has been a vital step in
the process. Due to its size, the Trust is
eligible for school condition allocation
(SCA) awarded on a three year cycle
to enable the Trust to take a long term
view of condition improvement. All
funds must be spent within the allocated
funding year with any surplus being
returned to the EFA. Of course with
55 trusts receiving funding in 2015
and 84 in 2016, there will be inevitably
increased competition; not least since the
government released its plan to expand
the academy programme across the
existing local authority portfolios.
Creating an estates strategy was
essential to ensure that not only is the
SCA spent on aspects that have the most

impact on the Trust’s vision for the
organisation, but that there is a coherent
approach to managing the estate. The
strategy is designed to determine the
priorities for the next five years, moving
from a piecemeal and reactive approach
to a pro-active, transformational plan
aligning the environment to support the
ambition of students, teachers and the
Trust’s leadership.
Bellrock has put the educational
requirements of the Trust at the heart
of the estates strategy. Using technical
expertise and insight to plan the changes
required, the Trust is planning for a
modern, fit-for-purpose estate that
supports the delivery of a high quality
educational experience, including
creating a solid foundation for future
development.

Buildings old and new
The Trust strongly believes that
there is a direct correlation between
successful outcomes for students and
the environment. The condition of the
estate has been determined by a five-facet
land and property appraisal, conducted
during the summer of last year by the
Bellrock team. The appraisal determines
the fit- for- purpose nature of buildings in
terms of use, condition and compliance
measured against the following five facets;
• Physical condition
• Curriculum suitability
• Space utilisation
• Fire and health and safety
requirements
• Environmental management
A design ethos forms part of the
document to create consistency in
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standards; akin to brand guidelines for
buildings. Aspects for consideration
range from designing an environment
to provide a mature, professional and
aspirational setting which ensure students
always feel special, to enhancing the
existing building stock and inspiring
pride within the academy and the
wider community, considering the use
of daylight and creating inspirational,
appropriate, flexible and adaptable spaces
to suit the current and future needs.
The use of experts in this field, such as
Bellrock, has helped the Trust to review
the estate with clarity and to challenge
convention. An exercise in analysing the
flow of students in one school, resulted
in a plan to relocate the art and design
departments, improving cohesion with
the rest of the learning environments.
Other projects include the creation of
lead-lesson suites, particularly useful to
maximise the use of outstanding teachers,

as well as creating a masterplan for an
outstanding school with a requirement to
increase pupil capacity by over 15%.

Maintenance and compliance
The Trust inherited over 30 maintenance
and service contractors that had
historically managed the buildings.
These ranged from CCTV operators to
grounds maintenance and maintenance
of fire alarm systems. The estates strategy
outlines how the Trust could rationalise
contracts so that service level agreements
and costs, compliance and a preventative
maintenance plan, could be managed
more efficiently.
Part of the maintenance regime is,
of course, to review the opportunities
to reduce the carbon footprint and
energy costs. Comparison with
industry benchmarks demonstrated
that significant improvements can be
made to how energy is used, particularly

electricity, as this equates to 53% of all
energy spend across the Trust.
As the academies programme expands
across the UK, clear expectations
are being set by Government and
parents. Improve teaching standards,
accommodate fluctuating student
demographics, reduce financial deficits
and integrate changing curriculum
guidelines. The task is a tall order
and so making the most of tangible
assets to support all of these goals is
unquestionably essential.
We have to be brave and mature
enough to call on experts to think how
that might be done and help execute the
plan to create outstanding environments
to educate and inspire our children.

Claire Maclean – Executive
Principal, The Tudor
Grange Academies Trust
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‘Imagining the future is
a kind of nostalgia’

Rebecca Clark, South West Regional Schools Commissoner, urges school
leaders to seize the ‘unparalleled opportunity’ to redefine education and to
create meaningful collaborations between schools of all shapes and size

E

ducation leadership is a club where
moral imperative provides an
energy for continual improvement.
The very best leaders in education do it
differently; they are restless and relentless.
Our wisest leaders know that the pursuit
of excellence is as futile as the pursuit of
an outstanding Ofsted judgement but still
it drives them; they are engaged in the
pursuit of chasing perfection.
As information and certainty have
become available at the click of a key, the
ability to ask powerful and provocative
questions has never been more essential.
The best questions lead to tangible results
and change, they anticipate the future and
shine a light on the ‘road less travelled’.
How much space is protected within
the wider education agenda to deeply
consider some of the big questions we face
today? It is not easy to ask good questions.
Ken Robinson once spoke about Death
Valley, one of the most inhospitable places
on earth where the conditions are so

harsh that very little can survive. Every
now and then the conditions change
and Death Valley, with all its dormant
beauty, comes into bloom. Is the greatest
responsibility of our education system,
and those organisations and networks
within it: how we create the conditions
where the latent potential in our schools
can be released so that they thrive and our
children flourish?
Instead of focusing on these
fundamental questions, too often
the reaction to change and reform in
the education system has generated
distractions and false dichotomies.
These compete for the headspace and
emotions of excellent school leaders.
Popular rhetoric would lead us to believe
that it would take a very confident school
leader to decide not to pursue an EBAC
led curriculum, or indeed to abandon
GCSEs altogether. Instead, we should be
confident that as this current phase of
reform matures the system will learn how

to cope with these outliers.
Whereas advancement into new
frontiers is a common feature of most
sectors, there are relatively few new ideas
circulating in education. The far greater
number have simply been remembered,
reconfigured and recycled. This is partly
because the system does not afford
schools the space to think and create, to
exist in the medium and longer term, or
to consider global trends of the near and
far future. A curriculum can no longer
simply convey the best of what has been
thought and said - it needs to anticipate
the demands of the world our children
will inhabit twenty years from now.
There can be absolutely no doubt
that the current diversification (some
would say fracturing) of the English
schooling system presents us with an
unparalleled opportunity which we
are probably only just beginning to
understand. Of great significance is
how we seize the opportunity to reflect
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Collaboration

deeply on the purpose and possibility in
collaboration. A school-led system, the
middle tier, school to school support,
system leaders…… these names and
labels are littered throughout literature
and conversation in education, but have
we really come close to defining them
or understanding their different and
complementary roles?
This understanding is vital if we
are to secure impact, avoid mission
creep and develop clarity about our
individual and collective contributions.
Certainly, all schools need to think
about how to embrace autonomy
within an infrastructure that supports
collaboration. If we are to hold an
ambitious entitlement for every child at
the heart of a school-led system, there
can be no sacred corners of knowledge.
Collaboration can be a powerful antidote
to complexity but should not be promoted
as an end in itself, nor should it exist

simply for the benefit and improvement
of teachers.
As we move into the future we need
to be explicit about the need to consider
carefully the design and infrastructure
of collaboration. As a system we need to
be organised to maintain performance
through traditional hierarchies and
accountabilities and also redefine the
parameters of performance through
newly established, agile and nimble
networks.
What type of leadership does the
education system in 2016 require? What
better place than to start than at the
beginning, with a simple question - what
is the purpose of a school? It is a different
question from - what is the purpose of
education? School leaders need to think
about their answers to both of these
questions if they are to act with a clarity
of purpose. Self-improving systems
build networks which are focused first

on establishing what works, and second
think carefully about how they will
structure and facilitate learning at scale
and across different contexts.
We will only achieve greatness if
we work together; if we take all of our
knowledge and expertise and turn it
into experience; if networks of schools
are given the space to develop collective
strength, shared responsibility and a
global perspective which doesn’t look to
tomorrow but projects itself forward to
the class of 2030.

This article is an extract
from Self-Improving
Schools: The journey to
excellence, edited by Roy
Blatchford and Rebecca
Clark and published by
John Catt Educational,
£12.99
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Alternative Provision
– a potential lifeline
to a better future
Lisa Capper Executive Director Schools for North Warwickshire
and Hinckley College and the Midland Academies Trust

A

lternative Provision has been under
the spotlight again recently as
Ofsted published its latest report
this February following a three year
survey commissioned by DfE. It is an
area of the education landscape that is the
poor relation, but one which is a much
needed support for schools, particularly
those that are on a journey to rapidly
improve. For students, when delivered

52

| Summer 2016

well, it can be a lifeline to a better future.
It is refreshing to hear that many
schools are now making a more
conscious effort to evaluate the provision
they utilise, that there is more joint
commissioning of the education
programme and that section 5’s will
include a greater emphasis on quality
of this provision. But, the report notes
some continuing under performance and

many schools are reverting to trying to
provide this demanding and specialist
provision in house, driven by a lack of
good quality local providers and current
budgetary pressures.
Further Education Colleges, which for
years have been picking up the pieces of
those students who have not flourished at
school and who land on the doorstep of
the local College aged 16, may well form
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“I learnt a lot of new things about car production.
It was a great opportunity for us to see what careers
we could go into and all the different levels. It really
made us all think about the future and what that
future could be.”

part of the answer to this issue.
In North Warwickshire, the North
Warwickshire and Hinckley College has
been providing an Alternative Provision
at Key Stage 4, serving local schools since
the closure of the Warwickshire PRU
in 2011. The provision, called ‘Inspire’,
aims to be both inclusive and inspiring.
It re-motivates young people through
a vocationally geared curriculum,
personal coaching and a solid core of
the basics including science. It is one of
the rare provisions that offer full time
places (currently 32), as well as offering
flexible options and part time study. The
programme has an induction period
which enables staff and young people to
get to know each other and gives time
for a more individualised programme
development. The students are supported
by both coaching staff and teaching
assistants and are taught by qualified and
often industry trained curriculum staff at
the College and the core Inspire team.
The young people are encouraged
to take responsibility from day one in
finding their way around their timetable
and the campus and of course, they are
interacting in an environment that is
more like the workplace than school. They
are treated as young adults who are on a
journey to a successful future in a pathway
of their choosing with the full support of

the team around them to keep them on
course. It is sometimes a bumpy road but
the strong policy framework of behaviour
management and meaningful rewards,
and relationships with parents/carers and
other agencies, is effective for most and
last year there were zero NEETS.
Access to English and maths GCSEs
is a given and students also complete
a vocational qualification and other
enrichment programmes. Performance
is systematically tracked and reported
on backed up with tutorials. Attendance
is a focus in the early stages and is often
quickly improved from levels at the
predecessor school. The provision is
regularly inspected by the local authority
with good outcomes, which was positively
acknowledged in a recent Ofsted visit.
There is an effective partnership with
the local authority, good leadership of
the Area Behaviour Partnership, and a
network of supportive local schools who
have contributed to enabling Inspire to
go from strength to strength, acting as
critical friends as well as customers and
co-producing plans for students.
The College is in a unique position
to be able to offer links with employers.
Recently, students have experienced
learning at Jaguar Landrover which has
developed their perspective on their
future prospects:

“I learnt a lot of new things about car
production. It was a great opportunity for
us to see what careers we could go into
and all the different levels. It really made
us all think about the future and what
that future could be.” (Year 10 student)
The College also offers HE provision
and students have had the opportunity
to visit a local University to get a taste of
what could be on offer if they pass their
exams. For some students, Inspire has
provided the opportunity to make that
break through to learning, a year 11 male
student, who had never settled in school
and had a troubled family background
told the Inspectors“You get more support in College
for 1 year… than all the time [I spent..]
in school”
There are many success stories
supported by the various departments
within the College: the Inspire student
who, impeccably spoken and dressed,
waits on the tables at the College
restaurant and has progressed at
16 to level 2 in Catering. A female
student, who had nearly lost her place
at Inspire, recovered herself with
support and is now studying level 2
hairdressing. Another, excelled at the
Performing Arts and Media and again,
has progressed to a further course
at post 16. Others have progressed
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Key Schools Academy offer FREE L2 &
L3 training to School Support Staff in –
Supporting Teaching & Learning
Business Administration
Customer Service - ICT User
(Facilities Management & PE & School Sports
available later in the year) On-site L2 & 3
nationally accredited training for existing school
support staff are available free of charge and
delivered by our qualified Training Consultants.
Enquire now for your September starts
0161 474 8126
info@keyschoolsacademy.co.uk
www.keyschoolsacademy.co.uk
Training is available across the UK with no
minimum numbers required.
Key Schools Academy can also help you
recruit and train young apprenticeships
into School Support positions.
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in to engineering, motor vehicle
maintenance, sports and animal care.
The College has a strong commitment
to skills competitions as a way of remotivating students and raising standards
and is a founder College of the UK
Skills Show. Students attend every year
at the NEC to have a go at a skill, meet
employers and to see the best in class in
their chosen vocation. Inspire has seen
some of its students win competitions
such as a year 10 student, who has
communication and specific learning
needs but who excelled and has won
the Regional Industry championships.
Through the College links with the local
media, another student won a local media
award for personal achievement.
The Inspire students are also taught to
be enterprising and are challenged to raise
funds for charity through selling gifts and
cards they have created themselves, whilst
turning a profit. The Inspire stalls are
now renowned and students have raised
£700 pa for local and national causes close

to their hearts.
There are many back stories to the
young people who attend Inspire and
not all of their own making; pregnancy,
homelessness, looked after children,
abuse at age 14-16, still vulnerable to
the effects of their past. Alternative
provision can be the last safety net to
keep young people in education and
is both demanding and rewarding for
the staff who work tirelessly to support
them. At Inspire, through a range of
opportunities, practical and academic
learning and personal coaching
including the College’s no faith/all faith
chaplaincy, they have the opportunity
for a transformational experience and
our aim is to encourage them to take it.
Fortunately, we also have the evidence
of the success stories coming out the
other side.
In the report, Ofsted has perhaps
missed an opportunity to state how
Alternative Provision might be taken
forward and secured strategically at a

local level working with Area Behaviour
Partnerships and groups of schools, and
has at least missed an opportunity to
talk about the need to retain diversity
of provision. Do local systems for
managing behaviour have the impact
and funding that is required? Can
schools really deliver it all? FE may not
be the flavour of the month with the
Ofsted leader of the moment, but it does
have an understanding and an ethos
of transformational learning and local
partnerships that support it. It could
also play a role in co-ordinating local
Alternative Provision and ensuring
progression pathways for young learners,
where other providers struggle. Its role in
14-16 education should not be forgotten in
the up and coming post 16 area reviews.

Lisa Capper is Executive
Director Schools for North
Warwickshire and Hinckley
College and the Midland
Academies Trust
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News from

FASNA EVENTS 2016
FASNA Summer Conference 2016
Join us at our Summer Conference on Tuesday 21 June at The
Grand Connaught Rooms in London.
Engage with our speakers – Sir David Carter, National Schools
Commissioner; Sir Michael Barber, Chief Education Advisor
to Pearson and Chair of the Foundation for Leadership in
Education; Robert Hill, Independent Education Consultant
and Gabriel Heller Sahlgren, Director of Research, The Centre
for the Study of Market Reform of Education. Also, due to
popular demand, we will hold our well-received practitioner-led
workshops.
Cost - £150 + VAT for FASNA members for the 1st delegate,
with a reduced charge of £125 + VAT for any additional
delegates from the same school; £200 + VAT for non-members

FASNA Autumn Conference 2016
Join us for a day of debate on Wednesday 2 November at The
Grand Connaught Rooms in London when the Secretary of
State for Education and Sir Michael Wilshaw, Her Majesty’s
Chief Inspector of Education, Children’s Services and Skills have
agreed to join us to speak. Further details soon.

New FASNA seminars
Supporting schools in dealing with rising
budget pressures
Curriculum-led financial planning
Tuesday 7 June 2016 (Central London)
Designed to give you the means to effectively analyse your
school budget in the face of funding challenges, we will enable
you to better understand the impact of staffing reductions
on the curriculum, and the management structure. We will
also explore the wider options available to you to save money
by benchmarking schools’ comparative spending on energy,
maintenance, consumables etc.

Academy Conversion and Multi-Academy
Trusts – are you ready?

FREE to attend and sponsored by Sage
Thursday 26 May 2016 (Central London); Wednesday
8 June 2016 (Manchester); Thursday 9 June 2016
(Birmingham); Wednesday 6 July (Nottingham),
Wednesday 28 September (York)
All schools must become an Academy and have joined a MAT
by 2020. Are you ready? Find out how to convert to academy
status and how to form and grow a MAT with this excellent
introductory seminar led by FASNA, which includes a review
of different MAT models, an overview of the legal processes,
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changes in roles and responsibilities for governors and
opportunities for discussion and networking.

Supporting schools through academy
conversion and into MATs

In light of the announcements in the recent
White Paper, how prepared are you for academy
conversion, joining or sponsoring a MAT?
Wednesday 8 June 2016
This seminar will provide your leadership team with the
educational context around academy conversion and Multi
Academy Trusts (MATs), an excellent overview of the legal
process and academy structures, governance decisions and
responsibilities, key changes to financial procedures and
practices and ‘top tips’ on conversion

Supporting schools in developing effective
governance
Reviews of Governance – bespoke for your school
FASNA offers school-based reviews of governance for two
different situations:
• Self-determined reviews will help you evidence that your
governing body has appropriately skilled members, a suitable
structure of activity and is engaging in self-evaluation and
impact analysis.
• A post-Ofsted recommended review is a more bespoke
and in-depth analysis to support your governing body
in undertaking effective governance and planning for
continuing professional development.

The Role and responsibilities of the clerk
to governors
Wednesday 12 October 2016
This seminar will assist recently appointed clerks or clerks who
wish to update their knowledge and practice.
It will also assist heads or governors who are considering the
appointment of a clerk.

FASNA also runs seminars on, Induction/Refresher
Seminar for Governors, Admissions Appeals and
School Admissions - The Law, the Code and the
Good Practice
Additionally, FASNA offers bespoke training for
schools and governing bodies on a range of issues
To book your places visit www.fasna.org.uk
email: admin@fasna.org.uk, call 0115 917 0142

News from

About FASNA
FASNA is the only national, independent, not-for-profit
school membership network for self-governing primary,
secondary and special schools, academies and multiacademy trusts. It expressly represents the interests and
views of all self-governing schools.
FASNA promotes autonomy for schools enabling them to
raise standards for students, believing that autonomous
schools are the best vehicle to support creative leadership
and school strategies that respond to the needs of the
local community. It believes that this is the best way to
raise standards.
FASNA represents the interests of members to Government
Ministers, as well as to the Department for Education,
and other educational groups and organisations. FASNA
also makes contact with all the political parties to ensure
that FASNA’s views are understood as party policy is
developed. FASNA is a-political.

Following feedback from our members, FASNA’s
key priorities for the current Parliament are:
1. Supporting schools in dealing with rising budget
pressures
2. Supporting schools in the formation and effectiveness
of MATs
3. Supporting schools in developing effective governance
4. Campaigning for National Fair Funding
We have in place bespoke support programmes for schools
on each of these issues.

Whole School Membership
When your school becomes a FASNA member all your
leaders benefit. FASNA provides support, training and
resources for the whole of your Leadership Team - your
Chief Executive Officer, Headteacher, School Business
Manager, Governors, Clerk & Company Secretary

Join FASNA now!
Membership benefits include:
• FASNA Voice - make your views
heard in national debates and
through FASNA conversations
with Ministers, campaigns and
consultation activity

• Clear, practical legal and HR
support from legal partners Browne
Jacobson, at competitive rates
• Free legal advice & resources from
Stone King

• Professional NIPT (National
Induction Panel for Teachers)
support for the induction of NQTs

• A private on-line forum for MAT
Leaders to network with peers,
share effective strategies and
pro-actively navigate the new and
emerging educational landscape
(supported by PS Financials and
Browne Jacobson)

• Free one-day consultation from
DKMY Architects Ltd

• Quality school-led support from
FASNA experts

• Free resources: ‘Effective
Governance’and ‘Effective Financial
Management’worth £23

• Quality training for all your leaders,
that you can trust

• Free Academy Magazine each term
worth £30 pa

• FASNA Website - with members’
only section
• Member networks through online
forums and personal contacts

• National conferences with
distinguished speakers

• Regular education news and policy
updates
• Trusted Academy conversion and
MAT information and support

Membership fees:
Primary & Special Schools £125 + VAT (£150) Direct Debit or £175 + VAT (£210) BACS or cheque
Secondary Schools £250 + VAT (£300) Direct Debit or £300 + VAT (£360) BACS or cheque
For MAT membership, please contact our office for details on admin@fasna.org.uk
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Student effort: the
Holy Grail of school
improvement?

Stephen Adcock, deputy director of academies for United
Learning, says the biggest determinant of students’ success
will be the effort they are willing to commit to it

I

’m drawn to school improvement
strategies that have a multiplier effect
– strategies that continue to have
a positive impact long after the initial
stimulus has been withdrawn. Into
this category I would put a challenging
curriculum, exemplary student behaviour
and a clear assessment system. Perhaps
there’s something else that we can throw
into this mix: high levels of student effort.
At the risk of stating the obvious,
imagine how much easier our jobs would
be if students worked just a little bit
harder. Getting students to work harder
would help us meet two of the biggest
challenges facing schools leaders today:
raising student outcomes and retaining
staff.
Finding ways to boost student effort
would also help us to deal with the rise
of tougher terminal exams. These exams
mean that there is simply less that teachers
can do to ensure that students succeed.

In the world of coursework, modular
assessment and repeated entry, teachers
were often expected to do whatever was
needed to get students over the line. Now
we watch them cross the threshold of the
exam hall alone.
Given these changing dynamics, how
can we get kids to work harder?
We can start with a whole school
culture founded on practice and
perseverance. It’s easy to pay lip service
to growth mindset and the 10,000 hour
rule, but we need to weave effort and
responsibility into the fabric of our
schools. I remember an assembly in which
a headteacher demonstrated his juggling
skills in front of the whole school. He
had never juggled before and the balls
landed in a heap on the polished floor. 1
month later he juggled with 3 balls, then
returned again the following month with
5. The message of course, was that we
improve through practice. Teachers and

form tutors can constantly reinforce this
message and we must urge parents to do
the same.
From the assembly hall students
should file through to classrooms in
which hard thinking and hard work is
prized. This means challenging, open
tasks, which require students to work
independently for extended periods
of time. It means teachers gradually
removing the scaffolding and allowing
students to experience the discomfort,
the pain, the anguish of real learning. It
means brief but punchy feedback which
prompts students to improve their work.
It’s when leaving the classroom that
our high effort culture is most at risk,
particularly as exam season approaches.
We tell students that we expect them to
revise, but we betray our good intentions
by herding students into intervention
sessions which seek to do the heavy
cognitive lifting on their behalf. If our

At the risk of stating the obvious, imagine how much
easier our jobs would be if students worked just a
little bit harder. Getting students to work harder
would help us meet two of the biggest challenges
facing schools leaders today: raising student
outcomes and retaining staff
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words tell students that the ball is in their
court, our actions tell them that as long
as they turn up for extra sessions, they
will be fine. The evenings, weekends and
holidays of our teachers take the hit.
A solution to this is supervised study.
In one school I work with – Paddington
Academy - Year 11 students attend an
after-school study session three times
a week. The session is supervised by
members of SLT but students must bring
their own work with them. If they don’t,
they sit in silence. Carter Community
School in Poole has found ways of making
Year 11 students accountable for their
maths revision. Students are given a
maths DVD and are directed towards
the areas in which they are less secure.
Sanctions and support await students who
fail to address their shortcomings and
show progress in their assessments.
Homework is another area in which
we can improve student effort, perhaps
by issuing pupils with homework packs
at the start of the year. Students work
through the packs, and progress is
checked by their form tutors. Noncompletion is met with after-school
detentions, managed centrally by the
senior leadership team.
Similarly, I’m convinced that
there is great power in issuing
students with the content that
they cover in all of their lessons.
These course guides, distributed
on a termly or annual basis, enable
students to preview and review their
lessons. The assessment schedule
is mapped on to these guides,
meaning that students are effectively
given revision guides for each
subject at the start of the
year. Where I’ve seen this
work best, schools publish
this information on their
websites, with guidance
on how students and
parents can explore
issues covered in the
curriculum. Quick
quizzes at the start of
lessons help to hold

students to account for the knowledge
they need to acquire and retain as they go
through the year.
Finally, we need to be clear and honest
about how far we expect teachers to go
to support their students. It’s too easy
to expect teachers to stop at nothing to
secure positive student outcomes, but
there are better ways of showing our
commitment to our students than by
giving them endless opportunities to
submit coursework and show up for
intervention. Asking a teacher to sit down
with a student to complete coursework
long after the published deadline might
help secure a pass for that student,
but it’s a Pyrrhic victory if
that teacher loses faith in
the school, and in the
profession, due to the
weight of expectation
placed on them.

Marginal gains are all the rage in
education as schools strive for the
1% improvements that might make a
difference over time, but let’s not ignore
the richer rewards before our eyes.
Imagine the time and effort we can save
for our teachers over the five years of
secondary school if we can get students
in Year 7 to realise that the biggest
determinant of their success will be the
effort they are willing to commit to it.
The vast majority of teachers I know
are working at full capacity. I look
forward to the day that we can say the
same of our students. Now is the time to
search for the holy grail of
student effort.
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“Gaps in understanding
need to be closed...”
The National Audit Office perspective on training new teachers

T

here are growing signs of teacher
shortages in particular parts of the
country and particular subjects,
and there has been much, and increasing,
public discussion of this. We reported in
February about the value for money of
the arrangements in place for training
new teachers, and concluded that there
was more for the Department to do
particularly when it came to involving
schools in its planning.
A steady supply of new teachers is
vital to the Department for Education’s
overall objectives. To have enough
teachers and raise the quality of teaching
– both of which the Department wants
to do – means attracting large numbers
of new people into the profession each
year, particularly with pupil numbers on
the rise. Of the 44,870 entrants to statefunded schools in 2014, 23,930 (53%)
were newly qualified.
The starting point for any value for
money examination is the amount being
spent and whether or not policy is being
implemented in a way that allows the
Government to meet its objectives. For
the £700m invested each year we were
unable to conclude that the arrangements
for training new teachers are currently
value for money. The Department has
for the last 4 years missed its recruitment
target for individuals to start training
to be teachers. It does not yet have the
information it needs to understand how
different routes into teaching affect
schools’ ability to recruit and retain
good quality teachers longer term. And,
similarly, it has more to do to demonstrate
that its bursaries have a long-term positive

60

| Summer 2016

impact, beyond just encouraging people
to apply to start training.
These performance issues and
knowledge gaps are all areas where we
think deeper engagement with schools
can help. The Department needs good
evidence to inform its approach to
attracting people to teach, identifying the
schemes that work well – and therefore
might be expanded – and being clear
when things don’t work and need to be
changed or stopped. The Department
told us that it plans to link information
about trainees with information about the
retention and performance of teachers;
we think this will help. Combined with
targeted research about what motivates
people to become teachers and better
information about the long-term costs
of different routes into teaching, the
Department and the wider sector could
soon be in a much better position to
meet future targets. We are not, by the
way, advocating a new bureaucratic data
collection exercise. As far as possible,
existing data should be used, and where
this isn’t possible the Department’s aim
should be to talk to school leaders rather
than have them fill in more forms.
The Department has taken a national
approach to trainee recruitment in
recent years and, allied to this, has a
weak understanding of whether teacher
shortages are greater in some parts of the
country than others. We found – and
some of you may have direct experience
of this – that the Department mostly
leaves the resolution of local shortages
up to individual schools. Nationally, the
number of teachers has kept pace with

changing pupil numbers and overall
pupil-teacher ratios have been fairly
stable. But the recorded rate of vacancies
and temporarily-filled positions doubled
between 2011 and 2014 from 0.5% to
1.2% - a figure which is still fairly low
but which may well understate the real
scale of recruitment difficulties. When
they cannot find the right teacher to work
on a permanent basis, head teachers are
faced with a range of suboptimal choices.
In secondary schools, one option is to
put non-specialist teachers in front of
classes. We found that more classes are
being taught by teachers without relevant
post-A-level qualifications. For English
Baccalaureate subjects the proportion
rose from 14% in 2010 to 18% in 2014.
The Department’s teacher training
system has a part to play here, since
many newly qualified teachers choose
to work close to where they train. We
found very different numbers of trainees
being trained in the different regions
of England: as few as 294 per 100,000
pupils in the East of England and as many
as 547 per 100,000 pupils in the North
West. Once the Department understands
more about where the need for teachers is
greatest, it may well have to rebalance its
allocation of training places.
Again an expanded dialogue with
schools is going to play a major part in
improving the state of the Department’s
knowledge. The intelligence that local
leaders develop about the demand for
and supply of teachers in their areas is
something the Department needs to
know more about.
A key feature of the last few years has
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been the growth of School Direct and
SCITTs. The Department has created
more of these types of providers because
it wants to give teachers and head teachers
greater autonomy and responsibility
for recruiting and training. We have
welcomed the energy that the Department
has put into these innovations and we
spoke to many providers around the
country (both in universities and in
schools) who were positive about the
changes. But we do have concerns.
For the new marketplace of teacher
training to work well, good information
is needed. Potential trainee teachers need
to be able to reach a decision and make
an application as easily as possible. But
we found that the new arrangements were
confusing for potential trainees and have
recommended that the Department work
together with the sector to address this
confusion and make it easier to apply.
There is also more that the
Department can do to help training
providers. We have reported a number
of times in the past about the problems
created by uncertainty over funding,
or when funding is made available to
organisations only for short periods of
time. This makes it difficult to plan and
invest with confidence. And this is the
case with the allocation of training places.
If school-led training is to grow, and if
more opportunities to train are needed
in particular parts of the country, then
current and potential providers need a
greater level of certainty than they have
at present. To date, the Department
for Education has changed the way
it allocates teacher training places
annually. We have recommended that it
should give greater certainty to training
providers so they can plan for the long
term. This includes more detail about
market size and structure, when and how
the Department is likely to intervene,
and likely future patterns of
demand.

The Pulic Accounts Committee, the
commons seclect committee which
scrutinises value for money and holds
departments to accounts for their
spending, discussed our findings at
a hearing on 7th March. The hearing
started with a panel of witnesses drawn
from across the sector, including a
primary school head and representatives
from a university, a SCITT and Russell
Hobby of the NAHT. This provided
good evidence of how teacher training
policy is being implemented from a local
perspective. MPs on the committee also
brought evidence from head teachers
in their constituencies. The committee
questioned the Department on why its
recruitment targets had been missed. The
PAC was particularly concerned about
the extent to which children are being
taught by teachers without relevant postA-level qualifications and whether the
Department has the information it needs
to be aware of problems and fix them.
The committee asked for better
evidence of the cost-effectiveness of
different routes into teaching and the
significant sums spent on tax-free
bursaries. It will publish its report once
parliament returns after the Easter
holiday and the department must
respond to its recommendations.
There are important roles for the
Department, schools and training
providers to resolve the problems
we have identified. Gaps in
understanding of what
works need to
be closed.
Areas of

significant spend, such as bursaries, need
to be better understood and adjusted in
future on the basis of better evidence.
Meg Hillier MP, who chairs the Public
Accounts Committee, said that the
committee plans to return to these
issues at a later date.

Mark Parrett,
Education Value
for Money,
National
Audit
Office
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Teacher recruitment and
training: a practitioner’s
perspective
Martin Shevill, CEO of Consilium Academies, on the
difficulties of attracting and appointing teachers

A

s a recent principal of a large
comprehensive school and now
CEO of a small Multi-Academy
Trust, I have seen first-hand in recent
years the increasing difficulty of teacher
recruitment at all levels, with the possible
exception of senior leadership. Speaking
with colleagues from across the country
this, as we know, is now a very worrying
national trend giving many school leaders
even more reason for sleepless nights.
There may be differences between regions
in that the subject shortages may vary a
little. Some regions do not have the supply
of young teachers because of universities
closing courses or there being a limited
number of local SCITT providers. There
are further geographical variations, with
rural and coastal areas for example,
finding recruitment more difficult than
the cities.
During the last few years we have also
seen changes in the traditional protocols
for recruiting teachers. The traditional
process of advert, shortlisting and
interview now happens less frequently
than it did. An excellent ITT student from
whatever source may find themselves
being offered a job without going through
a recruitment process. Pay scales are
becoming more flexible as incentives are
provided, despite the financial pressures
that we now face. The concept of a young
colleague being offered a job and then
beginning to negotiate salary would have
been unheard of several years ago.
In my experience, in recent years only

History and PE are subjects that tend
to have a ‘field’ of applicants. In other
subjects it can be common to have only
one or two applicants or sadly sometimes
none at all. This can also often apply to
middle leadership positions and indeed
particularly primary headship.
Schools, academies and MATs will
now therefore need to both think more
creatively and work more collaboratively
to address this problem. Those schools
that work closely with SCITT providers
for example, are in an advantageous
position. One way forward would be for
a MAT to have a school within it that was
a SCITT provider. Smaller MATs could
collaborate with other smaller MATs to
support teacher supply. This is not only
a structural step forward in addressing
the recruitment issues but also a way
of ensuring good quality professional
development for teachers.
However the problem is not simply
about attracting and appointing
teachers, it is also about inducting,
training and professionally developing
them and retaining their talent within
the organisation. This is particularly
important in the case of NQT’s of
which there is also a worrying shortage
particularly in key subject areas, with
government recruitment targets sadly still
not being met.
The National Induction Panel for
Teachers (NIPT) an organisation
with which I am now working, is an
organisation that can help schools with

this very time hungry yet absolutely
critical process of guiding and supporting
NQT’s through their induction year.
NIPT provides both high quality support
for host schools and their trainees and
high quality robust assessment. This is
a growing national, sector led initiative
managed by FASNA, covering both
primary and secondary education. It was
set up in 2013 at the request of the DfE
to offer an alternative to Local Authority
provision which experience tells us can
be variable in quality and inflexible to the
needs of schools.
While NIPT won’t solve all our
recruitment problems and is not a
panacea, it does have a number of
potential advantages which are well worth
considering. Let us consider an example
of a mixed phase MAT of ten schools. The
trust could have at least one primary and
secondary within its academies leading
ITT through the NIPT route. Colleagues
with expertise as induction tutors/coordinators (NIPT also provides training
for this key role) could operate across the
MAT rather than just within one school,
to support the training process.
NIPT can also provide a consistent
framework for NQT induction across
a MAT whose schools are more
geographically disparate, avoiding the
potential risk of variation in quality and
robustness of assessment and support
linked with using the NQT accreditation
service of a number of different Local
Authorities. Ark, acknowledged for its
Summer 2016 |
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Finance and resources

The problem is not simply about attracting and
appointing teachers, it is also about inducting,
training and professionally developing them
and retaining their talent within the organisation
high quality teacher training offer, is
amongst a growing number of MATs now
working with NIPT.
For the increasing number of schools
now having to think more creatively and
who are recruiting young teachers from
abroad with recognised qualifications,
NIPT can also be a used as a useful
belt and braces way of inducting and
supporting teachers from overseas into
our system and checking performance
against our national standards.
For those schools that also take the
opportunity to talent spot amongst
young graduates who apply to fulfil
roles as Teaching Assistants/Learning
mentors, to experience the school
environment and see if it ‘is for them’,
the NIPT programme can provide an
easy transition into a formal training
programme. In a climate such as this, all
opportunities to invest in and develop raw
talent should be ceased upon.
NIPT also plays a key role in the drive
to maintain high standards of teaching.
The service has robust quality assurance
systems and although the process clearly
provides for the support of young
teachers that are finding the profession
challenging, importantly it is a system
that will ultimately fail those that underperform.
Some other good practice examples of
how the MAT structure can and indeed
is being used positively to enhance the
teacher training experience include:
• Providing opportunities for young
teachers to experience more than one
school as part of their professional
training. This could be across phases
with a view to specialisation at a later

•

•

•

•

•

stage. With Sixth Form Colleges
likely to be forming or joining MATs
in the future, training opportunities
across all age ranges will be possible.
Facilitating placements for young
teachers in other schools or
academies could be easily facilitated.
Part of the professional development
could be working in schools or at
least experiencing schools with
different socio-economic or cultural
characteristics.
Offering a ready-made peer support
structure would be in place either
within or between academies.
Offer the opportunity for joint
professional training courses. This
could include the generic basic
training on issues such as child
protection through to subject specific
pedagogic development.
Developing links with other specialist
providers in joint ventures for young
teachers. These may include working
with professional subject associations
to develop courses or conferences.
These could be advertised beyond the
MAT. This should support retention
with young teachers appreciating the
investment in them. Organisations
such as The Prince’s Teaching
Institute are also excellent vehicles for
professional development.
Transparently providing
opportunities for middle leaders to
access courses such as the National
Qualification for Middle Leadership
(NPQML) or the equivalent for
senior leadership (NPQSL) to send an
important message to young teachers
about the Trust being committed to

investing in their careers.
• Ensuring that all young teachers
have the chance to join with an
educational visit in their first year
of teaching (in their own school or
within the MAT) will also provide
interesting professional experiences.
The freedom and autonomy that the
current system is encouraging could work
to our collective advantage. We need,
however, to ensure that Initial Teacher
Training does not lead to a concentration
of talent in a limited number of
institutions and areas. Freedom and
autonomy needs to bring equity to the
system and recognition of the collective
responsibility we all have if the profession
is to truly lead a self-improving, selfmanaging system.
It seems clear that schools, academies
and academy trusts need to be as
proactive as possible when managing the
challenging issue of teacher recruitment
and retention. The NIPT programme
and SCITT programmes, in my view,
provide excellent vehicles to help support
the training of young teachers. MATs
could also forge close and fruitful links
with Higher Education providers. Our
job as school leaders is to ensure we have
genuine collaboration within the system
enabling all schools to have access to good
young teachers. Our ability to provide the
right environment along with innovative
and interesting professional development
opportunities will be better if we work
together. The whole experience will be
greater than the sum of the parts.

Martin Shevill, CEO
Consilium Academies
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Schools Improvement gathers the latest schools news
in one place to help anyone interested in schools keep
up-to-date with developments and opinions during a
period of great change.
We also hope to help readers make sense of media
reports about schools and education by inviting
feedback and comment, and by linking, where possible,
to original sources/reports/documents so the reality
behind the headlines can be properly understood.
The site features a daily round-up of schools-related
stories from the media, plus polls, competitions,
comment and guest posts. It is aimed at school
leaders, teachers, governors, parents and policy
makers (or anyone who cares about our schools!).
Sign up for our bulletin if you would like to receive a free
daily update of new stories by email every morning.

schoolsimprovement.net

NQT INDUCTION
Is your Local Authority
provision good enough?
Are you ready for Ofsted
looking at your NQT
Induction programme?
Do you have to pay for extras
such as training or support?

Improving
Results
All your financial needs covered by one firm
with experts in the education sector...
•
•
•
•
•
•
•
•

Audit and assurance
Statutory accounts
Internal audit
HR consultancy
VAT and other taxation
Teacher’s pension scheme audits
Payroll
Company secretarial advice

For award winning accountancy, tax and financial advice
please contact Peter Manser on:
T: 033 0124 1399 E: peter.manser@krestonreeves.com

www.krestonreeves.com

Why not consider a sector
led alternative?
To find out more please visit
the NIPT website:
www.nqtinduction.co.uk
where you can complete the
registration form or contact
the NIPT office on
admin@nqtinduction.co.uk
for more information

Finance and resources

The National
Induction Panel
for Teachers

What is NIPT?
NIPT was established in 2013, at
the request of the DfE, as a sector
led alternative to the LA provided
NQT accreditation service. Operated
by FASNA, it provides robust, high
quality assessment and support for
the induction of NQTs. The use of online resources means that academies
and MATs have a more cost effective
alternative to traditional training,
avoiding the expense and disruption
of staff being out of school. The bank

of online resources can be accessed by
academies and MATs and integrated into
their own bespoke training schedules.
The cost paid by schools for each NQT is
an inclusive cost with no hidden extras.
Assessments are completed on line
and there is a direct link to the National
Database. All assessments are reviewed
by our experienced Quality Assurance
Team and feedback is provided. Routine
Quality Assurance visits are conducted
annually for 33% of registered schools

to ensure the required systems and
processes are in place to support
decisions about NQTs. Additional visits
are also arranged where trainees are
experiencing difficulties and require
more support.
To find out more please visit the
NIPT website: www.nqtinduction.co.uk
where you can complete the registration
form or contact the NIPT office on
admin@nqtinduction.co.uk for more
information.
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workng in partn
Ark Schools: “NIPT provide us with a great service”

W

e are delighted that Ark
Schools – arguably one of
the best providers of Teacher
training in the country, is one of the
growing number of MATs now working
in partnership with NIPT.
Ark, whose Teacher training
programme is significantly over
subscribed, is currently in its second
year of working with NIPT. Their group
is now made up of 34 mixed phase
academies across 4 geographical hubs
(London, Birmingham, Hastings and
Portsmouth) and they currently have
110 NQT’s registered with the NIPT
programme.
Adam Thorpe, Ark’s NQT
Programme Lead talks about his
experience of the NIPT service and why
it works so well for this highly respected,
successful group of academies.

What made Ark decide to use
NIPT?
Working with NIPT was attractive to us
as we had big ambitions for providing
an innovative and supportive NQT
programme, but we needed help from
NIPT to ensure we were meeting
statutory requirements.
Our collaboration means we have
been able to use NIPT’s core processes
and procedures as a foundation on
which to layer our own, tailored, Ark
programme of support.
For example, throughout the Ark
network we use a framework called
the ‘Great Teacher Rubric’ to promote
the use of shared language about what
makes excellent teaching across all our
schools. The rubric includes descriptors
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for what we believe makes for great
teaching. This supports our NQTs in
not only meeting the national Teachers’
Standards but in working to exceed
them. NIPT have been incredibly
supportive in incorporating this tool
into our NQT assessment processes.
Whilst NIPT ultimately act to quality
assure what we do, we have a good range
of freedom to innovate.

What are the advantages of
having one standard framework
and a consistent service across
the group of schools?
An important part of our NQT
programme is to provide a consistent
experience to developing teachers and to
ensure they have training and support
that matches the context of the school
and the academy network as a whole.
For example, all our schools promote
the same ‘6 pillars’:
• High expectations
• Exemplary behavior
• Excellent Teaching
• Depth before breadth
• More time for learning
• Knowing every child
We found that when using local
authorities, the context of other schools
going through the LA training was
sometimes very different from what our
own trainees were experiencing.
Creating a programme with NIPT has
allowed us to work across all four of our
geographical hubs in a consistent and
standardised way. We have one central
point of communication through which
we can funnel all our queries, and one
dedicated Quality Assurance Officer
(QAO) for all our schools. We’ve been
able to build relationships with NIPT so
that they understand the distinct Ark
context. Not only is this time efficient,
but having a detailed understanding of

our context allows Justine (our QAO) to
provide particularly pertinent and useful
feedback for the schools she visits.
The alternative to NIPT would be
to communicate and negotiate our
preferred approach with multiple LAs,
each of whom have their own, differing,
assessment processes and procedures.
Managing this process would be a far
more complicated logistical challenge.
For example, with NIPT we can register
all NQTs through the same system, train
all our school leads at the same time
knowing that the processes are identical
for each school, and receive assessment
data on all 110 NQTs on one spreadsheet.

What are the key benefits?
From an organisational perspective,
using NIPT allows us to track and
analyse the performance and assessment
data across our whole cohort of NQTs.
We believe that this leads to better
support which results in better teachers.
Fundamentally, this leads to better
outcomes for our children and young
people.
From the NQTs’ point of view,
they feel part of a cohesive, joined
up network-wide programme. It also
gives them an opportunity for shared
experience, which we believe results in
increased morale and motivation.
NIPT provide us with a great
professional service, accessible data,
and clear advice. We receive excellent
and efficient administrative support
from Helen, who has been fantastic in
responding to the range of queries that
having 110 NQTs generates. My job
would be a whole lot harder without
Helen and Justine from NIPT!
I would certainly recommend
the service to other academies and
especially to other MATs, particularly as
supporting NQTs is NIPT’s sole focus.

Finance and resources

ership with nipt
Cuckoo Hall Academies Trust: “Beneficial in many ways”

W

orking with NIPT this year
has proven to be beneficial
across the Trust in many ways.
One in particular is the opportunity
to support overseas teachers who
have previously trained and qualified
abroad. Although we acknowledge
that our overseas teachers are fully
qualified we and the teachers themselves
recognised the benefits of having this
additional induction period in order
to fully integrate them into the English
education system.
This has been particularly beneficial in
supporting our overseas trained NQTs
due to all the curriculum and assessment
changes, which all teachers have had to
adjust to. An individual programme of
monitoring and support, which includes
sustained and relevant professional
development opportunities, is fully
devised for our overseas teachers just as
it is for our NQTs and this is accredited
by NIPT.
As one overseas trainee says: “The NIPT
induction support programme has not
only made a significant impact on my
teaching practice, but also made my
transition to this country less stressful.
Being trained for this profession in
Canada, my studies were deeply rooted
in the Ontario curriculum. Therefore,
it quickly became apparent that because
I was coming to work as a first year
teacher, in a new country, with a brand
new curriculum, I would need some

additional support.
“I was already recognised as a qualified
teacher in the UK, however the senior
management team thought it would be
best for me to do the NQT programme
to ensure an easy transition and allow
me to have additional support within
the school. I was hesitant to take on
any added workload, but decided that,
as a teacher, my own development and
progression is life long and that added
support would be more beneficial.
“I am so thankful that I made that
decision for a number of reasons. For
instance, the 10% release time enabled
me to continue a reflective practice by
observing other teachers, reflecting on
my own lessons, and sorting through
my work to evidence teaching standards.
Having the time to reflect on your
teaching habits and practices enables you
to continuously improve, change and
develop your professional skills which,
ultimately, benefit your students. The
part of the induction programme that
I found benefitted me the most was
having a mentor. I was able to share
any questions, thoughts, opinions, and
suggestions with this mentor during our
regular meetings and received valuable
support and advice.”
The support and assessment of our
overseas teachers has been and will
continue to be as rigorous as for our
NQTs. We have found that investing the
time, money and additional resources

in supporting our overseas teachers
invaluable, as they have developed their
practice into becoming outstanding
practitioners who are nurtured and
supported. At the end of the induction
period our overseas trained teachers will
gain a certificate which states they have
been fully inducted into the English
system. In the current climate of teacher
shortage, as a Trust we strongly believe
that investing in all of our teacher’s
development is paramount and through
working with NIPT as our accreditor,
it has enabled us to tailor our training
to not only benefit the teachers but
ultimately to benefit the children in our
Trust.

Florinda Shamolli
Deputy Headteacher and
NQT coordinator
Cuckoo Hall Academies
Trust

It quickly became apparent that because I
was coming to work as a first year teacher,
in a new country, with a brand new curriculum,
I would need some additional support
Summer 2016 |
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Share and share alike

Excellence in IT

Clacton Coastal Academy reveal how they are
improving the digital literacy of their students

C

lacton Coastal Academy is a large
secondary school in Clactonon-Sea, Essex, and serves one of
Western Europe’s most deprived areas,
Jaywick. The academy was given a ‘good’
rating from Ofsted in 2014 and more
than half of their 1500 students are
eligible for pupil premium funding. Staff
at CCA have embraced Google Apps for
Education (GAfE) and Chromebooks to
radically transform pedagogical practices
and provide students with the tools to
improve their digital literacy and prepare
them for the 21st century workplace.
The first step was to migrate to
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GAfE as part of the wider Academies
Enterprise Trust strategy; the tools that
this migration offered facilitated key
priorities in the Academy Improvement
Plan, including improving student
independence, tightening the marking
and feedback loop and providing more
opportunities for students to access
learning materials outside of school.
Our vision was not just about devices,
but about creating digital equality for the
students of Clacton and Jaywick. 57% of
our students qualify for pupil premium
funding, and it is our duty to ensure that
they have the broadest range of learning

technologies to access, improve and
innovate within their educational context.
GAfE was the perfect platform
to rapidly implement change in our
pedagogical practices. It is device
agnostic, working on Chromebooks,
iPads, tablets and all legacy equipment.
Students can access the powerful suite
of apps on any device with a browser.
Access to expensive software is no
longer a barrier to students completing
independent study at home. The
availability of devices, coupled with
a broad range of apps, kick-started a
significant buy-in from staff and students.

Share and share alike

As a result, widespread, innovative
practice is plain to see around the
Academy, with students taking a
more proactive role in how they learn.
Students are asking for Kahoot quizzes
to recap prior knowledge, to collaborate
on projects via Google docs and for
homework and resources to be shared via
Google Classroom.
A member of SLT was appointed to
support the migration and drive sharing
and embedding innovative practices. To
support the project, this member of staff
became both a Google Educator and
Google Certified Teacher, attending the
prestigious Google Teacher Academy in
October 2014. This role has been pivotal
to implementing successful change
management and they have since gone on
to document this action research project
as part of their NPQSL accreditation.
Regular drop-in for staff, new, training

and existing, as well as a half-termly
innovation newsletter has also ensured
that the innovative practices are fully
embedded. There have been specific
training opportunities for using Google
Classroom, creating self-marking tests
and using different video apps in the
classroom.
Google Classroom was launched
in September 2014 and its impact was
instant and acknowledged in our Ofsted
inspection report from November
2014: “A new system of online learning
is developing rapidly at the academy.
This allows teachers to comment on
what students are writing as they work
in the classroom or give them feedback
while they are actually working at home.
Students speak of the positive effect this
is having on their learning as they get
advice on how to improve more quickly.”
This system has ensured students receive

real-time, formative feedback to improve
their learning outcomes. We were also
name-checked by Liz Sproat, Head of
Google Education in Europe, during
her presentation at BETT 2015 for our
rapid embedding and impact of Google
Classroom.
The collaborative nature of the
tools now embedded has allowed us
to consider innovative approaches to
system leadership, including moving
our Academy Improvement Plan to a
collaborative Google Sheet to track our
progress towards our long and short-term
goals.
In recognition of the extensive
embedding and rapid impact of GAfE at
Clacton Coastal Academy, Assistant Vice
Principal for Innovation Laura Leatherby
has been awarded an Inspirational
Educator Award by The Worshipful
Company of Educators.
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Share and share alike

Excellence in learning
outside the classroom
Neston high School on how they are ensuring their
students become future citizens, not just learners

N

eston High School is a large 11-18 rural comprehensive
school of over 1700 students. Based in Cheshire they
are now oversubscribed attracting students from a wide
area including Chester, Wales, and The Wirral. They became an
Academy in 2012 and at their last inspection in 2013 were judged
by Ofsted to be a good school. Learning outside the classroom,
an area of provision which is firmly at the heart of Neston High
School, was recognised by Ofsted as ‘best practice’.
Learning Outside the Classroom provision is not additional
to what we do at Neston, it is central to what we do and a true
part of the culture and ethos of the school. To ensure this, a
multi-stranded approach has been adopted.
Perhaps most importantly, the language around LOTC has
been changed. We have moved away from using phrases like
‘extra-curricular’ and ‘trips’ which implies they are simply
additional activities to ‘Learning Outside the Classroom’
or ‘Excel’ activities which is more suitable as this suggests
trips and clubs are essential to curriculum success. We feel it
more successfully reflects a positive attitude that we see these
activities as central to improving the student experience at
Neston High School.
To ensure LOTC has an appropriate profile, strategically it
has been placed at the heart of the school. It is embedded in the
school development plan and is recognised in the Leadership
Structure with a member of the Senior Leadership Team
responsible for leading the development of it in the curriculum.
Policy has been changed and the school, at SLT level has
developed a new independent learning policy where LOTC is a
key feature of the learning programme.
Inspiring departments to view LOTC as central to the work
of the school has been an important drive for us. To make
getting outside the classroom fundamental to the work of
departments, we have asked them to view LOTC not just as
activities after school but to think about it as essential to lessons
inside the school day. This is part of our recognition that it is
essential to the curriculum success of students at Neston High
School that everyone has regular opportunities to participate in
activities outside the classroom. To this end, schemes of work
have been re-written and staff incorporate LOTC as a strand at
all key stages in their programmes of study.
Students in their first year now have the opportunity to
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experience two whole year group activities, a one day visit and
a three day residential. This has a pastoral focus and finishes
off a two year transition programme starting in year 6. It is not
just about recruitment, Neston is an oversubscribed school,
but it is about ensuring that even before they come to us, every
individual learner’s experience of our school is already positive.
We feel that this promotes a good attitude from the moment
our pupils step inside the school on that special first day.
As students move through the years at Neston, they can
build on LOTC experience that they gained in their first
year. In Art and Design, for example, all students participate
in a drawing outside the classroom activity and Y9 students
undertake an architecture project where students learn skills
for documentary drawing through surveying the school site.
This project has been particularly interesting as we are going
through an exciting phase with the impending beginning of
our new school building journey.
Students have opportunities to take charge of learning outside
the classroom in many curriculum areas. Multi-day expeditions
are planned in BTEC Sport, BTEC Public Services and by Duke
of Edinburgh students; practical projects are planned in Art
and Design Food and Nutrition and Environmental Science. In
Geography all Year 8 students undertake a field study on the regeneration of the Anfield area in Liverpool, they bring back their
research to complete a project in class.
This positive approach to independent LOTC has also
helped strengthen our vital links with the wider school
community. During LOTC projects, students often work with
groups outside school, such as the Rotary club, primary school
students or members of the business community. We have
worked with high profile partners, such as Neil Clough (The
Apprentice), inspirational Olympic athletes like Beth Tweddle
and local politicians.
Our school’s ethos in every aspect now encourages learning
outside the classroom to help our students become not just
learners, but future citizens. Students apply their learning in
different and real contexts and it helps them broaden their
horizons and aspirations for their future lives. We at Neston
are absolutely convinced that the culture in the school has been
vastly enhanced by the high level of participation on the part of
all sectors of our school community.

Share and share alike
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Finance and resources

“an efficient,
collaborative approach”
How the Greenshaw Learning Trust explain they are achieving
savings of 26% through Pelican Procurement

T

he Greenshaw Learning Trust is
currently responsible for three
schools; Greenshaw High School in
Sutton, Green Wrythe Primary School in
Carshalton and Edenham High School
in Croydon. Two further schools are
joining the Trust in April 2016; the Victor
Seymour Infants School in Carshalton
and The Brakenhale School in Bracknell,
Berkshire, with a further school in
September 2016, Tweeddale Primary
School in Carshalton. In all, the Trust will
be responsible for almost 5,000 students
and employs over 500 staff.
On top of this, the Trust has been
given approval by the Department for
Education (DfE) to open two new free
schools in Sutton, an ASD special school
and a secondary school, and is awaiting
approval for a new primary school, also in
Sutton. All of which will support a further
2,000 students. The ASD special school
is planned to open in September 2017
with the secondary, which incorporates
a sixth form, later in September 2018.
The primary, subject to approval, is also
planned to open in 2018.
The main aim of the Trust is that it
“seeks to build a ‘family’ of like-minded
schools that share essential values and a
common ethos and vision for education
and learning, while collaborating to
provide mutual support, share best
practice and learn from each other”. It is
fair to say that this ethos is not just related
to education and learning, but also in
the way the schools are led, resourced
and managed from an operational
perspective.
One example of this is the way the
Trust manages its significant catering
function. We talked to Stephen Bradford,
Executive Head of Resources of the
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Trust, and Luis De Abreu, Head of
Catering, to understand just how they
have been able to implement consistent
systems and processes across all schools,
while identifying financial savings of
over 26% and, importantly, without
compromising quality.

Consistency is key
Stephen explains how an efficient,
collaborative approach to its procurement
is benefiting the growing Trust:
“When I joined Greenshaw High
School three years ago, one of my
objectives was to transform the food
offering so all of our students could eat a
healthy meal every day. Not only were we
looking to improve the choice and quality,
but we wanted to review our suppliers to
see whether we could make any savings.
I appointed Luis De Abreu as the Head of
Catering and together we wanted to look
at the support that was available to help us
get more from our suppliers. We were able
to build on our relationship with Pelican
when forming the Trust and taking on
additional schools. This has really helped
us operate in a more consistent way across
all schools.”
At the time, The Greenshaw Trust had
been working with Pelican Procurement
Services which was managing a central
billing service, however the team were
aware that with their expertise in the
food procurement space, they were well
placed to be able to help the Trust in
realising greater efficiencies, savings and
financial control.
“For me,” Stephen says, “I’m very
interested in consistency across all schools
in terms of the way our catering functions
are managed. This was very important
for me, particularly as we have more

schools joining us soon, new sites being
built, plus we also support four other
schools with a delivered meals service
as they don’t have their own facilities.
Having a consistent approach to food
purchasing, budgeting, ordering, allergen
compliance, food standards compliance,
supplier management, and more, is very
important.”
Luis embarked on arranging a
briefing meeting with the team at
Pelican to identify ways in which a
centralised purchasing approach could be
implemented.
“When I came on board at Greenshaw
three years ago,” says Luis, “the first
task was to look at ways in which we
could improve the overall food service
function – quality and choice was cited
as key areas to look at, in addition to
putting a best practice approach in place
for managing suppliers, food purchasing
across all schools. I turned to Pelican for
advice and it was recommended that the
first step was to go out to tender, in order
to review prices, food quality and to
consolidate suppliers.”
With Pelican’s support, the Trust went
to tender and straight away it was clear
that better pricing could be achieved
by pooling together the power of the
collective Trust’s spend. Pelican managed
the tender process and was able to retain
better prices for the products specified by
Luis within the categories of wholesale,
fruit and vegetables and sandwiches.
“The overall financial savings were
impressive – in fact a total saving of
26% was achieved, which calculates to
just under £50,000!” says Luis. “This is
an excellent achievement, particularly
given the fact the savings are not based
on procuring lesser quality products. We
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have not had to compromise yet have
been able to achieve real savings. We’ve
been able to work together to meet our
needs, and not adapt our approach to suit
the supplier’s needs.”
Contracts were devised and awarded
to Bidvest for wholesale, Sherringhams
for fruit and vegetables and Anchor
for sandwiches. As part of this, Pelican
arranged for the Trust to move to a
disciplined list of agreed products to not
only manage budgets, but to ensure that
the products being ordered by all the
kitchens had been assessed from a School
Food Standards point of view.
In addition to this, the Trust is also
using Pelican’s Pi system, which is an
online portal that provides complete
transparency of all food purchasing
transactions, agreed product lists, stock
management, invoicing and more. Luis
confirms that he uses the Pi system on

a daily basis to review what has been
ordered by the schools: “As head of
catering, I am able to get a big picture
view on what’s happening across the
schools, from stock to sales reports and
purchasing. This saves me a lot of time.”

Value added services
The team at Greenshaw has also taken
advantage of a number of value added
services provided by Pelican. For
example, the team is currently working
on reviewing the layout of the dining
hall, and Pelican has been able to provide
input on furnishings, as well as support
the team in procuring new equipment
for the kitchens.

Reflecting on success
With over 950 meals served every school
day across the Trust, and this number set
to dramatically increase as new schools

come online, undertaking the review
of the catering function now has been
a beneficial exercise for both Luis and
Stephen, for a number of reasons.
“Before we undertook the
procurement review,” Luis explains,
“I was having to do all the supplier
analysis, pricing negotiations, contract
discussions myself. Now, having Pelican
on board, not only do we have better
pricing, but there’s a lot more expertise
and support available that I can tap into.
I can concentrate on other areas and
this saves me a huge amount of time. To
add to this, the support systems in place
via Pelican mean we are on top of our
compliance requirements, for example
we can provide proof that our menus
fully comply with the School Food
Standards. This is very reassuring.”
Reflecting on his original aims of
a consistent service for all schools in
the Trust, Stephen confirms: “As I said
at the outset, consistency across all of
the schools is what is important to me.
Having systems in place across the Trust
means we are all looking at the same
data sources, which improves accuracy.
Now, every school is ordering the same
quality products and the pricing for each
is agreed and in a fixed price-hold – this is
important. Menus are agreed, training is
organised, allergen compliance has been
arranged; Luis has been the driving force
in making all of this happen and so now,
when new schools come on board, we
will be in a prime position to simply and
quickly apply all the processes we now
have in place.”
Stephen concludes: “We have a great
partnership with Pelican and I commend
Luis for making this happen. For me, I
am proud that we now have a service that
has not only saved the schools almost
£50,000, but is giving the children and
staff quality food and improved choice
that they didn’t necessarily have before.
It’s a real success story.”

www.pelicanprocurement.co.uk
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Thursday 13th and Friday 14th October 2016
Beaumont Estate, Berkshire
Join fellow MAT leaders from across the country for two
days of talks from high profile speakers, in-depth strategic
masterclasses and unrivalled networking opportunities.

www.oeconferences.com/MATsummit
For more information, details of pricing and to
secure your place please call 020 7265 4222

Hosted by
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School trips
that grow
confidence...
Venues, accommodation and
transport, with curriculum-based
resources – tailored to your needs
by Education Destination
Education Destination is a unique online
resource that could make organising your
next school trip simple and stress-free.
Our bespoke itinearies allow you to focus
on prioritising content for your class and
enjoying the experience of learning outside
of the classroom.
Download your free sample resources at
edudest.co.uk

Key Stage 1 Biology brought to life at the Model Village Godshill

600 online resources for KS1‒KS5:
edudest.co.uk

Finance and resources

Sponsorship and
financial due diligence

Fiona Hotston Moore, Forensics Partner, Ensors Chartered Accountants

I

f the Government has its way, over
15,000 schools will need to convert to
academy status over the next ten years.
Existing MATs and existing single
Academies which are asked to become a
MAT and to sponsor a failing school must
conduct due diligence prior to agreeing to
the sponsorship in order to assess exactly
what they are taking on. Irrespective of
the academic position of the school all
MATs must conduct some financial and
operational due diligence. A thorough
due diligence exercise will cover such
crucial areas as academic performance,
pupil numbers and capacity, legal matters,
an assessment of the premises and
financial due diligence. This will ensure
there is a good fit between the school
and the Sponsoring entity. The risk of
not undertaking adequate due diligence
could be to leave the MAT on the hook
for substantial unforeseen educational or
financial liabilities impacting adversely
on the sponsoring academy or MAT. I
would also advise all governing bodies to
engage a firm of specialist legal advisers
early in the process and to agree a fixed fee
with them for the process from the initial
discussions through to completion of the
transfer.
In terms of the financial due diligence
(FDD) this can be undertaken by the
sponsoring in-house finance team if
adequate resource exists. However, it
can be helpful to engage independent
accountants with sector experience
to conduct the FDD and to report to
the governing body on their findings
on both the financial position and the
existing financial systems and controls.
Government guidance also suggests that

trusts consider the use of independent
accountants. Inevitably, the extraction of
reliable historical financial information
and preparation of financial projections is
often a more challenging task in schools
which are under performing and where
accounting and management resource
is typically weaker. There is a delicate
balance to be struck between the need
for the Sponsor to obtain sufficient
reliable information to reach an informed
judgement whilst allaying the inevitable
concerns within the “target” school about
the implications and process of becoming
a sponsored academy.
As a minimum we suggest financial
due diligence should cover the following:
• Review of financial performance for
the previous three years in terms of
income and expenditure as well as
capital projects.
• Review of financial projections and
stress testing these against historical
and sector-specific information.
Ideally future projections will cover
three years.
• Consideration of financial
commitments including any capital
expenditure required such as boilers,
roofs, asbestos removal. It may be
possible to defer transfer until capital
projects which are already approved
are completed.
• Analysis of existing and ongoing staff
costs including consideration of the
implications of the TUPE regulations,
pension costs and anticipated salary
increases.
• Review of existing financial
processes, the finance team and
financial controls.

• Review of the tax and VAT
implications of any additional income.
• Review of insurance provision and
any historic insurance claims.
• Consideration of existing loans
and how these will be dealt with on
transfer.
• Consideration of revenue surpluses
and deficits. Surpluses need to be
agreed with DfE and will normally
be paid to the trust post conversion.
Deficits would normally be
repayable however the DfE is open
to discussion about a waiver of the
deficit and also may consider funding
restructuring costs particularly
where this might be an obstacle to
conversion.
• The FDD checklist should be
considered alongside the legal
due diligence to ensure no areas
fall through the gaps and that the
financial implications of matters
arising in legal due diligence are
quantified.
MATs and academies should also look
out for the funding opportunities which
are open to academies as a result of their
charitable status. Grants, awards and
sponsorships are made by various science
and technology bodies, Sports England
and other local and national charities and
benefactors.
Ensors experienced corporate finance
and forensics team can assist you with
financial due diligence giving you peace
of mind that there will be no nasty
financial surprises down the road. Several
of our Ensors partners are themselves
members of MAT and academy governing
bodies.
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Supporting you to deliver
an improved teaching estate
PFI Support
Compliance Audit
Asset Management
Procurement services
Training and Mentoring
Capital Project planning
Condition Improvement
Performance Monitoring

Registered by RICS

Contact us on 020 3633 0083
Or email paul.quarrell@reappraiseconsulting.com
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Landau Baker Limited
Chartered Accountants

Specialise in Academy Audits
• appointed as accountants and
auditors to over 100 schools &
academies nationwide
• provide company secretarial services
• prepare payroll for academies
• provide responsible
to academies

services

Please contact Michael Durst,
Head of Academy Audits Team
michael.durst@landaubaker.co.uk
www.landaubaker.co.uk

MATs

“It won’t be built
in a day...”
Multi-academy trust CEOs share their experience
and advice on leadership in a MAT
Dame Dana Ross-Wawrzynski – CEO, Bright
Futures Educational Trust
• When we look at growing our MAT it always goes back
to our values, our vision and what we want to achieve as a
MAT.
• None of us are ‘hero heads.’ Remember that we’re all in the
relatively early stages as trusts and none of us have a magic
wand.
• A robust due diligence process is key. If you’re taking a
school on, you have an obligation to bring value to it and
ensure the other schools in your MAT are not put at risk.
• MATs in the early growth stage shouldn’t punish themselves
by taking the most difficult schools on board immediately.
They will affect your reputation, drain your resources and
you haven’t yet been able to demonstrate your ability to
make and sustain improvement in a struggling school.
• Finances impact on every part of our trust. As a MAT we’re
thinking about what we can market in such a way that in
time we’re bringing a substantial amount of money into our
organisation.

Stephen Tierney - Executive Director, Blessed
Edward Bamber Catholic Multi Academy Trust
• Don’t forget the children and young people’s learning and
well-being. Improving their provision should be the core
reason you are establishing the trust.
• You’ll need to build a small team of professionals at the
centre. Business professionals such as a qualified accountant
and a person with significant premises knowledge and
experience are invaluable.
• Think about school improvement and how you will monitor
and support the development journey of each of the
academies. There are important decisions to make about the
balance between autonomy at academy level and coming
together to work as a trust.
• More than anything realise that the trust won’t be built in a
day. Your role as CEO or Executive Director is to have a long
term plan to build a really great MAT.

Maura Regan OBE – CEO, Carmel Education Trust
• Change for the better can happen and does happen but it is
not a smooth ride.

• I came into teaching to improve life chances of children and
that hasn’t changed….it’s just they aren’t all at a single school
now.
• Education is ever-changing. You do not want people that just
do the job well. You need to have highly skilled staff who get
the vision and can be flexible to meet the changing horizon.
• It is all about having a strong backroom team: governance,
HR and finance.

Mark Lacey – CEO, Diocese of Salisbury Academy
Trust
• Partnerships need to constantly reflect on their position
and the ways in which they should develop structures and
strategies, especially given the current pace of system-wide
change in schools.
• Relationships based on trust, commitment and shared moral
purpose are key to ensuring that collaboration can work.
• The importance of engaging suitable partners and
collaborators is a vital part of effective improvement in order
to secure strong collaboration and improved outcomes.
• Getting the moral purpose and the structure right
(which again may vary from context to context), setting
up an accountability and improvement framework,
whilst maintaining a sharp focus on outcomes for pupils
should ensure that collaboration is able to triumph over
competition.
• Successful leaders should constantly re-evaluate to ensure
that they are working for the good of the system and not just
themselves.
• Be prepared to give and reap the benefits of what you can
learn from others, in the true spirit of being involved in the
leadership of school-to-school support.
Expansion of multi-academy trusts is inevitable but how can
you be sure your MAT will grow successfully and sustainably?
Optimus Education have gathered a range of advice from highprofile figures and experts in the field, including CEOs, lawyers
and finance directors in our ‘Multi-academy trusts: achieving
successful and sustainable growth’ report.
To access the report, simply visit try.optimus-education.com/
MATsreport and fill in your name and email.
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Finance and resources

The Asset Inventory
and the Academies
Financial Handbook

Making the move from the spreadsheet to database software

A

cademies must take full control
of their financial affairs and
apply the letter and the spirit of
the Academies Financial Handbook as
governed by the EFA (Education Funding
Agency). The 2015 Handbook gives clear
guidance on the way a trust is expected to
manage school assets to ensure economy,
efficiency and effectiveness in using
public funds. Can introducing a dedicated
asset management system help academies
achieve these aims?
Making a move to an asset database
can save both time and money meaning
more available budget. A database system
makes it easier for schools to know the
location, usage and value of all of their
assets, across classrooms, buildings,
campuses and even trusts so business
managers can allocate resources where
they are needed and avoid the pitfalls of
purchasing new equipment when there
is undocumented spare resource already
available. For example, many schools
purchase software using a concurrent
licence for a defined number of users,
accurately tracking actual use takes the
guess work out of licence renewals so you
are not paying for spare capacity. Being
able to track licence usage also makes it
easier to negotiate volume deals across
affiliated schools and educational bodies.

Savings in manpower
An automated asset management system
can dramatically free up time across the
board for a school’s IT, finance and admin
staff. Manual asset counts usually fall to
the ICT department which is responsible
for managing a portfolio of high value
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equipment. Eliminating the repetitive task
of locating and tracking software, laptops
etc will save an ICT technician significant
man hours. Additionally the time saved in
managing capital depreciation, insurance
claims, procurement planning and budget
forecasting lets the whole management
team focus resources where they really
count.

Insurance
Insurance is a product that we all buy
hoping we’ll never have to use it. It’s
hardly surprising that many people don’t
pay it too much attention until the worst
does happen - when it’s too late. Schools
and academies have their own specialist
insurance requirements. Arson is the
largest cause of school fires and a wellappointed IT department or ICT lab can
be a tempting target for thieves.
While it’s easy enough to buy
insurance, if the cover isn’t right, a cheap
deal can turn out to be very expensive
and take a long time to settle. One of the
most important questions to ask as part
of an insurance review is, “what is the
value at risk?” Establishing the correct
sum insured is the foundation of good
insurance and can avoid a shortfall in a
claims settlement. Setting the amount
insured for contents can be tricky unless
the school has an accurate asset register
with each and every item included. A
dedicated asset management system will
ensure a school has:
• An up-to-date record showing
proof of purchase and photographic
evidence
• An automated depreciation calculator

to ensure insurance premiums
accurately reflect the real value of
your assets For example within two
years after purchase, the price of a
used computer falls to one-third of
its price when new (Source: National
Bureau of Economic Research)
• Off-site, secure data hosting meaning
your asset register is held safely offsite if you ever needed to make a
major claim

Too many spreadsheets but not
enough useful information?
There are a number of different school
departments who can benefit from
the information contained in an asset
register, information such as licence
usage, warranties, capital depreciation,
PAT testing schedules, even power
consumption. Each department will
be looking for a different set of data
presented in a specific way and often asset
spreadsheets multiply across departments,
each showing a different information set
– too many spreadsheets but not enough
useful information. An asset management
system is designed to easily record
any supporting asset information and
output that information in the form of
automated reports giving different users
the information they need in the format
they want – often as a one-click operation.
Even assuming everyone who needs
to touch the asset spreadsheet has the
advanced computer skills necessary to
generate the figures they require, just
like with any manual process, creating
and updating spreadsheet reports by
hand is error prone: it is easy to cut and
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paste the data into the wrong cells, overselect the cells when defining a formula,
mistype an expression, etc. Spreadsheets
also lack a data audit trail. An asset
management system will keep all your
asset information in one place, with a
structured data entry format. User logins
can also be used to give staff access to
just the information they need protecting
data from inadvertent or intentional data
corruption.
A spreadsheet is a very useful tool but
can’t always give the complete picture –
costs and basic descriptions work well
but useful supporting information such
as photographs, purchase receipts and
warranties are difficult to accommodate
in a spreadsheet format.

Making the move
Often a school appreciates the benefits of
making the move to an asset management
system and wants to make it happen but
it looks like a daunting task. Additionally
most asset management software will
include features which make it easy to
input asset data information, csv imports
for existing datasheets, bar code scanning
applications for mobile phones and a

user friendly interface all helping with a
smooth transition. Some providers also
offer an asset auditing service option
alongside their software, coming onsite to
perform the asset inventory and showing
staff the ropes.
SG World provides schools and
academies with AudIT - hosted asset
management software alongside an
asset inventory service. “New customers
are usually making the move from a
spreadsheet to a dedicated system,” said
Luke Warren, SGW IT Sales Manager.
“A good example is Keswick School for
really demonstrating it doesn’t have to be
difficult. We spoke to Ghislain Smithson,
School Finance Manager and Dawn
Boyes, School Business Director.”
“Getting an overall picture of the
school assets proved very difficult,
information was kept in two places –
spreadsheet and the Corero system;
unfortunately the end figures weren’t
adding up so we didn’t have much
confidence in the values we were working
with for things like capital depreciation
and disposals. Setting the insurance
premium felt a bit like a stab in the dark.”
“We now have absolute confidence

in our inventory. We’ve re-aligned our
insurance premium and re-structured
our accounts. AudIT has saved us so
much time and probably our sanity. Every
holiday we were playing catch up with the
inventory and not getting the results we
needed. We honestly dreaded the school
audit.”
Keswick School runs AudIT side by
side with Corero, inputting the figures
from AudIT into the accounts, to work
out capital depreciation and produce
write-off reports for governors meetings.
“What I would say to new academies
is that with AudIT you don’t have
to keep putting off sorting out asset
management. I know working through
an academy conversion is a very busy
period, potentially there are new capital
builds and it’s very tempting to put off the
inventory until things have settled down.
However getting AudIT on board is so
easy and puts down a great foundation for
you to go forward. You free up so much
time and effort to concentrate on other
areas.”

Lisa Robinson, SG World
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Flashback

Education:
the rock and
roll years
Ageing rocker Les Walton reminisces
1964
In 1964, preparations began around
raising the school leaving age (ROSLA)
to 16.
The preparations for ROSLA were
delayed in 1968, and the decision was
reached in 1971 that the new upper
age limit would be enforced from
September 1972 onwards.
I had the ‘good luck’ to be head
of 5th Year (Year 11), the year when
around 60% of the pupils were required
to stay an extra year. The two new
‘ROSLA’ posts were taken by the head
of woodwork and metalwork and the
head of home economics. There was a
clear message in these appointments.
Of course, as usual, the ‘O’ Level
pupils continued their studies in the
normal way. This was to become,
and remains, a prevailing theme of
secondary education: pupils with the
most stable and supportive background
had the most constant and secure
education pathways, whereas those
with the most unsettled backgrounds
were subject to the most change and
disruption.
So to address the requirements
of ROSLA, the answer was simply to

increase the amount of time given
over to ‘practical subjects’. Thus the
‘ROSLA Kids’ as they were known,
received a timetable which was filled
up with extra PE and woodwork and
metalwork, for the boys and cooking
and textiles for the girls
As head of 5th Year I arranged an
‘extended studies’ programme for the
ROSLA children. This consisted of a
year-long programme involving work
experience, the Duke of Edinburgh
Award Scheme and a personal and
social education programme.
Looking back this was a period of
educational innovation and creativity.
At the end of the year the head of
ROSLA retired. During the year we had
become friends. Bill eventually shared
with me his quite shocking experiences
of being a prisoner of war in the Second
World War. One day he took his shirt
off to show me the patterns burnt with
lit cigarettes on his back by his prison
warders.
To Bill there was a moral purpose
behind the raising of the school
leaving age. It was not raised to simply
ensure the children could get better

qualifications and subsequently go
on to higher education or jobs. Bill’s
clear view was that the core purpose
of education was to develop a society
in which people would behave in a
‘civilised way’ to each other; that they
would understand and empathise
with other people from different
backgrounds and different cultures.
To put it simply, the more educated
people are, there will be less likelihood
of war and the atrocities sometimes
associated with war.
Bill’s views very much contrasted
with the modern thinking that if
we increase the amount and level of
education we can better compete with
countries such as Japan and Germany.
When Bill eventually retired it was
hard to persuade him to even attend a
little staff celebration on his last day,
but eventually, he reluctantly attended
and accepted his gift. He then asked the
staff to wave goodbye to him from the
staff room. As he drove his Ford Prefect
out of the school he gave a ‘V Sign’
from the window. I miss him.

He took his shirt off to show me the patterns
burnt with lit cigarettes on his back
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Introducing the

THE TEN TOUCH INTERACTIVE PANEL THAT IS OPTIMISED FOR

COL L AB O R A TIV E L E A RN IN G
FOSTER CLASSROOM COLLABORATION
Multi-user, ten-touch surface supports duo and small-group collaboration with
exceptionally smooth and responsive interactivity. With the ActivPanel, students can
work together to build critical thinking, interpersonal and communications skills.

DELIVER INTERACTIVE LESSONS
ClassFlow creates an interactive and collaborative learning experience for the modern
classroom. Share dynamic, interactive content across multiple devices including
Chromebooks, iPads, notebook computers, interactive classroom displays, and more!

INCREASE STUDENT ENGAGEMENT
Crystal-clear visibility and vibrant images enliven lessons. Combining
multi-user collaboration with sophisticated touch interactivity creates
an engaging, active learning experience for every student.

VISIT US AT THE ACADEMIES SHOW , STAND 755

To learn more, visit:
www.PrometheanWorld.com/ActivPanel
or contact us on +44 1254 298 598

